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The aim of the present study is to examine experimentally the influence of using lexical chunks
on the achievement of second-year-university students of English in the writing fluency. Lexical
chunks, as the composites of form, meaning and function, stored and retrieved as a whole in
brain, can release the language processing burden and improve the fluency and idiomaticity of
language output. To accomplish this aim, the current study attempts to provide a reply for the
following question: does drawing students’ attention to the lexical chunks frequently used in
different positions help in better success in EFL descriptive essay writing lessons as contrasting
to the presently applied method of teaching? Also two null hypotheses are planned. The first
states that there will not be a statistically significant difference between the mean scores of the
experimental group and those of the control group in the writing performance pretest. While
the second one is that there will not be a statistically significant difference between the mean
scores of the experimental group and those of the control group in the descriptive essay writing
achievement posttest. The two groups pre-test post-test experimental design was adopted. After
four weeks of instruction, the findings show that there is a significant difference between the
experimental group and the control group in the post-test on the side of the experimental group.
Accordingly, the main findings authenticated the first hypothesis of the study, but cancelled the
second one. The control group gets the mean score 71.89 while the experimental group gets
76.53. This certainly implies that the use of lexical chunks as a language learning strategy gets

better in students’ performance in writing fluency.

INTRODUCTION

Lexical chunks usually refer to frequently-occurred, fixed
or semi-fixed multi-words or sentences formed by mean-
ings rather than grammatical rules that are acquired as a
whole automatically in the language acquisition (Thornbury,
2017: 44). Lexical chunks approach is based on the idea that
language is made up of grammatical lexis instead of lexi-
calized grammar (Wang, 2017: 19). Many experts and edu-
cators have been doing research on lexical chunks, finding
that chunks play an important role in our everyday com-
munication, making contributions to the ease, accuracy and
fluency in listening, speaking, reading and writing. What’s
more, lexical chunks are an effective way to improve stu-
dents’ English writing in the foreign language (henceforth
FL) acquisition. (White and Delaney, 2018: 184)

The Statement of the Problem

Teaching English descriptive essay writing at the second
year in the Department of English, University of Al-Imam
Al-Kadhum is still structure-based approach. The students
are required to use grammatical structures by means of a lim-
ited number of vocabulary items. In addition, while writing,
they try to translate their mother tongue chunks literally into
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English. Consequently, their writings yield mostly to be un-
usual or rather unnatural if not grammatically wrong.

The Aim of the Study

The study aims at examining the effect of lexical chunks
on the performance of second-year-university students of
English in the writing fluency.

The Goal of the Study

The significance of the present study emerges from the belief
that it hopefully provides experimental evidence and support
to the proposition that lexical chunks learning may improve
the EFL learners’ speaking fluency through reading-speak-
ing connection activities and help them overcome some of
the difficulties they may face specifically when speaking flu-
ency is emphasized.

Hypothesis

Two null hypotheses are planned. The first states that there
will not be a statistically significant difference between the
mean scores of the experimental group and those of the
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control group in the writing performance pretest. While the
second one is that there will not be a statistically significant
difference between the mean scores of the experimental
group and those of the control group in the descriptive essay
writing achievement posttest.

The Questions of the Study

1. Does lexical chunks instruction have any significant on
Iraqi EFL learners’ writing fluency?

2. Isthere any significant difference between experimental
and control group mean scores on the post-test after the
treatment?

THEORETICAL BACKGROUND OF CHUNKS

The concept of chunks was first proposed by Becker and
Bolinger in the mid- 1970s. Chunks, different from the
phrases, are loosely integrated blocks of functions and
forms, with both vocabulary and grammatical features
of language structure. Different English terms were used
to indicate such concepts, such as formulaic sequences,
chunks, unanalyzed chunks of speech, formulas, lexical
phrases, lexicalized sentence stems, multi-word units and
so on. Thus we can say chunks are usually fixed or semi-
fixed pattern or structure of multi-word units. Multi-word
directly linked the phenomenon to language teaching, em-
phasizing their cohesive function in discourse (Campoy-
Cubillo, et al. 2010: 18).

An important part of language acquisition is the ability to
understand and output blocks of the words as a whole. These
language chunks form the original data of how people un-
derstand the pattern. Lexical approach emphasizes that lan-
guage learners should learn and use the language in chunks,
and language production process is not constrained by the
rules of syntax, but a process of direct extraction of integrat-
ed word units from memory (McColl, 2013: 50).

Over the past 25 years, corpora, corpus tools and corpus
evidence have not only been used as a basis for linguistic
research but also in the teaching and learning of languag-
es. Computer-aided discourse and language acquisition re-
search also proves that chunks can be used as an ideal unit
in language teaching. This is because: First, the speed of
processing for the information stored in the human brain is
limited, thus, shortcuts must be found to improve the effi-
ciency of information processing in the brain. In Chinese
college writing test, within 30 minutes time, students are
required to write an article with no less than 120 words,
the average length usually exceeds 150 words (Campoy-
Cubillo, et al. 2010: 18).

In a way, writing can be a slow, painful process even in
our mother tongue, but when it is in a FL the problems can
be magnified. So students usually have no time for careful
thinking, and direct retrieval of chunks could save them
much time. If the word block is taken as a memory unit, the
sentence creation process can greatly reduce the psychologi-
cal burden and improve the efficiency of the sentence output,
which enhances language fluency. Second, the word block,
as a combination of form and meaning, can greatly minimize

the number of syntactic and semantic mistakes, because the
fewer language components in sentence-making leads to a
higher quality of sentence output. Third, because the word
block is stored and extracted as an integral part, students
with poor language level will confront less tension, and ac-
cordingly build up their self-confidence in FL expression.
Fourth, cognitive learning of chunks conforms to the law of
language acquisition. Chunk input as a whole can greatly
increase the memory capacity with an ideal effect. Finally,
word chunk is a combination of form and pragmatic func-
tion. In language output, learners do not have to consciously
resort to the relevant context, which effectively avoids prag-
matic failure in communication.

THE LEXICAL APPROACH

The lexical method is a method of teaching a FL developed
by Michael Lewis in the 1990s. This approach has received
interest in recent years as an alternative to form-based ap-
proaches. It concentrates on developing learners’ proficiency
through lexis, words and word combinations. It is based on
the assumption that an important part of language acquisi-
tion involves the ability to comprehend and produce lexi-
cal phrases as unanalyzed wholes, or chunks and that these
chunks become the raw data by which learners perceive pat-
terns of language traditionally thought of as grammar (Lewis
(2002), as cited from Abdulqgader et al. (2017: 132).

Principles of the LA

Lewis (2002: vi-vii) identifies the following principles of the

LA:

1. Language consists of grammatical lexis, not lexicalized
grammar. i.c., the building blocks of language are lexis,
not grammar.

2. Instructions need to ensure that learners focus predom-
inantly on meaning. When we learn a language natu-
ralistically, we do so by focusing primarily on what we
want to say (i.c., meaning) rather than on how we say it
(i.e., form).

3. The grammar/vocabulary dichotomy is invalid; much
language consists of multi-word ‘chunks’.

4. A central element of language teaching is raising stu-
dents’ awareness of, and developing their ability to
‘chunk’ language successfully.

5. Collocation is integrated as an organizing principle
within syllabuses.

6. Evidence from computational linguistics and discourse
analysis influence syllabus content and sequence.

7. Successful language is a wider concept than accurate
language.

8. The primacy of speech over writing is recognized and
writing is acknowledged as a secondary encodement,
with a radically different grammar from that of the spo-
ken language.

9. Task and process, rather than exercise and product are
emphasized.

10. Receptive skills, particularly listening, are given en-
hanced status.
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Classification of Lexical Chunks

Allison et al. (1998: 81) argue that chunks are divided into
four types:

Polywords

Fixed phrases composed by more than one word may be
either a typical structure of the English-type specification,
such as by the way, a piece of a cake etc., or an atypical form
like as it were, all in all etc.

Institutionalized expressions

It can be expression in the form of a sentence type in spo-
ken language, fixed or semi-fixed form, fixed combination of
pragmatic functions of words, or complete sentences; it can
also be fixed form at the beginning of the sentence, including
proverbs, aphorisms and social formula language, like How
do you do? Where there is will there is a way, once upon a
time, to begin with, and so on.

Phrasal constraints

It refers to a phrase framework constituted by certain fixed
words. You can fill in the appropriate word or phrase as need-
ed. Such as, a. ago, which can generate the phrase a couple of
days ago/a long time ago; the.-er structure that can generate
the sooner, the better.

Sentence builders

As a means of discourse organization, it is used mainly in
written language. It is in the form of fixed or semi-fixed
phrases with syntactic features, appropriate words or clauses
can be added as needed, for example, “It is universally ac-
knowledged that ...”, “There is no doubt that...”
As can be seen from the above classification, the form of
chunks, different from the idioms, is relatively free. In con-
trast, idiomatic structures are fixed expressions, whose forms
seldom change, and the meaning can hardly be guessed from
the separate words. In college textbooks, English idioms or
phrases are usually listed as fixed expressions for students
to learn, while the chunks, because of the loose combination
and the large numbers, are never given proper attention to. In
addition, the lexical chunks show a notable dual-feature: lex-
ical and sentential. On the one hand, discontinuous building
components are flexible in meaning expression; on the oth-
er hand, the flexibility increases the difficulty of pragmatic
mastery. Just because of this, the learning of chunks leaves a
big space for teachers to explore for learners’ fluency.
According to Nattinger and DeCarrico (1992: 37), the
lexical chunks could be classified into five types as follows:
(1) Collocations: they refer to those lexical chunks whose
components always occur recurrently in contexts and
the most representative examples of collocation are ad-
jective-noun, verb-noun and noun-verb.

(2) Discourse markers: they are lexical chunks concern-
ing the structure of the discourse e.g. in addition, for
example;

(3) Sentence builders: it is believed that., it is easy for me to

(4) Fixed lexical chunks and idioms: better late than never,

(5) Preposition phrases: the lexical chunks consist of
substantives and prepositions, e.g. to some extent, of
my own.

Functions of Lexical Chunks

Concerning the functions of lexical chunks, different pro-

fessors have different views. According to Nattinger and

DeCarrico (1992: 59), lexical chunks have three kinds of

functions: social interactions, necessary topics and discourse

device.

(1) Social interactions: we use the lexical phrases to per-
form various kinds of social functions and to express
functional meaning that is related to the purpose of con-
versational.

(2) Necessary topics: these necessary lexical phrases in dai-
ly conversations mark topics about which learners are
often asked.

(3) Discourse devices: lexical chunks’ function as discourse
devices refer to their function of connecting the mean-
ing and structure of the discourse.

The Teaching of Lexical Chunks

The lexical approach emphasizes the teaching of lexical
chunks. These chunks have a significant role in developing
L2 writing proficiency (Cowie and Howarth, 1996). Granger
(1998: 151) found out that lower and intermediate learners
catch and use fewer lexical chunks than native speakers.
A good explanation for native speakers fluency is that they
use much of the same language over and over rather than
structuring new sentences each time they write (Pawley and
Syder, 1983: 208). In other words, they keep on using fre-
quently used lexical chunks. For this reason, the teachers
can follow four main stages in essay writing classes. The
first stage is to help their students identify, organize and
use lexical chunks appropriately. The students must also be
presented with activities that raise their consciousness that
any language in the world consists basically of ready-made
chunks. The second stage can start with text analysis. The
students are presented with essay samples to read. Then they
are asked to identify the different types of lexical chunks.
In the third stage, the students are asked to write an essay
using similar chunks. In the fourth stage, the students’ per-
formance is marked and evaluated.

Advantages of lexical chunks in English writing:

A. Strengthen the fluency of English writing

B. Improve the authenticity of English writing

C. Strengthen the organizational capacity of discourse

Swain Output Hypothesis

In college English teaching, output has always been put in
the first place. Last year, paragraph translation was intro-
duced into the national CET (college English test) Band-IV
examination, replacing the long-existing “Cloze” item.
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Together with part of writing, written output account for
30% of the total score. From this, we can see language output
is further emphasized in college English teaching. As to the
output theory, Swain asserts if learners want to express them-
selves fluently and accurately, they need to have both com-
prehensible input and output, for the process of output also
serves as an opportunity for learners to reflect how well they
have mastered the target language. Besides, the output feed-
back can test their own hypotheses and in turn consolidate
their knowledge. The comprehensible output (CO) hypothe-
sis states that learning takes place when a learner encounters a
gap in his or her linguistic knowledge of the second language.

By noticing this gap, the learner becomes aware of it and
may be able to modify his output so that he learns something
new about the language. Although Swain does not claim that
comprehensible output is solely responsible for all or even
most language acquisition, she does claim that, under some
conditions, CO facilitates second language learning in ways
that differ from input and enhance input due to the mental
processes connected with the production of language.

Grunwald and Heinrichs (2015: 78) note that there are
three functions of the output hypothesis:

1) Noticing functions: The learner realizes what they do
not know or only partially know. They know what they
want to write but are unable to communicate it. This is
done through practice, verbally communicating in the
second language.

2) Hypothesis-testing function: It is when the learners pro-
vide statement realizing that the grammar is not always
correct and they receive feedback in order to improve.
This enables the learners to reformulate their statements.
Interaction within the classroom with teacher and peers
can assist the learners to improve their grammar.

3) Metalinguistic function: The learners reflect upon the
language learned and this enables them to control their
output and internalize their linguistic knowledge. After
the first two functions, the students should be able to
internally reflect on what they have learned.

Under this theory, we find that corpus serves as a good source
for learners to practice their output. The fact that most educa-
tional institutions have access to the internet has promoted the
use of the web as corpus, and large corpora such as the British
National Corpus and the COBUILD Corpus and Collocations
Sampler are now accessible, free of charge, online and can be
usefully incorporated into a process writing approach to help
develop students’ writing skills. Compared with the conven-
tional teaching mode, the corpus-based teaching mode enables
students to find the underused and overused phrases or words, or
even the misused grammatical structure. The findings strength-
en the understanding of self-testing hypotheses, and knowledge
of their own language gap pushes them to recognize and consol-
idate the inherent language knowledge and skills.

DATA COLLECTION METHODS

Method

This study was an effort to decide the possible effects of
teaching lexical chunks on the writing of EFL Iraqi students

and at the same time taking into concern the examining par-
ticipants’ use of lexical chunks and their knowledge in them.
The research design was experimental. To achieve this pro-
cedure, two groups (control and experimental) design was
employed for the current investigational study. A typical ex-
perimental study usually uses comparison or control groups
to investigate research questions. This is known as a between
— groups design (Mackey and Gass, 2005: 146). Using Test
of English as a Foreign Language (TOEFL) as a measure for
their proficiency in English writing, the subjects were ran-
domly assigned into two groups (experimental and control)
in random. The experimental group was given the treatment.
During the treatment the experimental group utilized lexi-
cal chunks and wrote so many unified paragraphs about dif-
ferent topics and then they presented them in the class and
discussed them. They were questioned to take advantage of
lexical chunks in their writings in the form of essay composi-
tions or paragraphs. The learners in the control group did not
receive any instruction on lexical chunks. They just received
the instruction provided in the prescribed textbook.

Participants

In the present study the second year participants of Al-Imam

Al-Kadhum University College in Misan were selected.

Then 120 participants out of 140 were chosen through ran-

dom selection in order to participate in the study. The select-

ed participants were divided into two groups of 60 students.

They shared the characteristics below:

1. The majority of them studied at public schools before
attending the college. They were all Iraqi learners with
intermediate non-native English levels.

2. All the selected learners were of the same gender.

3. Both groups of the students were studying College Writ-
ing as the college textbook with the same instructor and
also the same class time on different days.

4. Their ages ranged from 20 to 22.

Instrumentation

The instruments of the present study were QPT (Quick
Proficiency Test), a test of collocations and a collocation in-
terview. The first instrument of the present study was QPT
(Quick Proficiency Test), version 1, consisting of two parts,
which was used to homogenize the participants and be as-
sured of their level. The first part included 40 questions
while in the second one there were 20 questions. It was nec-
essary for the participants to get a score between one stan-
dard deviation above and below the mean in order to take
part in the study.

The second instrument was a test of lexical chunks
which was s used as the pre-test and post-test. It involved
30 multiple choice items and was administrated to all sixty
participants in the study with the scores from 0 to 30. The
lexical chunks had been selected from “English Collocations
in Use” book, written by Michael McCarthy and Felicity
O’Dell. They had been selected according to 18 units of the
mentioned book. The reliability of lexical chunks test was al-
ready calculated and it was 0.82, acceptable for such a study.
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Procedure

The aim of the present research was to determine the pos-
sible effects of lexical chunks instruction on second year
students of EFL college students in Ai-Imam Al-Kadhum
University College. To this aim, all the 120 available EFL
learners in Al-Imam Al-Kadhum University College were
given QPT (Quick Placement Test) which was consisted of
30 vocabulary items. This test was given to 120 participants.
They had 60 minutes time to answer the questions. The re-
searchers carried out this test to determine the level of the
learners and homogenize them. Then, 60 students were se-
lected out of 120 participants. They were divided into two
groups of control and experimental, each consisted of 60
participants. The researcher pre-tested the selected subjects
in both groups (control and experimental). To do so, all the
participants were fallen through two pre-tests, including a
test of collocation and interview. A 30-item collocation test
was given to all the participants. The participants had twenty
minutes time to answer questions. They had to fill in the gaps
with the correct given collocations. After that all of the par-
ticipants took part in a interview of 10 questions. The ques-
tions took each participant 10 minutes to answer them. After
the pre-test, the students in the experimental group were
given a treatment. They were taught the collocations in use
with some famous lexical chunks on different topics along a
period of six weeks that extended from the 1% of September
to the 5" of November in 2016. They studied lexical chunks
and collocations three sessions of 90 minutes a week.

In each session the subjects were taught a lesson of
Collocations in Use and also ten lexical chunks, mainly fixed
expressions and idioms. The experimental group members
were acquired to underline the lexical chunks and use them
in their own sentences in order to learn them. Each lesson of
the book (Collocations in Use, written by Michael McCarthy
and Felicity O’Dell) contains some lexical chunks mainly two
word verb phrases, adjective plus noun combinations and most
common idioms by which the subjects could improve the num-
ber of their words in the T-units. Each session the participants
were taught a unit and then they were asked to practice the
lexical chunks exercises by making example sentences and
paragraphs in advance in which those chunks were used. They
also had to do the exercises which were the following pages of
the same unit. After being taught each lesson, they were asked

Table 1. The Writing Performance of students on the Pre-test

to read the lessons and underline the collocations and idioms
and use them in their own sentences. In the next sessions the
instructor would go through the new unit. He used to ask some
questions of the previous lessons, too. The instructor would
select the units according to their importance and the units
including more useful lexical chunks in written English were
often chosen for teaching. On the other hand the subjects in
the control group were only asked to study the course required
passages, College Writing, without being asked to study any
further extracurricular assignments. After the end of six weeks,
the subjects in both groups were post-tested in writing. In the
process of the testing, the participants were required to write
their ideas about ten main issues they may face in their life.
While analysing the participants’ post-test transcriptions, the
researcher focused on their improvement in terms of writing
through focusing on the number of words in the T-units.

FINDINGS

Results and Discussions of the Pre-test

As illustrated in Table 1, the mean score of EG is 70.04,
while the mean score of the CG is 70.80. The calculated
t-value is found to be 1.20 at 98 degrees of freedom and 0.05
level of significance, which indicates that there is no statisti-
cally significant difference between the achievements of the
two groups in the pre-test. This confirmed that the partici-
pants assigned to EG and CG are not initially different but
homogeneous in writing fluency.

Results and Discussions of the Post-test

At the end of the term, the researcher carried out a post-test
to check whether significant differences exist between the
EC and CC. The following table shows the significant differ-
ences between the two groups in their writing achievement.
It can be told, according to data from Table 2, that the
difference appeared in the students’ post-test. In order to val-
idate the test, with their S.D. as 10.31 (EG) and 9.53 (CG)
respectively, the EG gets the mean of 76.53 points more than
that (70.89) of the CG. From this Table 2 above, it can be es-
tablished that it was clear that in the post-test both of the CG
and EC groups have acquired the higher mean than that in the
pretest, which means that both groups made an improvement

Group No. of Mean Standard DF t-value Level of significance
students score Deviation Calculated Tabulated

CG 60 70.80 10.598

EG 60 70.04 11.684 98 1.20 1.987 0.05

Table 2. Comparison between the Writing Fluency of EG and CG on the Post-test

Group No.of students Mean  Standard Deviation DF t-value Level of significance

Calculated  Tabulated
CG 60 71.89 9.53 98 0.05
EG 60 76.53 10.31 5.8 2.6
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in their writings fluency. However, the students in the CG
improved not so much as the students in the EC group. The
students in EG, after a term practice of English writing under
the guidance of the lexical chunks teaching, improved the
most by increasing 10.125 points. In the post-test, the mean
scores in the EG are much higher than those of CG, which
means that the former improved a lot more than the latter.
The result shows that in the post-test, the performance of the
test in EG is better than that in CG.

According to the T-test for comparison in post-test is
shown in Table 2, there exists a significant difference be-
tween CG and EG. Consequently, it can be decided that there
exists a significant difference between two groups.

This result verified the fact that the lexical chunk teach-
ing and learning approach plays a positive part in improving
the college students’ English writing. This further demon-
strates that the experimental treatment play a vital role in
the development of writing performance of the EG. That is
to say, the application of chunks helps to improve students’
writing performance.

So we can make a conclusion that students’ writing profi-
ciency can be improved by the application of Lexical Chunk
Approach to EFL teaching in Iraqi instruction contexts.

According to the grading criteria of EFL writing, the
scores should be marked based on the expressions of main
elements, application of the lexical chunks to express the
ideas accurately and appropriately. Therefore, the use of the
vocabulary and phrases is fundamental to the marking of
the writing. The presentation of Lexical Chunk Approach to
EFL teaching supports to store the ready-made lexical com-
ponents into the students’ memory, which benefits the suit-
able language creativity for a specific task.

Along with the score analysis, the researcher pays more
attention to the students’ lexical use in their expressions. It
is found that lexical chunks help students to use English flu-
ently and appropriately. Besides, the input of lexical chunks
as a whole can avoid errors resulting from vocabulary selec-
tion and cultural differences, thus improving the accuracy
of language. With lexical chunks in students’ mind, students
can write more smoothly and fittingly, which minimizes their
anxiety during the process of writing and increases their
self-confidence. After the application of lexical chunk for
one term, it is observed that students’ EFL writing fluency
has improved a lot.

DISCUSSION

The present study aims to investigate two research questions:
(1) whether lexical chunks instruction had any significant on
Iraqi EFL learners’ writing; and (2) whether there is any sig-
nificant difference between experimental and control group
mean scores on the post-test after the treatment. In light of the
research questions, the most important finding of this study is
that lexical chunks instruction could bring a significant change
in the fluency of the learners in the experimental group since
they worked on lexical chunks in different contexts of role
play, discussion, paragraph writing and conversation. During
the treatment the experimental group utilized lexical chunks
and wrote so many unified paragraphs about different topics.

Then, they presented them in the class and discussed them.
Also, they made use of lexical chunks and wrote conversa-
tion around the topics mentioned in their text-book. Finally
they played the role of the provided conversations and text-
book conversations, too. All these contexts and the received
instruction helped learners promote their speaking fluency on
the post test. This, in turn, developed the experimental stu-
dents’ paragraph writing fluency which is not discussed in the
present paper. This development was due to the instruction
and learning large amount of lexical chunks and automatically
retrieving them in their paragraph writing and later on in their
oral communication. Therefore, instructing Iraqi EFL learners
in lexical chunks and using them in different contexts promot-
ed their linguistic production fluency. So, the lexical chunks
instruction was considered as an influential method.

With regard to the participants in the control group, they
did not receive any instruction on lexical chunks. They stud-
ied the same text-book (college writing) through the con-
ventional method of language teaching, grammar translation
method. They received no instruction on lexical chunks.
Since they did not work on lexical chunks in different con-
texts as the experimental group did, their performance on the
post-test did not change much in comparison to their pre-
test mean score. Thus, the reason why the experimental and
control group participants’ performance on the post test was
significantly different was due to instruction.

The results of the inferential statistics related to the sec-
ond question also revealed that the experimental and control
group performed significantly different on the post-test. That
is to say, the experimental group participants who received
instruction on lexical chunks did much better than the control
group students who did not receive instruction in the writing
skill. This stated that there was a significant difference be-
tween the mean scores of experimental and control groups.
In other words, this difference was due to the improvement
of experimental group learners’ writing. This improvement,
in turn, was merely due to the instruction. Also, as regards
the participants in the control group, they did not do well on
the post test in comparison to the experimental group partic-
ipants. So, they did not show any significant improvement in
their writing. This lack of enhancement was due to the fact
that they did not receive tuition on lexical chunks. They just
received traditional instruction and did not work on chunks
in different contexts. So, the results of the inferential statis-
tics revealed that control group participants did not show any
improvement on the post test. Thus, the difference between
the two groups’ mean scores on the post-test proved to be
significant as the result of lexical chunks teaching.

RECOMMENDATIONS

In order to adopt the Lexical chunks, the following recom-

mendations are sound:

a) Teachers should integrate different types of lexical units
instruction into the writing activities.

b) They should also raise students’ awareness of these lex-
ical units.

¢) They should not overload students but search for useful-
ness.
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d) Students are advised to keep written records of the dif-
ferent types of lexical units whenever they listen to na-
tive speakers, such as listen to the radio, watch TV, read
books or magazines...etc.

CONCLUSION

The present study aims at developing of writing fluency in
EFL learners through the use of collocation method via ex-
posure to extracurricular lexical chunks. It examines varia-
tions in the learners’ writing performance in term of fluency,
which can be one other indications of effective writing. The
results suggest that the collocation method or exposure to
extensive lexical chunks reading and learning had a positive
impact on the writing fluency development of these learn-
ers, who are lower and average intermediate EFL learners.
Writing of the experimental group was higher than that of
the control group. A possible reason for this might be that
the learners had more chance of reading and working with
lexical chunks in various texts.

Accordingly learning lexical chunks had a major im-
pact on the participants’ writing fluency in the experimen-
tal group. Moreover, exposing EFL learners to a quantity
of reading texts of different lexical chunks may contribute
in reducing the anxiety of confronting the task of writing
which is considered as the most difficult experience in pro-
ducing L2. Similarly, learning lexical chunks through read-
ing can decrease the degree of stress during writing because
it offers the L2 students the bulk repertoire of vocabulary,
structures, idioms, discourse connectors, multi words, verb
phrases, stylistic devices, etc. Learners will deal with writing
in a less confused manner due to the fact that they are ready
to produce and express their thoughts and feelings through
exploiting familiar and relevant vocabulary and grammars
derived from the rich source, which is lexical chunk. The
study not only indicates the importance of lexical chunks to
writing fluency upgrading, but also brings some pedagogical
suggestions to English instruction.

The goal of the study has been achieved thoroughly. The
results will contribute to our understanding of writing and
the adaptation of lexical chunks instruction in Iraqi EFL
writing contexts. They may be useful for the development of
writing fluency teaching activities that are directed to lower
and average intermediate learners or even lower and aver-
age level learners in EFL contexts. More specifically, this
kind of research may help teachers who teach writing skill in
Iraqi schools to recognize the importance of lexical chunks
directed writing tasks in the EFL writing classroom, as the
results point to the positive impact of lexical chunks on the
development of students’ writing.

Consequently we can make a conclusion that learn-
ers’ writing fluency can be improved by the application of
Lexical Chunk Approach to EFL teaching. According to the
grading criteria of EFL writing fluency, the scores should be
marked based on the expressions of the number of words per
T-units. Therefore, the use of the vocabulary and phrases is
fundamental to the marking of the writing fluency. The ap-
plication of Lexical Chunk Approach to EFL teaching helps
to store the ready-made lexical units into the learners’ mind,

which benefits the appropriate language production for a
particular situation.

Furthermore to the score analysis, teachers pay more at-
tention to the students’ lexical use in their expressions. It is
found that lexical chunks help students to use English flu-
ently and properly. Besides, the input of lexical chunks as a
whole can avoid errors resulting from vocabulary selection
and cultural differences, thus improving the accuracy of lan-
guage. With lexical chunks in mind, students can write more
fluently, which reduces their anxiety during the process of
writing and increases their confidence. After the application
of lexical chunk for one term, it is observed that students’
EFL writing fluency has improved a lot.
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