
Enhancing Thai Students’ Oral Language Experience using the CEFR –PBA through the 
 Technique of Oral Presentation

Kanoknate Worawong*, Kanjana Charttrakul, Anamai Damnet 

Kasetsart University, Kamphaeng Saen Campus, Thailand
Corresponding Author: Kanoknate Worawong, E-mail: worawongkn@gmail.com

ABSTRACT

The purpose of this study is to investigate students’ experiences of communicating orally and 
non-verbally. The participants were forty-four students in their third year of English education at 
a Thai Rajabhat University. Nine students were purposively selected as the student-presenters. 
The research methods applied were action research and case study. Data collection gained was 
from two sets of video recordings of students’ oral presentations. The data analysis employed 
speaking strategies analysis from Charttrakul (2009) as a guideline, and grounded theory 
(Strauss & Cobin, 1990). Findings revealed that students employed five speaking strategies in 
their oral presentation, particularly speaking from memory (100%). Also, the results show that 
five NVC strategies were employed as a parallel communication tool in all student-presenters’ 
oral presentation; and the most commonly NVC used was hand gesture (100%). This paper 
recommends using an oral presentation technique to promote Thai students’ oral skill relating 
verbal and non-verbal communication.

INTRODUCTION

This research study originated from the current situation of 
teaching English in globalization era. In Thailand, English 
is required to be taught in all educational levels since we 
are aware that English is not only used as a medium of com-
munication in daily life but also for career and further stud-
ies in higher education. As thus, not only having linguistic 
competency in English is enough for Thai students, but also 
sociolinguistic knowledge is needed (Ruthrof, 2015). In 
fact, enhancing their successful communication among peo-
ple who share different language and culture require Thai 
students to have both verbal and non-verbal communica-
tion (NVC) skills. Regarding organizing English Education 
Program at the research site, language teaching and learning 
are integrated together both knowledge of the English lan-
guage and culture for the students majoring in this program. 
Since 2016 Ministry of Education in Thailand has launched 
the policy of teaching English by using the Common 
European Framework of References (the CEFR) (Council of 
Europe, 2001) as framework for standard language teaching 
and learning in Rajabhat universities and all school levels 
all over the country. In other words, English teachers in the 
country are required to apply the CEFR as a guideline of 
English content in classroom teaching.
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As described in the CEFR framework, both linguistic and 
sociolinguistic knowledge are stated to be entwined in lan-
guage teaching and learning, that is, English lessons could 
not be separated from intercultural lessons. This rends affects 
teaching and learning management at the research site in cer-
tain ways. In other words, the goal of MOE was to develop 
Thai students to be able to use English correctly as well as 
culture appropriately in their communication. As confirmed 
by the speech from the Deputy of Minister of Education on 
“Education Reform & Entrance 4.0” in the “Think Beyond 
4.0” education fair. He mentioned that “Now, education is 
more than preparing or providing knowledge for people. It 
is to humanize people by instilling them with the habit of 
learning, morality, analytical skills, and the ability to live 
with others (Ministry of Education, 2016, p. 16). In brief, 
these are the knowledge and skills required for citizens in 
the 21st century”.

In this study, the researcher investigates the students’ 
English ability in oral presentation by employing proj-
ect-based learning approach as a means and using the CEFR 
as the language content in implementing the CEFR-PBA 
innovative program. The purpose of this study was to pro-
mote both active learning and critical thinking skills. In this 
study, students’ making an oral presentation is an activity the 
researcher used in the CEFR-PBA innovative program; and 
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the students’ oral language experience was examined. The 
technique of making an oral presentation aimed to promote 
students’ verbal communication (VC) and non-verbal com-
munication (NVC). The researcher expected that it could 
encourage the students to learn, interact, and practice the lan-
guage at the same time (Stauffer, 1965; Hall, 1970; Heald-
Taylor, 1989). In brief, this study examined the students’ oral 
language experience and non-verbal communication using a 
method of integrating the CEFR with project- based activi-
ties. The research question addressed in the study is, “What 
language experience and non-verbal communication do stu-
dent gain from learning English through the CEFR and proj-
ect- based activities?”

LITERATURE REVIEW
In this study, two major fields of literature were reviewed 
that were: 1) English as an international language (EIL) and 
role of intercultural competence (IC) in international com-
munication, and 2) project-based learning (PBL). English 
as an International Language and Role of Intercultural 
Competence in International Communication English plays 
a significant role in the current context of international 
communication. Obviously, English is used as a medium to 
convey the message (2003; Hu, 2005; Kirkpatrick, 2007) as 
well as for further studies in higher education both at na-
tional and international levels (Ministry of Education, 2016, 
p. 16). English is the language of everyone for communi-
cation in the globalization situation (Smith, 1983; Quirk & 
Widdowson, 1985; Kachru, 1986; Jenkins, 2003). This sit-
uation leads to the changing role of communication which 
is now mainly focusing on people who share different first 
language and culture around the world (Crystal, 2003; 
Kirkpatrick, 2007). Relating to this, L2 speakers appear to 
use English to communicate with other non-native speakers 
rather than to native speakers, particularly in Thailand. Thus, 
this absolutely indicates the important role of English as an 
international language (EIL) for communication in both na-
tional and international levels.

Regarding the role of intercultural competence in inter-
national communication, miscommunication and cultural 
misinterpretations can happen due to incompetence inappro-
priateness in using both verbal and non-verbal communica-
tion. As thus, to increase understanding of communication 
among different L2 speakers, ones are required to have in-
tercultural competence to avoid breaking down communica-
tion. In other words, the ability to interpret and interact with 
others who share different first language and background of 
culture appropriately is considered necessary and important in 
communication. Concerning classroom learning and teaching, 
building students’ background about international culture is as 
important as teaching them knowledge of English. This will 
enable them to perceive the similarities and differences about 
the ‘self’ and ‘other’ using skills of interpreting (Byram, 1995; 
Ruben, 1997; Knapp & Hall, 2002). Thus, having intercultur-
al competence, nonverbal communication (NVC) are the key 
factors to indicate successful communication as it will be a 
powerful message for both encoder and decoder in making 
the conversation understandable and meaningful (Samovar 

& Porter, 2001; Knapp & Hall, 2002). In particular, certain 
nonverbal cues such as having eye contact and gaze, facial ex-
pression, touching, posture and gesture, proxemics, and vocal-
ization are used along with verbal communication (Leathers 
& Evaes, 1997; Knapp & Hall, 2007; Ting-Toomy & Chung, 
2005). Certain research studies have shown that NVC has sig-
nificant roles in facilitating social interactions in a variety of 
context and situations, the results showed that each context of 
meaning making has been found to be a major influence on 
choice and use of NVC (Brice & Brice, 2009). For instance, 
Damnet (2008, p. 208) found that Thai students had achieved 
a deeper and more understanding of the role of NVC in inter-
actions in English. They also demonstrated a strong sense of 
what might be acceptable in an English language context with 
English native speakers and what is acceptable with fellow 
Thais. Similarly, Krauss, Chen & Chawla (1996, p. 236) dis-
covered that gestural accompaniments to spontaneous speech 
could facilitate access to the mental lexicon in relating to ges-
ture, speech, and lexical access.

In summary, intercultural competence and the use of 
NVC can be defined as the ability to interact among persons 
from different languages and/or culture. Also, the NVC has 
the major role to support the successful communication in 
international context. In this study, EIL was taught by as-
signing the students to conduct an interview project with 
foreigners (native or non-native) outside the classroom. This 
was a process of the CEFR-PBA innovative program; and 
the product of learning was that the students made an oral 
presentation in the classroom from the interview information 
they had. In other words, the study investigated both VC and 
NVC during their oral presentation in the classroom.

Project-based Learning (PBL)
Project- based Learning (PBL) is the learning approach that 
turns the traditional classrooms teaching to become more 
active and meaningful learning. The features of PBL are 
learner-centered teaching, learner autonomy, leaning through 
tasks by solving problems, and using collaborative learning 
(Patton, 2012; Fried-Booth, 2002). Regarding the PBL im-
plementing, three main steps of PBL are planning, carrying 
out the project, and creating the end product or learning prod-
ucts. This advantages students to have self-directed leaning in 
handling their own tasks (Hedge, 2000, p. 62). For instance, 
in each step of processing the project, both students and the 
teacher have their distinct roles. While the students are re-
sponsible for their own learning in doing tasks in choosing 
a topic of interest and carrying out their project, the teacher 
would take the role as a facilitator in teaching-learning inside 
and outside the classroom. To elaborate, the students make 
decision about their own learning both seeking the knowl-
edge, gathering and synthesizing the information they gained, 
and finally reporting their project. Concerning advantages of 
project-based learning, PBL can promote learner-centered-
ness, critical thinking, problem solving, and group coopera-
tive learning (Fried-Booth, 2002; Stoller, 2006; Charttrakul, 
2009). For example, being learner-centered is enhanced by 
student engaging in all steps of learning through the end of 
task assignment. Similarly, critical thinking and problem 
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solving naturally occur during the process of investigating 
and finding answers. And group work, certainly, advantages 
students in leaning since the characteristic of activities require 
students’ cooperative skills and group cohesiveness (Stoller, 
2006; Charttrakul, 2009). Regarding the teacher’s role, he 
or she turns from central role as an information sender to a 
facilitator or supporter instead (Fried-Booth, 2002; Patton, 
2012). However, there are some drawbacks of applying PBA 
in to language learning that should be considered. They are 
time consuming and students’ stressfulness from working in 
groups (Charttrakul, 2009, p. 262).

In this study, the CEFR-PBA innovative program was 
implemented in which students planning their projects and 
studied the language used for interview at the planning stage. 
To clarify, this project was an integration of grammar focus 
in CEFR level B2.

METHODS

Research Design

This study applied case study (Yin, 2003; 2009) and action 
research (Burns, 1999) as the major approach to conduct the 
study. The CEFR-PBA innovative program was embedded 
as a regular lesson of English for Presentation Course taught 
by the teacher-researcher.

Procedures

The procedure of the CEFR-PBA program was that the 
teacher-researcher taught the language content required for 
making oral presentation including grammar structure and 
expressions. Next, the students were assigned to work col-
laboratively in a group of three. They watched the selected 
video clips about “Good Manners” and prepared the inter-
view questions to ask the foreigners from different countries 
about the topic. They then summarized the information they 
had from the interview, discussed with the teacher, and pre-
pared the scripts and the power point slides. Finally, each 
group presented their information using power point slides 
for their project assessment for about ten to fifteen minutes.

Participants

Participants of the study were nine 3rd year students in 
English Education Program including one man and eight 
women. Their age were ranged from nineteen to twenty 
years old. Their first language was Thai. After they had cho-
sen their own group according to their preference including 
three persons in a group, three groups were selected purpo-
sively for data collection and analysis. This means that the 
groups of having good, fair, and poor grade average among 
their group were selected as representatives.

Research Instruments

The second video recording of students’ making oral presen-
tation (P4) was used as the first one (p3) was as a students 
practice.

Data Collection
Data collection was from three sets of video recordings of 
the students’ making PowerPoint presentation, one set for 
each group. Altogether there were nine students who made 
an oral presentation. The students’ making oral presentations 
were video recorded.

Data Analysis
To analyze the data, the teacher-researcher used speaking 
strategies analysis from Charttrakul (2009) as a guideline 
including grounded theory (Strauss & Cobin, 1990). To 
elaborate, three sets of video recording were transcribed 
and compared with their scripts. The teacher-researcher then 
watched the video again and noted down the presenters’ 
non-verbal communication during making their oral presen-
tation. In addition, percentage was also employed for sum-
marizing the results from qualitative findings.

Findings
Findings in the study revealed that the students’ oral experi-
ence emerged in the two aspects of communication, that is, 
verbal and non-verbal channels. This is presented group by 
group as discussed below:

Group one
Findings in verbal communication of Group One showed 
that the three presenters employed five speaking strategies 
in their presentation. Their names were Melina, Thomas, 
and Sarah and they used:1) reading aloud from the PPT 
slides, 2) reading aloud from their scripts, 3) speaking 
from memory, 4) speaking from understanding by using 
cues from PPT slides or notes, and 5) using presentation 
convention and discourse markers in their presentation as 
shown below:

Firstly, reading aloud from their power point slides 
showed that both Thomas and Melina employed this speak-
ing strategy as indicated in Table 1 below:

Table 1 below shows Melina’s giving her oral presen-
tation by reading aloud from her PPT slides. The results 
showed that she copied the extracts from the scripts, past-
ed them on the slides, and read aloud the sentences while 
presenting the information. She kept her eyes-on the PPT 
almost of the time. In addition, she also showed difficulties 
in reading difficult words such as ‘disparaged’ and ‘con-
cerned’ by revising them two or three times. This means 

Table 1. Reading aloud from the power point slides
The information on the 
PPT slides

Oral presentation

Do not make disparaged 
remarks to the royal 
family. So, paying respect 
to royal family is needed 
to be concerned

Do not make desper uh 
disparage  disparaged remarks 
to the royal family. So, paying 
respect to royal family is 
needed to be concentrating uh 
(pausing) concerned.
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that she didn’t have enough practice on these difficult 
words. However, it was obvious that this strategy could 
help reduce her stress since she seemed to be more relaxed 
while reading to the audience. In addition, she also tried 
her own way to reduce her stress by adding fillers like ‘uh’ 
or pausing while reading. Results showed that this strategy 
was effective for both presenters from this group since it 
was a quick way to present the information to the audience 
for their parts. However, this strategy couldn’t get the au-
dience’s attention.

Secondly, it was found that reading aloud from their 
script was only used by Melina while giving her oral presen-
tation as shown in Table 2 below:

Table 2 below shows Melina employed the strategy of 
reading aloud from her script. For instance, she looked at the 
script in her hand, read aloud the sentences, and she rarely 
switched her eyes to the audience. Obviously, she had some 
difficulties in reading the word ‘dissimilar’. However, she 
paused her reading for a while to complete her presentation. 
This seemed natural.

Thirdly, speaking from memory showed that both Melina 
and Sarah employed this speaking strategy as indicated in 
Table 3 below:

Table 3 below shows that Melina spoke from her memo-
ry. She did this by looking at some phrases or keywords on 
the PPT slides while talking to the audience. However, she 
seemed to be nervous as the video showed that she always 
looked at the ceiling with rarely made eye-contacts with 
the audience and spoke in a monotone voice like a robot. 
Moreover, she also always repeated and had some difficulty 
in pronouncing some particular words such as ‘disrespect’ 
when she could not remember what words she needed to 
speak. Results from both students’ using this strategy for 
giving presentations seemed ineffective.

Fourthly, speaking from understanding by using cues 
from power point slides or notes showed that all three 

students employed this speaking strategy as indicated in 
Table 4 below:

Table 4 below indicates that Melina spoke from her 
understanding by using cues from the PPT slides or notes. 
She put only keywords on the PPT slides and always made 
eye-contact while talking to the audience. For example, she 
used the symbols such as a tick (/) and a cross (x) to signal 
the audience about what to do or what not to do in Thailand. 
However, her speaking was monotone and being robot-like. 
She always showed nervousness by repeating words such as 
‘necessary’ twice or changed the words such “Thais hold…” 
to “Thai praise the…” when she could not remember. This 
strategy seemed ineffective for her presentation. Unlike 
Sarah, she seemed to have confidence and was able to hold 
the audience’s attention. This was from her always making 
eyes-contact and smile to the audience while explaining. 
This helped her to move on smoothly from one point to an-
other point by using signal words such as “O.K and next…”, 
and “Alright, now, let’s move on to …” It was clearly seen 
from Sarah that she effectively delivered in term of content 
to the audience. This meant she could present smooth and 
effective delivered all details completely within the time giv-
en. This strategy seemed to work out well and encourage her 
to speak smoothly.

Finally, using presentation convention and discourse 
markers was used, and only Thomas employed this strategy 
as indicated in Table 5 below:

Table 5 below indicates that Thomas obviously used cer-
tain convention signposts for his presentation at the begin-
ning of their presentation. For example, he employed words 
like ‘first of all’ ‘O.K.’, and “let’s me start with” smoothly 
when making an introduction to his group presentation. He 
spoke confidentially, with relaxed manners. No nervousness 
was detected though he overused filler ‘uh’ (as underlined) 
in his speaking. Using this presentation convention could 

Table 2. Reading aloud from the script
The information on the 
script

Oral presentation

This is dissimilar to the 
westerners, pointing is the 
way to insist the position and 
direction. So, when you are 
in Thailand do as polite as 
Thais do. 

This is...dis… dissimilar … 
to the westerners, pointing..
(pause)……is the way to 
insist the position and 
direction So (pause)……when 
you are in Thailand do as 
polite as Thais do.

Table 3. Speaking from memory
The information on the PPT Oral presentation
What not to do in Thailand 
Showing disrespect to Buddha 
images

Climbing or sitting on them
Taking pictures 

The first one is about 
showing disrespect 
disrespect to Buddha 
images such as climbing or 
sitting on them. However, 
taking pictures is fine but 
the best way is to look at the 
sign if you are allowed to.

Table 4. Speaking from understanding by using cues 
from power point slides or notes
Keywords from PPT slide Oral presentation
Melina
What not to do in Thailand?
x Touch anyone’s head
x Point your finger at 
someone
/Indicate the person by 
palming up instead.

The next thing you mustn’t 
do is touching anyone on 
the head. ‘Thais hold Thais 
praise’ the head as the highest 
part of the body. The uh sorry 
head is just part of the body 
for them. O.k., Next, do not 
point your finger at someone. 
If it is necessary, uh necessary 
to indicate a particular 
person, indicate that person by 
palming up.

Sarah
“What to do in western 
countries?”
“Always say ‘Please’ and 
“Thank you”

O.K and next, we are going 
to talk about ‘What to Do in 
Western Countries’. The first 
one is always using the world 
‘please’ when you using the 
word please asking for help, 
trying … .  
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show his gaining language experience from the initial lesson 
the teacher-researcher taught before giving the oral-presen-
tation assignment. Concerning using discourse markers, two 
main strategies were employed by all three presenters as in-
dicated in Table 6 below:

Table 6 below shows that Thomas used discourse markers 
to make his presentation more smoothly. He used this strat-
egy to recall what he wanted to speak by repeating words or 
phrases, pausing, and adding words or fillers. For example, 
he said “I will go to the uh” and then he paused his speaking 
before saying “to the…” and repeat the words “to the”. He 
added filler like ‘uh’ or pause his speech to get the audience 
attention. It was noticeable that in spite the nervousness in 
some students, using these strategies helped him have time 
to think and recall what he was going to speak then.

Regarding non-verbal communication, data analysis 
from Group#1 showed that the students employed five types 
of non-verbal communication (NVC) strategies in their 
presentation. They were: 1) using hand gesture as pointing 
movement, 2) turning face and nodding to the other for sig-
naling, 3) using action for showing examples, 4) making eye 
contact, and 5) using fillers. Findings of each strategy were 
reported below:

Firstly, using hand gesture as pointing movement was the 
commonly NVC occurred employed by all three students in 
this group. Usually, they purposively used their hand to point 
at the screen. It was clear that they needed the audience’s 
attention and want to signal the audience to the next point 
on the PPT slide. For example, Thomas and Sarah always 
used hand gesture to point at the screen when they wanted 
to emphasize the important point to the audience, change the 
new slide, or compare the different information between two 
sets of information. This technique resulted in their effective 
speaking since the audiences could follow what they were 
speaking step by step.

Secondly, turning face and nodding to the other was 
normally employed by all three students in this group. 
Normally, their purpose was to signal the audience to 
move on the next point while their nodding was use to 
introduce the audience to the next speaker. For example, 
when Thomas said “Ok, let’s start,” he then nodded his 
head to signal the audience he was going to start the pre-
sentation. This NVC strategy worked out well as it could 
get the audience’ attention and concentrated on what they 
were speaking.

Thirdly, using action demonstration was naturally em-
ployed by two students: Thomas and Sarah. For example, 
when Thomas wanted to explain how to ‘wai’ to the audi-
ence, he showed them with clear picture by demonstrating 
while saying “…putting those palms together in front of you 
like thi (Show example)….” This made his speaking effec-
tively and smoothly presented. It was clearly seen that he 
employed this strategy to help the audience understand and 
have clear picture of what he was speaking.

Fourthly, making an eye contact was also employed by 
the students in their presentation. For example, Thomas and 
Sarah would get the audience’s attention by making eye-con-
tact and smiling during his presentation after greeting them. 
This resulted in their effective presentation since this strat-
egy could get the audience’ attention and concentrated on 
what they were speaking.

Finally, using fillers was the commonly NVC em-
ployed during only Thomas’s giving oral presentation. His 
purposes were pausing for thinking, his usual habit, and 
intending to make the presentation smoother. Regarding 
pausing for thinking, he always said ‘uh’ when speaking in 
order to remind himself what he was going to speak then. 
For example, he added “Uh, and then, uh! So, before say-
ing this sentence “let me start with the outline of my pre-
sentation.” Results showed that after saying ‘uh’ he would 
have one to two seconds to think of what was he was going 
to speak. This NVC strategy seemed effective. Concerning 
using fillers dues to his usual habit, this seemed to be using 
with no purpose and meaning. For example, when he said, 
“I’d like to show you uh the differences between uh ….”, 
“Next, uh the differences between uh….” He often add-
ed fillers to the sentences without meanings or purposes. 
So, this can be interpreted as it was from speakers’ habit 
of speaking or when he or she feels nervous. This strat-
egy appeared to work out well since it’s quite annoying. 
Regarding to using fillers in intending to make the presen-
tation smoother, he added fillers such as ‘O.K.’, ‘Uh’ or 
‘Actually’ before speaking the new sentences. The results 
showed that he tried to make his speaking smoother, more 
professional, and worked out well. It could help the audi-
ence follow their presentation and also could guide them 
for the coming presentation.

In brief, findings from oral presentation in Group One 
showed that the most speaking strategies they employed 
were speaking from understanding by using cues from pow-
er point slides or notes and using presentation convention 
and discourse markers. This obviously showed their confi-
dence in speaking as well. On the other hand, reading aloud 
from the PPT slide was found and their nervousness and 

Table 5. Using presentation convention and discourse 
markers
The information on 
the PPT slide

Oral presentation

Thomas
Topic: Good Manners 
in Thailand and ......
Good Manner in western 
countries
Presenters: 

1. Sarah
2. Melina
3. Thomas

Good afternoon everyone. First of 
all, let me say thank you for coming 
today. As you can see on the 
screen, the topic today is (pause) 
Good Manners between Thailand 
and Western Countries. Ok, May I 
introduce our members. Let’s me 
start with Miss Sarah (She paid 
respect to the audience by ‘wai’ 
and then smile). 

Table 6. Using discourse markers
Script Oral presentation
Thomas

I will go to the first one by 
comparing …
And then, we will move on to 
the next topic with Sarah.

I will go uh (pausing) to 
the uh to the first one by 
comparing ………
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unconfident were clearly observed. As for non-verbal com-
munication, the most strategy they employed was hand ges-
ture since it made them confident when speaking.

Group two

In Group Two, three student-presenters were Paula, Kathy, 
and Anna. Data analysis revealed their use of four speak-
ing strategies in their verbal communication. They were: 
1) reading aloud from their scripts, 2) speaking from memo-
ry, 3) speaking from understanding by using cues from PPT 
slides or notes, and 4) using presentation convention and dis-
course markers as presented below:

Firstly, reading aloud from their power point slides 
showed that both Kathy and Anna employed this speaking 
strategy as indicated in Table 7 below:

Table 7 below shows Kathy employed the technique of 
reading aloud from her scripts. She looked at the script in her 
hand and read aloud the sentences smoothly and sometimes 
switched to make eye contact to the audience. She also used 
technique of pausing at some pace. However, this strategy 
seemed effective. She couldn’t hole the audience’s attention 
while reading aloud since it was quite boring.

Secondly, speaking from memory showed that both Paula 
and Anna employed this speaking strategy as indicated in 
Table 8 below:

Table 8 below shows that Anna spoke from her memories 
by looking at some phrases or keywords on the PPT slides 
while talking to the audience. She seemed to be nervous as 
the video showed that her voice was vibrated while speak-
ing. She made a few eyes- contact to the audience by looking 
at the back of the room. Moreover, she sometimes repeated 
certain difficult words such as ‘threshold’ as underlined in 

Table 8 above. This strategy seemed ineffective for her as 
she couldn’t hole the audience’s attention while speaking 
since it was quite boring.

Thirdly, speaking from understanding by using cues from 
power point slides or notes showed that both Paula and Anna 
employed this speaking strategy as indicated in Table 9 
below:

Table 9 below indicates that Paula spoke from their un-
derstanding by using cues from the PPT slides or notes. To 
do this, they put only keywords on the PPT slides and ex-
plain each point to the audience. For example, Paula put the 
keywords ‘Sawaddee’, “Male-khrap” and “Female-Kha” 
on the slide then said “Sawaddee is usually followed by 
kha when spoken by a female and by khrap when spoken by 
male” and explained each point smoothly but spoke a little 
fast. It was clearly seen from using this strategy that she ef-
fectively delivered the content to the audience. This strategy 
seemed effective and could encourage her to speak.

Lastly, using presentation convention and discourse 
markers showed that all three presenters employed this 
speaking strategy as showed in Table 10 below:

Table 10 below indicates that Kathy used certain conven-
tion signposts for her presentations. She used certain sign-
posts to signal the audience by starting her first topic with the 
expression, “Let start talking with….” She spoke smoothly, 
with confidence, and relaxed manners. Findings from all 
presentations showed that using this strategy could show 
their gaining language experience from the initial lesson the 
teacher-researcher taught before giving an oral presentation. 
Concerning using discourse markers, pausing while present-
ing the information was performed by Anna as reported in 
Table 11 below:

Table 11 below shows that only Anna used discourse 
markers for her oral-presentation. This strategy helped 
make her delivery smoothly presented. For instance, she al-
ways paused when she wanted to emphasize the important 
words for the audience to notice. It was noticeable that this 

Table 7. Reading aloud from their scripts  
The information on the 
script

Oral presentation

Kathy 
By the end of this talk, 
the information from our 
presentation should help 
you have more background 
knowledge about having 
good manner … .”

“By the end of this talk, 
the information from our 
presentation (pause) should 
help you have more background 
knowledge about (pause) having 
good manner…”

Table 8. Speaking from memory
The information on 
the PPT

Oral presentation

Anna:
 Remove your shoes
(before entering temple, 
home)
Do not to step on the 
threshold

Finally, remove your shoe. 
Removing your shoes before 
entering a temple or home is 
essential. Some businesses, 
restaurants, and shops also ask that 
you remove your shoes. It is better 
not to step on the thre..threshold 
when entering homes and temples. 

Table 9. Speaking from understanding by using cues 
from power point slides or notes
Keywords from PPT 
slide

Oral presentation

Paula
Greeting
Sawaddee
Male-khrap
Female-Kha

Sawaddee is usually followed by 
kha when spoken by a female and 
by khrap when spoken by male…

Table 10. Using presentation convention and discourse 
markers
The information on the 
PPT slide

Oral presentation

Kathy
Good manner in Thailand

Wai
Greeting
Removing your shoes

Good manner in one country can 
be different from another. Let 
start talking with good manner 
in Thailand.
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strategy made her presentation natural and meaningful to the 
audience.

Concerning non-verbal communication, data analysis 
showed that the students in Group Two employed five types 
of NVC strategies in their presentation. They were: 1) using 
hand gesture as pointing movement, 2) turning face and nod-
ding, 3) using action demonstration, 4) making eye contact, 
and 5) using fillers. Findings of each strategy were reported 
below:

Firstly, using hand gesture as pointing movement was 
the commonly NVC occurred employed by all three stu-
dents in this group. Obviously, their purpose was to get the 
audience’s attention. It could be interpreted that they want 
to emphasize the important point, and to signal the audi-
ence to the next point on the slide. For instance, when Anna 
wanted to show the steps, she used hand gesture to signal 
the steps such as ‘the first’, ‘the second’, or ‘the third’. This 
resulted in her effective speaking. The audiences could fol-
low what she was speaking step by step. This NVC strategy 
worked out well.

Secondly, turning face and nodding was also the com-
mon NVC features employed by all two students, Paula and 
Kathy. Their purpose was to signal the audience when they 
want to hand on the presentation to the next person. For ex-
ample, Paula turned her face and nodded to Kathy and said 
“The followings are some examples about good manners in 
Thailand. Kathy will show you some details for this topic.” 
This NVC strategy worked out well as it could get the audi-
ence’ attention for the coming presentation.

Thirdly, using action demonstration was also the NVC 
features employed by Kathy. Her purpose was that she want-
ed to explain clearly how to ‘wai’ to the audience while 
speaking these sentences “O.K. Let start with Wai. It is done 
by joining hands in front of the chest and bending the head 
like this” (Demonstrating). This technique made her speak-
ing effective and smooth. It was clear that she employed this 
strategy to help the audience have clear picture of her point. 
This resulted in her effective speaking.

Fourthly, making an eye contact was during Anna’s pre-
sentation. Anna moved her eyes and head to the audience in 
different direction naturally when she wanted to emphasize 
the important point of her speaking. This resulted in her ef-
fective presentation since this strategy could get the audi-
ence’ concentration.

Finally, data analysis showed that all three presenters 
used fillers during their oral presentation. The purpose of 
this NVC was that they wanted to recall or make the presen-
tation smoother. For instance, Kathy added filler ‘um’ when 
she said ‘These behaviors show show (um) the symbolic of.” 

to recall what she was going to speak then. Another exam-
ple was that when Paula said ‘O.K.’ before saying “Let me 
give you a summary.” This NVC strategy seemed effective. 
It could help the audience to follow their presentation and 
guide them the coming presentation.

To sum, findings from oral presentation in Group Two 
showed that the students employed speaking from under-
standing by using cues from PPT slides or notes, and using 
presentation convention and discourse the most in their ver-
bal communication. And these strategies made them confi-
dent and relaxed. However, using discourse markers as using 
sounds for emphasizing, pausing, or speaking slowly were 
rarely used among them.

Group three
In Group Three, findings revealed that the three student-pre-
senters - Bella, Nina, and Britney- employed three speaking 
strategies in their oral presentation. They were: 1) reading 
aloud from their scripts, 2) speaking from memory, and 3) 
speaking from understanding by using cues from PPT slides 
or notes. The findings were reported below:

Firstly, reading aloud from their scripts showed in both 
Bella’s and Britney’s oral presentation as indicated in 
Table 12 below:

Table12 below shows that Bella employed the technique 
of reading aloud from her scripts. She looked at the scripts 
and read aloud the sentences to the audience smoothly. From 
both presenters, this strategy seemed to make her feel re-
laxed. However, the presentation was not effective because 
she couldn’t attract the audience’s attention while reading 
aloud and it was quite boring.

Secondly, speaking from memory showed in Britney’s 
oral presentation as indicated in Table 13 below:

Table 13 below reveals that Britney spoke from her mem-
ories. She did this by looking at some keywords on the PPT 

Table 11. Using discourse markers for repeating or 
pausing 
Script Oral presentation
Anna
In Thailand, Wai, refers 
to greeting, apologizing, 
thanking, and saying good 
bye. 

In Thailand, Wai, refers to 
greeting, (pausing) apologizing, 
(pausing) thanking, and 
(pausing) saying good bye. 

Table 12. Reading aloud from their scripts  
The information on their 
script

Oral presentation

Bella
Greeting for British refers 
to shaking hands or kissing 
while ‘wai’ by praising the 
palms to the chest is way 
Thai people do for greeting. 

Greeting for British refers to 
shaking hands or kissing while 
‘wai’ by praising the palms to 
the chest is way Thai people do 
for greeting. 

Table 13.Speaking from memory  
The information on 
the PPT

Oral presentation

Britney
Greeting
ThailandBritish
Wai Shaking hand or 
kissing

The first point that I am going to 
mention is about I will talking 
about greeting between the British 
and Thailand. The British always 
greet each other by shaking hand or 
kissing. But Thailand greeting when 
you meet Thai people you can Wai, 
Do you know Wai?
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slides while talking to the audience. For example, when she 
said “the first point that I am going to mention is about…,” 
then she recalled what she was going to speak by repeating 
words as “ I will talking about….” for the second time. It 
seemed that repeating words help her to recall what she was 
going to speak. However, she seemed to be nervous as the 
video showed that she looked at the back of the room and 
often repeated the words for thinking or recalling. Results 
show that this strategy seemed ineffective. She couldn’t hole 
the audience’s attention while speaking since it was quite 
boring.

Thirdly, speaking from understanding by using cues from 
power point slides or notes was also commonly used by the 
two presenters as indicated in Table 14 above:

Table 14 above indicates that Bella spoke from her un-
derstanding by using cues from the PPT slides or notes. She 
used the table to differentiate the way to say ‘Sorry’ and 
‘Excuse me.’ and put some keywords and phrases on the PPT 
slides. She always made eye-contact while talking to the au-
dience. Results showed that this strategy seemed to work out 
well and encourage her to speak smoothly particularly when 
she added some filler like ‘O.K.’, or ‘Uh’.

Fourthly, using presentation convention and discourse 
markers was also commonly employed by all students as 
showed in Table 15 above:

Table 15 above indicates that Britney used certain con-
vention signposts for her presentations. For example, she 
used the words “First off all”, ‘second’, and “Alright, as 
you can see on the screen” smoothly when making an in-
troduction to her group presentation. She spoke with confi-
dence and relaxed manners. Results showed that using this 
presentation convention could show her gaining language 
experience from the initial lesson which the teacher-re-
searcher taught before giving the assignment. Moreover, 
pausing was performed only by Nina as reported in 
Table 16 below:

Table 16 above shows that only Nina used discourse 
markers. And this helped make her delivery smoothly pre-
sented. For instance, she always used these when she wanted 
to emphasize the important words for the audience to notice 
and get the audience’s attention. It was noticeable that this 
strategy made her presentation natural and meaningful to the 
audience.

Relating non-verbal communication, data analysis 
showed that the students in Group Three employed four 
strategies of non-verbal communication (NVC) in their oral 
presentation. They were:1) using hand gesture as pointing 
movement, 2) turning face and nodding, 3) making eye 

contact, and 4) using fillers. Findings of each strategy were 
reported below:

Firstly, using hand gesture as pointing movement was 
commonly employed by all three students in this group 
purposefully. In particular, they used this NVC when they 
wanted to attract the audience’s attention, and to signal the 
audience to the next point on the PPT slides. For example, 
Bella always used hand gesture to point at the screen when 
she wanted to emphasize the important point, moved on to 
the next topic, or change the new slide to the audience while 
she was speaking. In addition, when she wanted to compare 
the different information between two sets of information, 
she used hand gesture to point at those different details. 
Regarding this technique, it was clear that their purpose was 
to make sure that the audience was following them. This re-
sulted in their effective speaking since the audience could 
follow what they were speaking step by step.

Secondly, turning face and nodding were also the com-
mon NVC strategy employed by Nina and Britney. Their 
purpose of using this NVC was to signal the audience to 
move on to the next point on the PPT slides while their nod-
ding head was used to introduce the audience to the next 
speaker. For example, when Britney wanted to move on to 
the next point on the PPT slides, she said “Next, I’m going 
to move on to the next point. It is ….” This NVC strategy 
worked out well as it could get the audience’ attention for the 
coming presentation.

Table 14. Speaking from understanding by using cues from power point slides or notes
Keywords from PPT slide Oral presentation
Bella
 Apologizing
Sorry Excuse me
After having some one 
inconvenienced.

Before doing something 
that might cause someone 
inconvenience

O.K. the next, Apologizing between in British and Thailand. OK, do 
you know? Apologizing for the British and Thailand are different? 
When you want to apologize someone who is British and Thai uh you 
can say “sorry or excuse me”.  However, using these two words are 
different. 

Table 15. Using presentation convention and discourse 
markers
The information 
on the PPT slide

Oral presentation

Britney 
Good Manner

Bella
Nina
Britney

Good afternoon everyone. First off all, 
let me say thank you for coming here 
today.  Let me introduce ourselves. First, 
Bella, second, Nina, and last, I’m Britney.  
Alright, as you can see on the screen, our 
topic today is good manner.

Table 16. Using discourse markers for repeating or pausing 
Script Oral presentation
Nina

In Thailand, Wai, refers 
to greeting, apologizing, 
thanking, and saying 
good bye. 

In Thailand, Wai, refers to 
greeting, (pausing) apologizing, 
(pausing) thanking, and (pausing) 
saying good bye. 
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Thirdly, making an eye contact naturally employed by all 
three students in their presentation. Their purpose was to get 
the audience’s attention. For example, Nina made meaning-
ful eye-contact and smiling after greeting and thanking the 
audience. This was similar to Britney and Bella. They made 
their eye-contact to the audience when they wanted to em-
phasize on the important point. This resulted in their effec-
tive presentation since this strategy could get the audience’ 
attention, concentrated, and be able to follow what they were 
speaking.

Finally, using fillers was the common technique em-
ployed by the two presenters during the students’ giving oral 
presentation: Bella and Britney. They naturally used fillers in 
order to pause for thinking or recalling. For example, Bella 
added “O’K’ before saying this sentence “do you know the 
apologizing for the British and Thais are different”. This 
NVC strategy was effective because it could help the speak-
ers to remind themselves and have time to think of what they 
were going to say next.

To conclude, findings in Group Three showed that mostly 
the students employed speaking from understanding by us-
ing cues from PPT slides or notes as well as using presenta-
tion convention and discourse markers. In contrast, the least 
strategy they used was reading aloud from the script, and this 
strategy was effectively used since they couldn’t hold the au-
dience’s attention and was quite boring. Concerning non-ver-
bal communication, hand gesture and making eye-contact 
were used by all three presenters while two of them only em-
ployed turning face and using fillers. These NVC strategies 

made them feel relaxed and confident. Only using filler for 
thinking or recalling was used due to nervousness.

A Summary of Oral Language Experience

To summarize, students’ oral language experience in both 
verbal and non-verbal communication could briefly present-
ed in Tables 17 and 18 above:

Table 17 above showed that the common five speaking 
strategies the students’ employed for their oral presentation. 
Regarding to this, speaking from memory was commonly 
used by all students (100%) though they felt nervous and 
couldn’t get audience attention. In contrast, reading aloud 
from their power point slides was not commonly used by 
them (22.22%) though the students feel relaxed while speak-
ing but they couldn’t hold the audience’s attention and was 
quite boring.

Table 18 above indicates that the student-presenters in 
all three groups naturally employed five types of NVC to 
help make their presentations go smoothly and to get audi-
ence’s attention. Using hand gesture as pointing movement 
was commonly used by all students (100%) with the purpose 
of getting the audience’s attention. In contrast, using action 
demonstration was rarely used (33%).

CONCLUSION AND RECOMMENDATION

This research paper presents an investigation of oral lan-
guage experience and non-verbal communication the 

Table 17. A summary of students’ verbal communication: oral language experience in using speaking strategies through 
making oral presentation
Verbal communication
(Students’ oral language experience in using 
speaking strategies)

Percentage 
(N=9)

Results of students’ making oral presentation from 
using speaking strategies

1) Reading aloud from their power point slides 22.22 Mostly students feel relaxed while speaking but couldn’t 
hold the audience’s attention and was quite boring

2) Reading aloud from the script 55.56 Mostly students feel relaxed while speaking but couldn’t 
hold the audience’s attention and was quite boring

3) Speaking from memory 100 Mostly students feel nervous, couldn’t get audience 
attention.

4)  Speaking from understanding by using cues from 
power point slides or notes

88.89 Mostly students feel relaxed while speaking and could hold 
the audience attention

5)  Using presentation convention and discourse 
markers

66.67 Mostly students feel relaxed while speaking and could hold 
the audience attention

Table 18. A summary of students’ non-verbal communication through making oral presentation
Non-verbal communication Percentage 

(N=9)
Results of students’ making oral presentation from using non-
verbal communication

1. Using hand gesture as pointing movement 100 Purposively used to get the audience’s attention
2) Turning face and nodding, 66.67 Purposively used to signal the audience to move on to the next point
3) Using action demonstration 33.33 To help the audience understand and have clear picture
4) Making an eye-contact 66.67 To emphasize the important point and get the audience’ attention and 

concentrated
5) Using fillers 66.67 Make presentation go smoothly and deals to speaker’s speaking habit
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students gained from making their oral presentation in the 
CEFR-PBA innovative program. Action research and case 
study method were applied; and the researcher in this study 
also performed as the teacher. The participants were 9 stu-
dents of 3rd years majoring in English Education Program. 
Findings revealed that the student-presenters used both ver-
bal and non-verbal communication in their oral presenta-
tion. Regarding verbal communication, the most speaking 
strategies the students employed was speaking from their 
memory. The reason could be that memorizing was the ba-
sic and easiest skill that the learners use at the starting point 
of learning the language. On the other hand, reading aloud 
from their power point slides was rarely used because of 
their having awareness of how to present a good presenta-
tion since more practice could keep them from using this 
skill. On the other hand, the most NVC the students em-
ployed was using hand gesture as pointing movement. This 
could be because body language of using hand gesture was 
naturally used in giving presentation which was taught in 
the initial lesson before their conducting the interview proj-
ect. In addition, gestures were normally used to compen-
sate for not having enough English fluency, and enhanced 
the communicativeness of messages in a referential com-
munication task (Dushay, 1991). In contrast, using action 
demonstration was rarely used by the student-presenters. 
As for recommendation, this study was limited to the time 
spending on teaching the language lesson as well as the stu-
dents’ conducting the CEFR-PBA interview project. Thus, 
it was recommended that if the teachers who would like to 
apply the CEFR-PBA program, more time should be spent 
on teaching the language lesson and students should be al-
lowed more time to practice English. In particular, students 
require more time for preparation and rehearsal their PBA 
project before giving an oral presentation.

ACKNOWLEDGEMENTS

I would like to extend my sincere gratitude to Asst. Prof.
Dr. Kanjana Charttrakul, the principal supervisor and 
Dr. Anamai Damnet, the co-supervisor for their devotion in 
giving me valuable comments to make this study meaning-
ful. I am also very grateful to the National Research Council 
of Thailand (NRCT) in supporting the scholarship for con-
ducting this thesis project.

REFERENCES

Boss, S., & Krauss, J. (2007). Reinventing Project-Based 
Learning: Your Field Guide to Real-World Projects in 
the Digital Age. International Society for Technology in 
Education, 120.

Brice, A. E., & Brice, R. G. (2009). Language Development: 
Monolingual and Bilingual Acquisition. Pearson.

Burns, A. (1999). Colaborative action research for English 
language teachers. Cambridge: Cambridge University 
Press.

Byram, M. (1995). Acquiring Intercultural Competence: 
A Review of Learning Theories. Intercultural Compe-
tence: The Secondary School, 1, 53-69.

Charttrakul, K. (2009). An Implementation of a collabora-
tive Internet-based project for Thai EFL students. D.Ed. 
thesis, The University of Melbourne, LLAE Depart-
ment, Melbourne.

Council of Europe. (2001). Common European Framework 
of Reference for Languages: learning, teaching, assess-
ment. Camebridge: Cambridge University Press.

Crystal, D. (2003). English as a Global Language. New York: 
Camebridge University Press.

Damnet, A. (2008). Enhancing Acquisition of Intercultural 
Nonverbal Competence: Thai English as a Foreign Lan-
guage and the Use of Contemporary English Language 
Films. Victoria.

Dushay, D. R. (1991). The association of gestures with 
speech: A reassessment. Columbia University.

Fried-Booth, D. L. (2002). Project Work. Oxford: Oxford 
University Press.

Guerrero, L. K. (2008). The Nonverbal Communication 
Reader. LongGrove Illinois: Waveland Press Inc.

Hall, M. A. (1970). Teaching reading as a language experi-
ence. Columbus, OH: Charles Merrill.

Heald-Taylor, G. (1989). Whole language strategies for ESL 
students. Ontario Inst. for Studies in Education(6).

Hedge, T. (2000). Key Concept in ELT. ELT Journal, 
3(47), 62.

Hu, G. (2005). English Language Education in China: Poli-
cies, Progress, and Problems. Springker, 27.

Jenkins, J. (2003). World Englishes: a resource book for stu-
dents. London: Routledge.

Kachru, B. (1986). World Englishes and Apply Linguis-
tic. p. 5.

Kirkpatrick, A. (2007). World Englishes: Implication for 
International Communication and English Language 
Teaching. Cambridge: Camebridge University Press.

Knapp, M. L., & Hall, j. A. (2002). Nonverbal Communica-
tion in Human Interaction (5th ed.). United States: Wad-
sworth Thomson Learning.

Knapp, M. L., & Hall, J. A. (2007). Nonverbal Communica-
tion in Human Interaction: The Communicators’ Behav-
ior (Vol. 7). Boston, United State of America: Cengage 
Learning Products.

Krauss, R. M., Chen, Y., & Chawla, P. (1996). Nonverbal 
Behavior and Non-Verbal Communication: What do 
Conversational Handgestures Tell Us? San Diego: Ac-
ademicPress.

Leathers, D. G., & Evaes, M. H. (1997). Successful Nonver-
bal Communication: Principle and applications. Bos-
ton: Allyn and Bacon.

Ministry of Education. (2016). The Guidelines on English 
language Teaching and Learning Reforming Policy. 
Bangkok: Chamjureeproducts Limited.

Patton, A. (2012). Work that matters: The teacher’s guide to 
project-based learning. The Paul Hamlyn Foundation.

Quirk, R., & Widdowson, H. G. (1985). English in the World: 
Teaching and Learning the Language and Literatures. 
Cambridge: Camebridge University Press.

Ruben, B. D. (1997, December). Guidelines for Cross-Cul-
tural Communication Effectiveness. Group and Organi-
zation Studies, 2(4), 470-479.



Enhancing Thai Students’ Oral Language Experience using the CEFR –PBA 
through the  Technique of Oral Presentation 69

Ruthrof, H. (2015). The Body in Language. 2015: Blooms-
bury Publishing.

Samovar, & Porter. (2001). Communication between cultures 
(4th ed.). California: Wadsworth/Thomson Learning.

Schnell, J. A. (2003). Case studies in culture and commu-
nication: A group perspective. New York: Lexington 
Books.

Smith, L. E. (1983). English as an International Language: 
No Room for Linguistic Chauvinism’ in (ed.) L. E. Smith 
Readings in English as an International Language. Ox-
ford: Pergamon.

Stauffer. (1965). A language Experience Approach. First 
grade reading programs: Perspective in Reading(5).

Stoller, F. L. (2006). Establishing a theoretical foundation 
for project-based learning in second and foreign-lan-
guage contexts. 16-24.

Strauss, & Cobin. (1990). Basics of Qualitative research: 
Grounded theory procedures and techniques. Newbury 
Park, California: Sage.

Ting-Toomy, S., & Chung, L. V. (2005). Understanding In-
tercultural Communication (Vol. 1). Oxford University 
Press: Roxbury Publishing Company.

Yin, R. K. (2003). Case Study Research: Design and Meth-
od. Thousand Oaks: Sage Publication.

Yin, R. K. (2009). Case study research design and methods 
(4th ed). USA: Sage Ltd.


