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ABSTRACT

This review aims to discuss a new substantive theory generated from a Grounded research that we 
conducted in 2018 as a concept of ‘getting real way’ in the learning of the foreign languages in the 
21st century and the forth. The preferent learning theory, as labelled then, covers three important 
concepts namely free-will-whim, individual and collective independence, and discursive. The 
three concepts are substantively based on the sense of liking within one’s learning as the domain 
of affective; it is not based on the cognitive domain and the motivation. The implication is that 
the learning of foreign languages should be based on the sense of liking; both in the past and 
current liking, that enable foreign language learners to have their learning preference.

INTRODUCTION

Empirically, we cannot deny that the learning of foreign lan-
guages cannot be bound by certain method and strategy, and 
even though the scope of formal education cannot mediate 
maximally the attainment of mastery of foreign languages. 
In fact, people have been able to learn and master a foreign 
language by autodidact outside of formal education, specifi-
cally in the industry 4.0 in the 21st century even industry 5.0. 
Internet of Things (ToT) is one of the determinants of success 
in all fields of science with the required knowledge obtained 
from internet mediation, as well as in mastering foreign lan-
guages (see Emerick, 2019; Valmori & Costa, 2016; Assist, 
2015; Liu & Zhang, 2012; Oroujlou, 2012; Holmes, Bishop, 
& Calman, 2017; Baker, Ugljanin, Faci, Sellami, Maamar, 
& Kajan, 2018; Fagerstrøm, Eriksson, & Sigurðsson, 2017). 
In fact, it seems, people have begun to have no interest in 
entering formal education (Valmori & Costa, 2016) because 
they assume that they can learn independently, specifically 
speaking skills where that skill is more in demand than read-
ing or writing skills, and are a major consideration in ini-
tial recruitment, promotion, and retention decisions in some 
companies.’ (Kordsmeier, Arn, & Rogers, 2000).
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If we ask questions about what the purpose is of people 
learn foreign languages, then we can provide a variety of 
answers that are conceptually correct. However, the onto-
logical question then arises whether those conceptual an-
swers really can be achieved as a goal and real for our lives. 
The most prominent answer regarding the purpose of peo-
ple learning foreign languages is so that they can have high 
communicative competence and academic prestige from the 
scientific side, integrative motivation and future self-im-
ages’ (Burgh-Hirabe, 2019; Aliakbari & Amiri, 2018; Liu 
& Thompson, 2018) such as to know and understand ‘in-
tercultural issues and want to be like native speakers when 
speaking’, and by that they ‘participate in real life situations 
through the language of the original culture itself’ (Moeller 
& Catalano, 2015; King & Ridley, 2019; Du & Jackson, 
2018) dan ‘literasi komunitas bahasa lain’ (Prinsloo, 2018; 
Kliueva & Tsagari, 2018) in a social interaction. The learn-
ing of foreign languages has been a phenomenal issue since 
the days of ancient human civilization which later in the 
16th century, Latin became the dominant foreign language 
that was studied by several countries. This condition, in 
particular, is increasingly apparent as a necessity in the 
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21st century today, especially in the face of the industrial 
revolution. In the 21st century, of course, the need for the 
mastery of foreign languages is one of the supporting fac-
tors in involving in the industry 4.0 and 5.0.

Furthermore, in mediating the need to master foreign lan-
guages, countries give confidence to education providers to 
include language learning, both as a second language and as 
a foreign language, into the education curriculum. Finally, 
foreign languages become one of the mandatory subjects in 
the academic process, in addition to being the needs of in-
dividuals with certain goals. However, the need for foreign 
language mastery, for now, is no longer more emphasized 
in the realm of formal education because these needs have 
become social and individual needs in general, especially 
with the mindset that ‘the effects of human capital depend on 
language capital in cross-country situations’ (Konara & Wei, 
2018) which incidentally can be obtained even though it is 
not within the scope of formal education because ‘they can 
decide for themselves to learn languages for free’ (Chik & 
Ho, 2017). In line with this condition, more and more foreign 
language learning methods are emerging which are certainly 
born of grand theory of learning by considering the need for 
mastery of foreign languages without having to take formal 
education. As the need for foreign language mastery contin-
ues with its learning models, for now in Indonesia, foreign 
language learning in the realm of formal education seems 
to be a mere obligation for students, because out there, peo-
ple finally think that ‘communicative competence in foreign 
languages are needed for the purpose of speaking foreign 
languages in various types of organizations’ (Polyakova, 
2015) so they can take advantage of internet technology for 
self-learning. On the other hand, teachers are reluctant to use 
more innovative pedagogy if it is not supported by adequate 
native language (Edwards & Ngwaru, 2013). Students tend 
to no longer see the importance of mastering foreign lan-
guages for the development of their disciplines, but only so 
that they can graduate in a certain semester, especially cou-
pled with ‘failure of the English for Specific Purposes (ESP) 
course in answering certain professional needs to communi-
cate in foreign language’ (Lu, 2018).

Conditions like this are also very evident in Indonesia 
where the prestige of mastering foreign languages, such as 
English, begins to decline, no longer a scientific priority that 
needs to be echoed. Interest in mastering foreign languages 
is no longer an issue in social communities because internet 
and learning technology have provided various approaches, 
methods, and strategies that can be chosen by individual 
learners when they need to master foreign languages. Tin 
(2013) stated that it is not only the value of English that trig-
gers one’s interest, but also how its value can be presented 
and experienced. To be interesting to trigger, according to 
Tin, English must be presented or experienced in such a way 
as to create surprises and encourage understanding of the 
importance of English and one’s interactions with English 
in the past. Coccia (1979) has said one of the causes that 
declined the foreign language interest was that the oppor-
tunities for learners to apply the skills learned in the study 
of a language are few, the practical usage of the language 

studied is confined almost exclusively to the classroom. The 
question for this is, does the concept of learning in the formal 
education cannot match the current conditions? Of course, 
there are things that are subject to review so that the concept 
of foreign language learning within the scope of formal ed-
ucation can go hand in hand with the concept of learning in 
the scope of informal education. The ontological question, 
has the concept of learning foreign languages really been 
existing so that the principle of benefit can really be experi-
enced? What are the benefits of learning a foreign language? 
What is the actual form of the need for foreign languages and 
how to achieve it? Is the need for a foreign language tempo-
rary or permanent or seasonal? The answers to these ques-
tions become structures that can, ontologically, establish the 
concept of learning foreign languages in a real and appro-
priate manner to the students’ needs, both individually and 
collectively, in the scope of formal and informal education.

This review is ontologically focused on the real concept 
for the learning of foreign language in the 21st century and 
the forth. This review also focuses on how the needs meet 
the real concept of the learning and that is why we present an 
ideal concept for the learning of foreign language based on 
our research applying Grounded Theory in 2018.

REVIEW

The Need of Benefits of the Foreign Language Mastery

The principle of benefit from mastering foreign languages is 
certainly not just a goal-oriented need to understand differ-
ent cultures and develop inter-cultural interaction experienc-
es (Bobykina, 2015; Zhang, 2018; Niu, Lu, & You, 2018), 
integrating skills development such as higher-order thinking, 
problem-solving, self-directed learning, and communication 
(Jaleniauskien, 2016; Zheng, Liang, Li, & Tsai, 2018; Guo, 
Xu, & Liu, 2018), but it should be oriented to how to achieve 
mastery of the foreign language itself. These goals are not 
wrong but the real way to go towards those goals is more 
important. If Jaleniauskien proposed a consideration of a 
curriculum based on Problem Based Learning (PBL) as a 
path to these goals, it is also not wrong, but it only applies 
dominantly in the scope of formal and non-formal educa-
tion. In other words, students need a real way, both formally, 
non-formally, and informally, to achieve these goals, get the 
benefits, and in accordance with the demands of the 21st cen-
tury and beyond.

So, the principle of benefit of the need to master foreign 
languages actually lies in ‘getting a real way’ to achieve 
mastery of the foreign language, not in setting goals and is 
limited to considering the ideal curriculum even though the 
curriculum is one way. Setting goals only leads us to some-
thing that is still abstract but getting a real way to achieve 
those goals is something that exists. We do not need to ask 
how to get it because talking about ways, each individual 
has his own ways. Investment theory according to Cattell in 
Kvist & Gustafsson (2007) suggests that individual differ-
ences in gaining knowledge and skills are part of investment 
in fluid intelligence when studying situations that require a 
point of view in complex relationships. Expentancy-value 
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Theories proposed by Green in Palmer (2015) believe that 
students make decisions in their learning based on expec-
tations of failure and success, and make a conclusion about 
the benefits of the learning content they experience. It needs 
to be understood that the purpose of people learning foreign 
languages is diverse, which of course suits their individu-
al needs, both individually and collectively in the formal, 
non-formal, and informal spheres. This concept is actually 
said to be real for foreign language students in connection 
with the principle of benefits and the need for mastery of for-
eign languages. Therefore, the real form of a person’s need 
for mastery of a foreign language is ‘getting a real way’ to-
wards mastering the foreign language. The real way in which 
we are talking about will be discussed in sub-topic 3 about 
the 21st century foreign language learning concept. For the 
nature of the need to master a foreign language it can be said 
that it is not permanent and can even be seasonal, depending 
on the development of social dynamics. This will also be 
discussed in sub-topic three.

The Foreign Language Learning Concept
In general, so far, the concept of learning is dominated by 
the issue of cognition as a cognitive domain and motivation 
as an affective domain. Both of these learning concepts have 
indeed become the basis that has so far produced a variety of 
learning models, including foreign language learning. These 
two domains were demonstrated by Premack and Woodruff 
in 1978 through the Theory of Mind (ToM) and by Bloom 
through a Taxonomy which he initiated in 1948-1956. 
Although Cognitive-Behavioral Theory then developed by 
Beck and Ellis in the 1950s and 1960s which tried to juxta-
pose cognition and emotion, however, the proponents still 
prioritized cognition and affective motivation as the basis of 
learning. So, this general concept can be said that learning 
begins and is based on cognition (see Munková, Stranovská, 
& Ďuračková, 2012; Antoniou, Gunasekera, & Wong, 2013; 
Costa, Foucart, Arnon, Aparici, & Apesteguia, 2014; Gural 
& Shulgina, 2015; Baghaei & Ravand, 2015; Hayakawa, 
Costa, Foucart, & Keysar, 2016; AnikushinaTaratukhin, & 
von Stutterheim, 2018; etc.), and motivation (see Huang, 
Hsu, & Chen, 2015; Tuncel, Sadikoglu, & Memmedova, 
2016; Harvey, 2017; Liao, Chen, Chen, & Chang, 2018; 
Calafato & Tang, 2018; Kazakova & Shastina, 2019; etc.).

Here, the sequence initiated by the proponents start con-
secutively from Cognitive, Affective, and Psychomotor, 
while ToM mentions one of them with the Conative domain. 
That is, they view cognitive as the first and foremost basis 
among other domains. There are two things that we want to 
convey in this review relating to these domains. First, can 
cognitive really be the main basis in learning foreign lan-
guages, if not, what should be the basis for foreign language 
learning? Second, what is the real form of the foundation 
that should be in learning foreign languages? The learning 
should not be seen as merely something that departs from 
someone’s cognition. It must be understood that everything 
is nothing constant in this life, and therefore the learning pro-
cess must also be so. We should be able to start our teaching 
and learning from preferences or the sense of liking without 

being tied to the formalities of the sequence of learning stag-
es and preferably based on the affective domain. Thus, we 
can be more varied in learning and teaching foreign languag-
es. Therefore, in the learning process, educators should ‘do 
different activities from which they can learn a lot and must 
always have the need to learn to do their jobs as educators’ 
(Ping, Schellings, & Beijaard, 2018). Educators can also use 
a variety of development standards but more in modes that 
match the level of resistance’ (Bourke, Ryan, & Ould, 2018) 
with the aim of ‘encouraging and supporting the learning of 
their students in the classroom’, especially language learning 
(Holdway & Hitchcock, 2018) so graduates ‘students can 
become global workforce who are ready to employ in the 
future’ (Minocha, Hristov, & Leahy-Harland, 2018).

On the other hand, we propose a somewhat different con-
ceptual sequence and some additions. We start with the affec-
tive domain; not motivation but liking or preference which is 
also included in the affective domain. In other words, the do-
main that can be relied upon in learning foreign a language 
is the affective domain; liking. Why should the affective do-
main be the first? It is because that the affective domain is 
very important in ‘its relationship with social action especial-
ly at the beginning of the learning process’. (Wood, Taylor, 
Atkins, & Johnston, 2018) where learning must be based on 
preferences, and the social realm provides a great opportuni-
ty for learning preferences. Furthermore, ‘affective domains 
are closely related to student academic achievement’ (Green 
& Batool, 2017). In addition, ‘affective domains are seen as 
important for learning, building relationships, creating space 
for learning, creating a pedagogical environment, and mir-
roring’. (Kangas-Niemi, Manninen, & Mattsson, 2018), it 
has even been applied in the ‘computerized realm to be used 
in education to learn difficult knowledge, skills, and attitudes 
for traditional education to overcome the 21st-century skills’ 
(Argasiński & Węgrzyn, 2018). The question, is the realm 
of cognition not needed in one’s learning process? Of course 
the answer is needed. Then, on the domain, should students 
depend on learning a foreign language? The answer is to rely 
on the affective domain because this domain must be under-
stood as the center of the learning process, both individually 
and collectively. Then, is the affective domain the most im-
portant thing among the three? The answer is certainly not 
because the three domains are integrated variables as a large 
series of the entire learning process. However, it is better for 
the affective domain, in this case, preference or liking, to 
be the first basis in learning. The aim is to mediate both the 
other domains and psychomotor and interpersonal as well. 
Figure 1 below shows what we mean.

Ideal learning should start from the affective domain; 
sense of liking, because this domain does not only refer to 
attitude but also behaviour. Attitudes always involve the ten-
dency of thoughts towards ideas, society, values, systems, 
and even institutions, while behaviour is more inclined to 
the expression of feelings, actions or non-actions, both ver-
bally and non-verbally. The sense of liking existed previous-
ly as a past experience and is also a result of attitudes and 
behaviors observed in the present. Veksler & Eden (2017) 
say that liking is an antecedent of a communication and at 
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the same time is a consequence of communication itself. 
The results of learning based on the affective domain, in 
this case the sense of liking or preference will make it eas-
ier for the students themselves to enter into the cognition 
process where attitudes and behaviour can be a pilot in mov-
ing the cognition process within someone. The goal is that 
learning can provide a high conative level to influence the 
mental and emotional state of others when students are in 
social communication. A high conative level is certainly an 
indicator and at the same time can produce the necessary 
(psychomotor) skills and adequate interpersonal skills. The 
last two domains, psychomotor and interpersonal skills, ul-
timately jointly support the three domains previously called; 
affective, cognitive, and conative, so that a learning pyra-
mid cycle is formed which continuously occurs in a person’s 
learning process.

All stakeholders who have a role in improving one’s 
learning must understand this that liking or preference is 
the main basis for a person to spur or encourage himself to 
achieve his own learning objectives. To straighten out the 
motives or the right reasons in learning, positive motivation 
is needed, then to foster motivation to learn, so high interest 
is needed, and to foster high interest, we need sense of liking 
or preferences.

The 21st century foreign language learning concept

The urgent need for students in the 21st century to master a 
foreign language is to ‘get a real way’ towards mastering the 
foreign language. The learning of the 21st century is closely 
related to the industrial revolution 4.0 where learning sys-
tems are always associated with digitalization and automa-
tion so that the learning process can occur on a large scale 
without being restricted by space and time. Here, we pro-
pose a real path which is at once a concept of the foreign 
languages learning in the 21st century. However, we need to 

understand that everyone has his own ways of learning by 
going through the ‘easy to complex tasks gradually and the 
knowledge might change with the increase of learned expe-
rience’ (Shi, Guo, Xing, Cai, & Yang, 2018). One’s learning 
always shows the cultural values of a community or, in other 
words, the local cultural values have an influence on how a 
person or community performs the learning process as well 
as ‘to form an understanding of how the learners experience 
learning and form an understanding of themselves’ (Mitescu, 
2014) and when the learners’ socio-cultural skills developed 
by means of the modern Internet technologies, the learn-
ers’ language ability is significantly improved (Zabrodina, 
Bogdanova, Bogdanova, Lilenko, & Richter, 2015; Ahmed 
& Myhill, 2016). Among one community with other commu-
nities, between one region and another, between one coun-
try and another, as well as between one region and another, 
it must have its own learning philosophy. Especially in the 
Southeast Asia region, students are more likely to be passive 
and nonverbal in the classroom (Park, 2000). This condition 
can be caused by cultural content which tends to depart from 
the principle of easternism; mental charateristics of most-
ly people in the eastern of Indonesia that tend to be shy or 
inclussive.

So, the real way we mean is the concept of ‘preferent 
learning’ which departs from the principle of a sense of lik-
ing. This concept of learning actually does not depart from 
constructivism learning theory, both psychology construc-
tivism and social constructivism, because the theory of pref-
erent learning emphasizes learning processes that are, first, 
free-will-whim without involving constructive planning or 
design in the formal, non- formal, informal, and social and 
psychological fields. This concept is used as an initial un-
derstanding for foreign language students that include six 
understandings in two categories. Second, preferent learn-
ing is independent, both individually and collectively. Being 
independent in terms of preferences, irregular-based learn-
ing in terms of ways of learning, and informal conduct in 
doing self evaluation. Third, preferent learning is discursive, 
meaning that the way and what is learned has no relationship 
with each other; everything is related to preferences based 
on liking. The concept of preferent learning can be seen 
in the following explanation sections. Simply, a preferent 
learning is a theory that postulates free-will and free-whim 
in the learning so as the preference should be independent 
and discursive in nature.
Free-will
• Understanding that you have rights of free-will in de-

termining your own way of learning foreign language 
without any rule bond.

• Understanding that your free-will in learning foreign 
language is beyond what you think and that is why you 
have potential within you to explore and develop.

• Understanding that each human free-will in learning 
anything can be mediated by ourselves and our environ-
ment and must be appreciated.

Free-whim
• Understanding that a free-whim lets you act and behave 

as you need in your own foreign language learning.

Figure 1. Taxonomy of learning cycles
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• Understanding that a free-whim makes you as a student 
and teacher at once, and that is why you can learn and 
manage your own foreign language learning.

• Understanding that a free-whim becomes indicator for 
your achievement in your foreign language learning.

The second, independent which is divided into three 
categories.

Individual or collective preference means that the main 
basic of your foreign language learning is a sense of liking, 
both individually or collectively. The principle is to grow 
liking up within you towards any subject you prefer to learn. 
You do not need to learn a subject that you do not like be-
cause everything has a time. That is, there are times when 
you will like the subject that you did not like initially in the 
past because you need it now to sustain your learning on the 
main subject.

Individual or collective irregular learning means that 
the way you learn foreign language is irregular or unpat-
terned or unpredictable. This refers to a free-will-whim con-
cept. You do not need to be slaved on rules when you learn 
but it is more to liking. Whatever and whenever you learn, 
just do it to support your learning. It would be unpredictable, 
Situational and Curious – based, flowing, suddenly, irregu-
lar, unplanned, do not have a certain way.

Individual or collective informal evaluation refers to 
the way you know and keep your achievement. You may find 
your own way tou evaluate your achievement by preference 
and irregularly. There are some ways recommended such as 
self imagery, competitions, interactions, talk to self, watch-
ing, chatting, practical teaching, etc. These ways of evalua-
tion do not only to know to what extend your achievement 
but also to keep your knowledge and skills in progress.

Discursive means that the way you learn foreign lan-
guage do not intersect between one method and the other. 
The way you learn it today is not determined and influenced 
by the way you learned it in the past. Furthermore, the way 
you learn it today does not determine and affect the way you 
learn it for tomorrow. This principle refers also to the sense 
of liking, free-wiil-whim, and independence. The following 
Figure 2 shows the outline of the preferent learning theory.

Next, we need to understand the phrase non-patterned in 
the context of this theory which refers to five things that are 
conceptually the basis of how the learning process is ideal 
for foreign language students. The following five things are 
meant.
1) Learning at anytime and anywhere; natural,
2) As per his own desire or will or pleasure; more to self-

choice (preference; preferred),
3) Unexpected; suddenly; come in; irregular; unplanned; 

flowing; do not have a certain way; informal (unpredict-
able),

4) Based on situations and curiosity (Situational and Curi-
ous - based),

5) Without regulatory pressure or not applying principle of 
discipline.

As previously discussed, sense of liking or preference, 
not cognition, should be the basis for one’s learning. This is 
because the function of cognition, in learning, only becomes 
a mediator for the process of acquiring knowledge as well as 

the coils of strategy (how to) based on the knowledge that 
someone has acquired. Motivation, in this case, becomes a 
psychological driving element based on the physiological 
needs of learning. Liking or preference becomes a natural 
statement about what someone wants to learn and at the 
same time becomes the most important basis in the learning 
process before having interest, being motivated, and starting 
the process of cognition. Figure 3 below shows a more de-
tailed explanation of the preferent learning theory.

The concept of preferent learning does not only provide 
the widest opportunity for students about what they want 
to learn, but also allows the variety of knowledge is acces-
sible and presented to students based on their own desires. 
With the principles of freedom, independence, and discur-
siveness in learning, the wealth of knowledge will appear 
more experienced by every student. This is what causes the 
nature of the need to master a foreign language can be said 
to be not permanent and can even be seasonal, which de-
pends on the development of social dynamics. Social issues 
are dynamic and therefore learning must also be dynamic, 
meaning that learning needs always depend on the needs of 
social dynamics because ‘it can influence the assessment of 
accountability of individuals in a community’ (Forehand, 
Leigh, Farrell, & Spurlock, 2016), both the work community 
and the language community. Such dynamic conditions are 
analogous to the term Lemurs; mammals, whose behavior is 
studied to be identified with the principle of social dynam-
ics in connection with behavioral innovations, knowledge 
gain, interaction networks, cultural transmission, and social 
personalities. (Kulahci, Ghazanfar, & Rubenstein, 2018a,b; 
Whiten, 2018).

The foreign language learning should be based on the 
sense of liking so as more practical and real for the learners. 
It is to say that when there is no a sense of liking within indi-
vidual, it must be wasting of time in learning the of a foreign 
language as a target language. Tibboel, De Houwer, & Van 
Bockstaele (2015) explained that liking is an affective pro-
cess that states a pleasure. They further explained that liking 

PR
EF

ER
EN

T 
LE

A
R

N
IN

G

Free-Will-Whim

Independent

Individual or
collective

Preference

Individual or
collective
Irregular
Learning

Individual or
collective
Informal

evaluation

Discursive

Figure 2. Outlining concept of the preferent learning
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is a hedonic experience after obtaining an outcome that “is 
only neurologically triggered when the the multiple hedon-
ic hotspots simultaneously work” (Berridge & Kringelbach, 
2008; Berridge & Robinson, 2003). Hedonism is an effort 
to pursuit the pleasure. According to Feldman (2004), hedo-
nism is a view about what makes a person’s life good in itself 
for the person, not a view about happiness. Major (2015) 
said that hedonism is marked by pleasure-seeking, self-grat-
ification and extravagance, no matter the cost and regardless 
of whose expense. When foreign language learning is a plea-
sure conduct then a preference is available. A sense of liking 
can provide a pleasure in learning foreign language and the 
learners may have discursive and independent foreign lan-
guage learning.

CONCLUSION
Preferent learning, ontologically, is a concept of ‘getting real 
way’ for the foreign language students to achieve mastery of 
foreign languages. The basis of preferent learning is a liking 
which is included in the affective domain. In other words, 
learning should start from the affective domain, not cogni-
tive adn motivation as well. Further researches are needed, 
specifically development design, to design a formal learning 
curriculum based on the preferent learning concept because 

this concept prioritizes freedom of learning without being 
bound by academic or institutional regulations. It is hoped 
that the learning of foreign languages will be in line with the 
demands of the 21st century and the next centuries in which 
computerized systems have become the holders of control in 
providing information needed by humans in accordance with 
their own liking or preferences.

REFERENCES
Ahmed, A., & Myhill, D. (2016). The impact of the so-

cio-cultural context on L2 English writing of Egyptian 
university students. Learning, Culture and Social Inter-
action, Vol. 11, 117–129. doi: https://doi.org/10.1016/j.
lcsi.2016.07.004

Aliakbari, M. & Amiri, M. (2018). Foreign language identity 
and Iranian learners’ achievement: A relational approach. 
System, Vol. 76, 80-90. doi: https://doi.org/10.1016/j.
system.2018.05.009

Anikushina, V., Taratukhin, V., & von Stutterheim, C. (2018). 
Natural Language Oral Communication in Humans Un-
der Stress. Linguistic Cognitive Coping Strategies for 
Enrichment of Artificial Intelligence. Procedia Comput-
er Science, 123, 24–28. doi: https://doi.org/10.1016/j.
procs.2018.01.005

Figure 3. Details explanation of the concept of preferent learning theory



56 ALLS 10(5):50-58

Antoniou, M., Gunasekera, G. M., & Wong, P. C. M. 
(2013). Foreign language training as cognitive therapy 
for age-related cognitive decline: A hypothesis for fu-
ture research. Neuroscience & Biobehavioral Reviews, 
37(10), 2689–2698. doi: https://doi.org/10.1016/j.neu-
biorev.2013.09.004

Argasiński, J. K., & Węgrzyn, P. (2018). Affective patterns 
in serious games. Future Generation Computer Systems. 
doi: https://doi.org/10.1016/j.future.2018.06.013

Assist, I. Y. (2015). Digital Divide within the Context of Lan-
guage and Foreign Language Teaching. Procedia - So-
cial and Behavioral Sciences, Vol. 176, 766-771. doi: 
https://doi.org/10.1016/j.sbspro.2015.01.538

Baghaei, P., & Ravand, H. (2015). A cognitive processing 
model of reading comprehension in English as a foreign 
language using the linear logistic test model. Learning 
and Individual Differences, 43, 100–105. doi: https://
doi.org/10.1016/j.lindif.2015.09.001

Baker, T., Ugljanin, E., Faci, N., Sellami, M., Maamar, Z., & 
Kajan, E. (2018). Everything as a resource: Foundations 
and illustration through Internet-of-things. Computers in 
Industry, Vol. 94, 62-74. doi: https://doi.org/10.1016/j.
compind.2017.10.001.

Berridge, K. C. & Kringelbach, M. L. (2008). Affective neu-
roscience of pleasure: Reward in humans and animals. 
Psychopharmacology, 199(3), 457-480. doi: https://doi.
org/10.1007/s00213-008-1099-6

Berridge, K. C., & Robinson, T. E. (1995). The mind of an 
addicted brain: Neural sensitization of wanting versus 
liking. Current Directions In Psychological Science, 
4(3), 71-76. doi: https://doi.org/10.1111/1467-8721.
ep10772316

Bobykina, I. (2015). My Philosophy of Teaching Foreign 
Languages. Procedia - Social and Behavioral Scienc-
es, Vol. 186, 684 – 687. doi: https://doi.org/10.1016/j.
sbspro.2015.04.076

Bourke, T., Ryan, M., & Ould, P. (2018). How do teacher 
educators use professional standards in their practice? 
Teaching and Teacher Education, Vol. 75, 83–92. doi: 
https://doi.org/10.1016/j.tate.2018.06.005

Burgh-Hirabe, R. (2019). Motivation to learn Japanese as a 
foreign language in an English speaking country: An ex-
ploratory case study in New Zealand. System, Vol. 80, 95-
106. doi: https://doi.org/10.1016/j.system.2018.11.001

Calafato, R., & Tang, F. (2018). The status of Arabic, su-
perdiversity, and language learning motivation among 
non-Arab expats in the Gulf. Lingua. doi: https://doi.
org/10.1016/j.lingua.2018.11.003

Chik, A., & Ho, J. (2017). Learn a language for free: Rec-
reational learning among adults. System, Vol. 69, 162–
171. doi: https://doi.org/10.1016/j.system.2017.07.017

Coccia, J. A. (1979). The State of Foreign Language Study— 
Rekindling an Interest. NASSP Bulletin, 63(429), 38–43. 
doi: https://doi.org/10.1177%2F019263657906342907

Costa, A., Foucart, A., Arnon, I., Aparici, M., & Apesteguia, 
J. (2014). “Piensa” twice: On the foreign language effect 
in decision making. Cognition, 130(2), 236–254. doi: 
https://doi.org/10.1016/j.cognition.2013.11.010

Du, X. & Jackson, J. (2018). From EFL to EMI: The evolving 
English learning motivation of Mainland Chinese stu-
dents in a Hong Kong University. System, Vol. 76, 158-
169. doi: https://doi.org/10.1016/j.system.2018.05.011

Edwards, V., & Ngwaru, J. M. (2013). Language capital and 
development: the case of African language publishing 
for children in South Africa. International Journal of the 
Sociology of Language, 2014(225), 29 – 50. doi: https://
doi.org/10.1515/ijsl-2013-0064

Emerick, M. R. (2019). Explicit teaching and authenticity 
in L2 listening instruction: University language teach-
ers’ beliefs. System, Vol. 80, 107-119. doi: https://doi.
org/10.1016/j.system.2018.11.004

Fagerstrøm, A., Eriksson, N., & Sigurðsson, V. (2017). 
What’s the “Thing” in Internet of Things in Grocery 
Shopping? A Customer Approach. Procedia Com-
puter Science, Vol. 121, 384-388. doi: https://doi.
org/10.1016/j.procs.2017.11.052

Feldman, F. (2004). Pleasure and the Good Life - Concern-
ing the Nature, Varieties, and Plausibility of Hedonism. 
New York, US: Oxford University Press Inc.

Forehand, J. W., Leigh, K. H., Farrell, R. G., &  Spurlock, A. Y. 
(2016). Social dynamics in group work. Teaching and 
Learning in Nursing, 11(2), 62–66. doi: https://doi.
org/10.1016/j.teln.2015.12.007

Green, Z. A., & Batool, S. (2017). Emotionalized learning 
experiences: Tapping into the affective domain. Evalua-
tion and Program Planning, 62, 35–48. doi: https://doi.
org/10.1016/j.evalprogplan.2017.02.004

Guo, Y., Xu, J., & Liu, X. (2018). English language learn-
ers’ use of self-regulatory strategies for foreign language 
anxiety in China. System, Vol. 76, 49-61. doi: https://doi.
org/10.1016/j.system.2018.05.001

Gural, S. K., & Shulgina, E. M. (2015). Socio-Cognitive 
Aspects in Teaching Foreign Language Discourse to 
University Students. Procedia - Social and Behavioral 
Sciences, 200, 3–10. doi: https://doi.org/10.1016/j.sb-
spro.2015.08.002

Hayakawa, S., Costa, A., Foucart, A., & Keysar, B. (2016). 
Using a Foreign Language Changes Our Choices. Trends 
in Cognitive Sciences, 20(11), 791–793. doi: https://doi.
org/10.1016/j.tics.2016.08.004

Harvey, L. (2017). Language learning motivation as ideo-
logical becoming. System, 65, 69–77. doi: https://doi.
org/10.1016/j.system.2016.12.009

Holdway, J. & Hitchcock, C. H. (2018). Exploring ideologi-
cal becoming in professional development for teachers of 
multilingual learners: Perspectives on translanguaging in 
the classroom. Teaching and Teacher Education, Vol. 75, 
60–70. doi: https://doi.org/10.1016/j.tate.2018.05.015

Holmes, M. M., Bishop, F. L., & Calman, L. (2017). “I just 
googled and read everything”: Exploring breast can-
cer survivors’ use of the internet to find information on 
complementary medicine. Complementary Therapies in 
Medicine, Vol. 33, 78-84. doi: https://doi.org/10.1016/j.
ctim.2017.06.007.

Huang, H.-T., Hsu, C.-C., & Chen, S.-W. (2015). Identifica-
tion with social role obligations, possible selves, and L2 



Ontological Concept for the Foreign Language Learning in the 21st Century 57

motivation in foreign language learning. System, 51, 28–
38. doi: https://doi.org/10.1016/j.system.2015.03.003

Jaleniauskien, E. (2016). Revitalizing Foreign Language 
Learning in Higher Education Using a PBL Curriculum. 
Procedia - Social and Behavioral Sciences, Vol. 232, 265 
– 275. doi: https://doi.org/10.1016/j.sbspro.2016.10.014

Kangas-Niemi, A., Manninen, K., & Mattsson, J. (2018). Fa-
cilitating affective elements in learning - In a palliative 
care context. Nurse Education in Practice, 33, 148–153. 
doi: https://doi.org/10.1016/j.nepr.2018.09.007

Kazakova, J. K., & Shastina, E. M. (2019). The impact of 
socio-cultural differences on formation of intrinsic moti-
vation: The case of local and foreign students. Learning 
and Motivation, 65, 1–9. doi: https://doi.org/10.1016/j.
lmot.2018.10.001

King, N. & Ridley, J. (2019). A Bakhtinian take on lan-
guaging in a dual language immersion classroom. Sys-
tem, Vol. 80, 14-26. doi: https://doi.org/10.1016/j.sys-
tem.2018.10.008

Kliueva, E. & Tsagari, D. (2018). Emotional literacy in EFL 
classes: The relationship between teachers’ trait emo-
tional intelligence level and the use of emotional liter-
acy strategies. System, Vol. 78, 38-53. doi: https://doi.
org/10.1016/j.system.2018.07.006

Konara, P. & Wei, Y. (2018). The complementarity of human 
capital and language capital in foreign direct invest-
ment. International Business Review. doi: https://doi.
org/10.1016/j.ibusrev.2018.10.009

Kordsmeier, W., Arn, J., & Rogers, B. (2000). International 
Perspective: Foreign Language Needs of U.S. Business-
es. Journal of Education for Business, 75(3), 169-171, 
doi: https://doi.org/10.1080/08832320009599009

Kulahci, I. G., Ghazanfar, A. A., & Rubenstein, D. I. (2018a). 
Consistent individual variation across interaction net-
works indicates social personalities in lemurs. Animal 
Behaviour, 136, 217–226. doi: https://doi.org/10.1016/j.
anbehav.2017.11.012

Kulahci, I. G., Ghazanfar, A. A., & Rubenstein, D. I. (2018b). 
Knowledgeable Lemurs Become More Central in Social 
Networks. Current Biology, 28(8), 1306–1310.e2. doi: 
https://doi.org/10.1016/j.cub.2018.02.079

Liao, Y.-H., Chen, Y.-L., Chen, H.-C., & Chang, Y.-L. 
(2018). Infusing Creative Pedagogy into an English as a 
Foreign Language Classroom: Academic Achievement, 
Creativity, and Motivation. Thinking Skills and Creativ-
ity. doi: https://doi.org/10.1016/j.tsc.2018.07.007

Liu, X. & Zhang, J. (2012). Foreign Language Learning 
through Virtual Communities. Energy Procedia, Vol. 17, 
Part A, 737-740. doi: https://doi.org/10.1016/j.egy-
pro.2012.02.165

Liu, Y. & Thompson, A. S. (2018). Language learning mo-
tivation in China: An exploration of the L2MSS and 
psychological reactance. System, Vol. 72, 37-48. doi: 
https://doi.org/10.1016/j.system.2017.09.025

Lu, Y.-L. (2018). What do nurses say about their English lan-
guage needs for patient care and their ESP coursework: 
The case of Taiwanese nurses. English for Specific Pur-
poses, Vol. 50, 116–129. doi: https://doi.org/10.1016/j.
esp.2017.12.004

Major, M. (2015). Hedonism: Destroying Demonic Sexual 
Strongholds. USA: EDEN Publisher.

Minocha, S., Hristov, D., & Leahy-Harland, S. (2018). Re: 
Developing a future-ready global workforce: A case 
study from a leading UK university. The International 
Journal of Management Education, 16(2), 245-255. doi: 
https://doi.org/10.1016/j.ijme.2018.03.002.

Mitescu, M. (2014). A Socio-cultural Perspective on Under-
standing Learning as Experienced by Mature Students 
at University. Procedia - Social and Behavioral Sci-
ences, Vol. 142, 83–89. doi: https://doi.org/10.1016/j.
sbspro.2014.07.592

Moeller, A. J. and Catalano, T. (2015). Foreign Language 
Teaching and Learning. International Encyclopedia of 
the Social & Behavioral Sciences (Second Edition), 327-
332. doi: https://doi.org/10.1016/B978-0-08-097086-
8.92082-8

Munková, D., Stranovská, E., & Ďuračková, B. (2012). 
Impact of Cognitive-Individual Variables on Process 
of Foreign Language Learning. Procedia - Social and 
Behavioral Sciences, 46, 5430–5434. doi: https://doi.
org/10.1016/j.sbspro.2012.06.452

Niu, R., Lu, K., & You, X. (2018). Oral language learning in 
a foreign language context: Constrained or constructed? 
A sociocultural perspective. System, Vol. 74, 38-49. doi: 
https://doi.org/10.1016/j.system.2018.02.006

Oroujlou, N. (2012). The Importance of Media in Foreign 
Language Learning. Procedia - Social and Behavioral 
Sciences, Vol. 51, 24-28. doi: https://doi.org/10.1016/j.
sbspro.2012.08.113

Park, C. C. (2000). Learning Style Preferences of Southeast 
Asian Students. Urban Education, 35(3), 245-268. doi: 
https://doi.org/10.1177%2F00420859 00353002.

Ping, C., Schellings, G., & Beijaard, D. (2018). Teacher 
educators’ professional learning: A literature review. 
Teaching and Teacher Education, Vol. 75, 93–104. doi: 
https://doi.org/10.1016/j.tate.2018.06.003

Polyakova, T. (2015). Variety of Engineers’ Needs in the 
Foreign Language Usage as a Basis for their Training 
Diversification. Procedia - Social and Behavioral Sci-
ences, Vol. 214, 86–94. doi: https://doi.org/10.1016/j.
sbspro.2015.11.598

Pop, M.-C. (2015). Course Material Design Using the New 
Technologies in Language for Specific Purposes Teach-
ing and Learning. Procedia - Social and Behavioral Sci-
ences, Vol. 182, 325–330. doi: https://doi.org/10.1016/j.
sbspro.2015.04.774

Prinsloo, C. (2018). Students’ intrinsic perspectives on 
the diverse functions of short stories beyond language 
learning. System, Vol. 74, 87-97. doi: https://doi.
org/10.1016/j.system.2018.02.019

Shi, X., Guo, Z., Xing, F., Cai, J., & Yang, L. (2018). Self-learn-
ing for face clustering. Pattern Recognition, Vol. 79, 279–
289. doi: https://doi.org/10.1016/j.patcog.2018.02.008

Tibboel, H., De Houwer, J., & Van Bockstaele, B. (2015). 
Implicit measures of “wanting” and “liking” in hu-
mans. Neuroscience & Biobehavioral Reviews, 
Vol. 57, 350–364. doi: https://doi.org/10.1016/j.neu-
biorev.2015.09.015



58 ALLS 10(5):50-58

Tin, T. B. (2013). Exploring the Development of “Inter-
est” in Learning English as a Foreign/Second Lan-
guage. RELC Journal, 44(2), 129–146. doi: https://doi.
org/10.1177%2F0033688213488388

Tuncel, E., Sadikoglu, S., & Memmedova, K. (2016). Sta-
tistical Reasoning of Impact of Motivation on Students’ 
Achievement in Foreign Language Learning. Proce-
dia Computer Science, 102, 244–250. doi: https://doi.
org/10.1016/j.procs.2016.09.397

Valmori, L. & Costa, P. D. (2016). How do foreign language 
teachers maintain their proficiency? A grounded theory 
investigation. System, Vol. 57, 98-108. doi: https://doi.
org/10.1016/j.system.2016.02.003

Veksler, A. E., & Eden, J. (2017). Measuring Interperson-
al Liking as a Cognitive Evaluation: Development and 
Validation of the IL-6. Western Journal of Communica-
tion, 81(5), 641–656. doi: https://doi.org/10.1080/10570
314.2017.1309452

Whiten, A. (2018). Social Dynamics: Knowledgeable Le-
murs Gain Status. Current Biology, 28(8), R344–R346. 
doi: https://doi.org/10.1016/j.cub.2018.03.004

Wood, B. E., Taylor, R., Atkins, R., & Johnston, M. (2018). 
Pedagogies for active citizenship: Learning through af-
fective and cognitive domains for deeper democratic 
engagement. Teaching and Teacher Education, Vol. 75, 
259–267. doi: https://doi.org/10.1016/j.tate.2018.07.007

Zabrodina, I. K., Bogdanova, A. G., Bogdanova, O. V., 
Lilenko, I. Y., & Richter, S. O. (2015). Experimental 
Learning of Foreign Language with the Socio-cultural 
Skills Development Method by Means of Modern Inter-
net Technologies. Procedia - Social and Behavioral Sci-
ences, Vol. 215, 141–146. doi: https://doi.org/10.1016/j.
sbspro.2015.11.602

Zheng, C., Liang, J.-C., Li, M., & Tsai, C.-C. (2018). The 
relationship between English language learners’ moti-
vation and online self-regulation: A structural equation 
modelling approach. System, Vol. 76, 144–157. doi: 
https://doi.org/10.1016/j.system.2018.05.003

Zhang, Y. (2018). The intercultural foreign language teaching 
model based on cybernetics. Cognitive Systems Research, 
doi: https://doi.org/10.1016/j.cogsys.2018.10.024


