International Journal of Education & Literacy Studies
ISSN: 2202-9478
www.ijels.aiac.org.au

AL

Flourishing Creativity & Literacy

IJELS

Educating for the Future

Students’ Perceptions on the Effect of Text Length on their Vocabulary Success

Erkan Aydin', Mustafa Kaya?*

!Ministry of National Education, Turkey
2Van Yuzuncu Yil University, Turkey

Corresponding author: Mustafa Kaya, E-mail: m.kaya@yyu.edu.tr

ARTICLE INFO ABSTRACT

Article history

Received: January 05, 2021
Accepted: April 16, 2021
Published: April 30, 2021
Volume: 9

The purpose of this study is to determine the effects of text lengths on students’ vocabulary and to
reveal students’ opinions about their vocabulary development considering text lengths. This study
used exploratory sequential mixed method pattern, which combines quantitative and qualitative
data gathering techniques and combines research results. The study group constitutes 7" grade
students studying at a secondary school in Turkey. Within the scope of the research, “Vocabulary
Success Test (VST)” was used as quantitative data gathering tool, and “Structured Feedback
Form (SFF)” was used as qualitative data tool. In the quantitative analysis of the research data,
considering the structure of the data, t-tests were used in dependent and independent groups
using SPSS-PASW Statistics 18. Descriptive analysis technique was used in the qualitative
analysis of the research data. According to the results of this research, a statistically significant
difference was found between the success scores of the short texts pretests and post-tests of
the experimental group; it is concluded that there is no significant difference in long texts. The
students in the research group stated that the short and concise texts in the course books increased
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their motivation towards the course.
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INTRODUCTION

Language is a unique tool used by humans, who are in a
constant communication as a requirement of a social being.
In addition to being a communication tool, language also
provides the transferring of cultural and social values of
societies to future generations. Thus, it functions as a so-
cial bridge between next generations and the material and
spiritual values of the past. In addition, language develops
and enriches not only social and cultural relations within the
society but also social and cultural relations between com-
munities. In order for language to fulfill this function ade-
quately, a healthy and efficient communication channel must
be constituted. In this context, teaching first language has an
important place in the communication among the members
of the society at a desired level.

The main purpose of Turkish course is to realize teaching
the first language by providing students to acquire listening,
speaking, reading and writing skills at a desired level. The
texts in Turkish course books are considered as very import-
ant tools in terms of the acquisition of basic skills and effec-
tive teaching of the first language. One of the functions of
the texts in the Turkish course books is vocabulary teaching.
Adequate vocabulary learning of students depends on the
structure of the text, the number of words, the characteristics
of the language and style. In other words, it can be stated
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that students’ vocabulary knowledge is directly related to the
characteristics of the text.

A word is a group of letters that form a meaningful or
charged structure. According to Giinay (2007, p. 44), word
is “a spoken or written language system produced by one
or more persons from a specific communication context”.
According to Ayata-Sendz (2005, p. 20), what is understand
from the word text is, it is a written linguistic unit that con-
sists of more than one sentences. The most meaningful units
of these linguistic units are words. While Kaplan (1985, p.
212) considers word as an instrument that forms an opinion,
Ergin (1999, p. 95) defines word as a sound or sound group
that has a meaning and a function that can be used separately.
Korkmaz (2007, p.144), on the other hand, states that it is
a language unit that consists of one or more syllable sound
phrases, which makes it possible to establish temporary rela-
tions between concrete or abstract concepts when used alone
in the mind among people who speak the same language.
Aksan (1990), emphasizes that the symbol named as word,
is a concept, and a blended thought sound composition of
every language with sound direction; a unit of understand-
ing and expressing related to other elements in the language,
and Kurudayioglu (2005, p. 8) defines word as a unit that
corresponds to a certain concept or provide relationship be-
tween concepts and units that are not conjugated and ready
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to be used in context. In these definitions, word is generally
considered as a sound or meaningful structure unit built from
sounds.

For the acquisition of basic language skills in Turkish
education, some prerequisite acquisitions and learning are
required. One of these is the development of vocabulary
(Budak, 2000). According to Yapict and Yapict (2005, p. 87),
many issues that exceed the limits of perception strength but
remain within the limits of comprehension are perceived by
the help of words. According to Ozdn (1967, p. 45), having
a good command of language is directly proportional to hav-
ing a rich vocabulary.

Vocabulary; whole words in a language, thesaurus, vo-
cabulary set, vocab (Turkish Language Association, 2011, p.
2158). According to Korkmaz (2007, p. 144), vocabulary is
all words in a language; the sum of words in the language
knowledge of a person or community. While Vardar (1998,
p- 190) defines vocabulary as all the words used by a person,
Tosunoglu (2000, p. 1) defines it as the words that people
encounter and find ready in their environment since birth, the
concepts that these words evoke, and the stereotypical ex-
pressions formed by words. On the other hand Onan (2013,
p. 155) states that vocabulary consists of the words that are
known by people. According to Ozbay and Melanlioglu
(2008, p. 33), vocabulary is the knowledge stored in mem-
ory as a result of the individual’s learning experience. This
knowledge can be increased and used in the most efficient
way via Turkish lessons. Thus, students use the language
well and their world of thought develops.

Humans think, speak and write utilizing words. People’s
understanding, explaining, comprehending and writing
are all related to vocabulary (Dursunoglu, 2010, p. 18).
Vocabulary plays an important role in the ability of indi-
viduals to understand reading and listening texts, to express
themselves to the desired extent in both spoken and written
language and to be successful in lessons at school (Biemiller
& Boote, 2006; Chechen, 2002: 8; Foil & Alber, 2002;
Nelson and Stage, 2007). According to Oz (2003, p. 2), stu-
dents who have a good vocabulary and who can use both
spoken and written language well are likely to be successful
in all of their lessons. Reading, comprehension and expres-
sion deficiencies, which are Turkish language skills, are the
fundamental reason for the students’ failure in many lessons.
Students’ understanding what they read or listen completely
and accurately, effectively explaining what they understand,
think and design verbally and in writing, depend on a rich
vocabulary (Sever, 2000, p. 13). According to Yilmaz (1996,
p. 189), there is a direct relationship between intelligence
and learned words and concepts. People can think, under-
stand, interpret what they know and reach some new conclu-
sions as many words and concepts as they know. According
to Karatay (2007, p. 143), there is a direct relationship be-
tween the thinking skills of people and the number of words
they know. People need words to understand what is said and
written, and to convey their feelings and thoughts to some-
one else. There is a close relation between the effective use
of understanding and expressing, the effective use of basic
language skills and a rich vocabulary. The effective use of

thinking processes, basic language skills of comprehension
and expression depends on rich knowledge of words, in oth-
er words, vocabulary. Students who have poor vocabulary
have difficulty in writing their thoughts and feelings; they
cannot save themselves from using cliché words because
they always write their ideas using certain words. Students
with a rich vocabulary gain an ease of expression and the
ability to understand what is read in school as well as in life
(Karaalioglu, 1990, p. 16). When there is not enough vo-
cabulary, neither phonetic nor communication studies can be
carried out (Aygiin 1999, p. 7). It is possible to state that
there is a direct relationship between the vocabulary that stu-
dents have in both their ability to understand and explain
at the desired level and to be successful in other courses.
The number of words people know not only increases the
level of comprehending the text read or listened, but it also
enables the people to express themselves both verbally and
in writing effectively. This situation enables the communica-
tion established by the individual to be healthy and efficient.
According to Casson (2000, p. 23), rich vocabulary provides
freedom, accuracy and clarity in expression.

Vocabulary acquisition is realized in the fastest and
healthiest way only through texts, which are the basic mate-
rials of Turkish course. Text reading is learned not only with
the sound or shape correspondents of the words learned;
but via understanding meaning and meaning differences be-
tween other closely related words in a better and clear way.
Therefore, it can be stated that text reading is the most effi-
cient method in vocabulary development (Cegen, 2002, p.
21). Although Turkish lessons play a key role in the develop-
ment and enrichment of students’ vocabulary, the importance
of vocabulary in lessons and in all disciplines should be em-
phasized and awareness should be raised about this. Because
the individual understands what he listens and reads with his
vocabulary, and expresses what he wants to tell by speak-
ing and writing, again based on the vocabulary (Tunagiir &
Kardas, 2021). According to Oziinlii (1983), literary texts
that are rich in connotation and open to interpretation can
be used in vocabulary teaching. Having a rich knowledge
in terms of words and concepts enables people to be rich in
imagination. Therefore, a special importance should be giv-
en to teaching vocabulary in Turkish education. Therefore
Turkish educators must attach importance to teaching vocab-
ulary in Turkish courses (Ozbay, Melanlioglu, 2008, p. 31).
According to Scott (2005, p. 69), encountering words in a
text makes it easier to learn those words.

Texts are the fundamental way to enable student’s vo-
cabulary learning and enrich their vocabulary knowledge
in Turkish courses. Students learn new words via texts.
Therefore, word and word teaching has been included in
Turkish course curriculum. Concerning the acquisition of
vocabulary, which has a significant effect on students’ ex-
pression and comprehension skills, “The words learned in
each lesson will be repeated doing exercises with the sen-
tences in the following lessons.” expressions are included
in the 1924 Primary School Turkish Course Curriculum
Program, (Temizyiirek & Balci, 2015, p. 22). However in
the 2019 Turkish Course Curriculum, which is currently
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used, and among the general objectives of the course, this
statement “providing the students to develop their feelings,
opinions and imaginations and reach language pleasure and
consciousness enriching their vocabulary based on what
they read, listen / watch” takes place (MNE, 2019, p. 8).
Since vocabulary education influences other skills directly
and indirectly in Turkish education, it is seen that acquisi-
tions regarding vocabulary are included in each program.

When the relevant literature was surveyed, it was seen
that the vocabulary studies carried out in Turkey are stud-
ies conducted regarding the vocabulary of children’s lit-
erature (Merten, 2009; Gokce, 2008; Go 2006), students’
personal vocabulary in their written expressions (Cetinkaya,
2012; Anilan & Geng, 2011; Egilmez, 2010; Temur, 2006;
Kurudayioglu, 2005) and the vocabulary of Turkish course
books (Oz, 2011; Yigit, 2011; Apaydm, 2010; Kaya , 2008;
Arslan-Kutlu, 2006; Yalgin, 2005; Ozer 2005), enriching vo-
cabulary in teaching Turkish as a foreign language (Maden,
2020; Erol, 2021).

Words are the smallest meaningful means of communi-
cation. The richer the peoples’ vocabulary is, the better they
understand the texts read and listened, and also they express
themselves better verbally and in writing. There is a direct
relationship between the richness of one’s vocabulary and
the greatness of imagination. The more words the individual
knows, the greater the world of imagination and thought is.
No studies have been conducted before regarding whether
short texts or long texts are more effective in enriching stu-
dents’ vocabulary knowledge, which has an important ef-
fect on student’s acquiring basic language skills and being
successful in other lessons as well. It is very important to
determine the effect of the length of the texts on enhancing
student’s vocabulary and access the opinions of the students
regarding this issue. Determining to what extent the length
of the texts in Turkish course influences enhancing students’
vocabulary and accessing students’ views regarding this is-
sue can be considered as an important criterion during the
determination of the texts to be selected in the course books.

There are various views regarding whether the texts used
as a tool for teaching four basic skills in Turkish course
books to be long or short. According to Giines (2003, p. 9;
2007, p. 219), the length of the text plays an important role in
the development of students’ language and mental skills. The
student is in a long interaction with the text when the text is
long. Short text means shortage of meaning. Based on this
assumption, it can be stated that there are plenty of thoughts,
events, information or words in a long text. The purpose of
this study is to determine the effects of text lengths on stu-
dents’ vocabulary and to reveal students’ opinions regard-
ing the effect of text length on vocabulary development of
students.

Objectives and Research Questions

In this research, it was aimed to examine whether the length
of the text has an effect on students ‘vocabulary success and
to examine the students’ views on this issue. Considering
this purpose, answers were searched for the following
sub-problems:

1. What is the effect of text length on students’ vocabulary
success?

2.  What are the opinions of the students about the effect of
text length on the development of their vocabulary?

METHOD

Research Design

Explanatory sequential mixed method pattern, which is a
combination of quantitative and qualitative data gathering
techniques, was used in this study. According to Creswell
(2006, p. 8), mixed method studies include the collection and
analysis of quantitative and qualitative data. According to
Plano, Clarv and Ivankova (2018, p. 122), the main purpose
of this pattern is the subsequent use of qualitative data to de-
tail, explain or verify quantitative results. With this pattern,
researchers firstly apply quantitative and then qualitative
stages.

Participants

The study group, which constitutes 7" grade students study-
ing at a secondary school in Turkey. 7" grade students in the
study group were selected according to the random sampling
method, which is one of the probability-based sampling
methods. According to Yildirim and Simsek (2016, p. 115),
every “thing” in this population should have an equal chance
of being included in any sample to be constituted. From a
population that has these properties it is possible to select a
sample, which has the size to represent the population, via a
total random sampling.

Among these 7" grade students attending secondary
school in the 2019-2020 academic year, 30 of them were se-
lected as experimental group and 30 of them were selected
as control group.

Data Collection Tool

A “Vocabulary Success Test (VST)” was used as quantitative
data collection tool, and “Structured Interview Form (SIF)”
was used as qualitative data tool.

Vocabulary Success Test (VST)

The «Vocabulary Success Test (VST)” developed by the
researcher was used to measure the effect of text lengths
on students> vocabulary success. During the test develop-
ment process, texts that were selected from Turkish course
books, were used, which were approved by the Ministry of
National Education and were not previously studied by stu-
dents in the study group but utilized in schools in different
provinces. A total of 15 texts were selected from Turkish
course books making a point of choosing different themes
and genres. After the texts were selected, they were present-
ed to 5 experts specialized in Turkish education for their
opinions. Experts were asked to score the suitability of the
texts from 1 to 5 according to the purpose of the study and
the levels of the students. After scoring, 10 texts with the
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highest scores were selected to be used within the context of
the research. Then, a vocabulary success test was prepared
by 3 Turkish education experts and 2 Turkish teachers re-
garding the selected texts. The questions in the vocabulary
success tests prepared were brought together and sent to
the experts once more. Experts were asked which questions
could be used to measure the vocabulary success test of the
text to be processed. The questions that the experts agreed
on were used to measure students’ vocabulary success. The
texts selected for students’ vocabulary test and the numbers
of words in the related text (Text Word Number) (TWN) are
given in Table 1.

Structured Interview Form (SIF)

In the research, a “structured interview form (SIF)” was
utilized. The YGBF used in this research was developed
by the researcher. During the preparation of SIF, questions
that could serve the purpose of the study were formed. The
questions prepared were sent to a qualified lecturer special-
ized in qualitative research methods, a specialized lecturer in
Turkish education and a Turkish teacher who had 10 years
of experience. As a result of the feedback obtained from
these experts, whose views were consulted, some questions
were removed from the form and the SIF was finalized.
Afterwards, 28 volunteer students from the control group
and the experimental group were handed these interview
forms and they were collected. The structured interview
form includes the following questions:
1. What are the issues that motivate you to study during
the application?
2. What are the issues that decrease your motivation during
the application?
3. Would you like the same application to be performed in
other texts in the Turkish course? Explain why?
4. Did the application contribute to the enrichment of your
vocabulary? What is your opinion regarding this issue?
5. Do you think this activity is better or the vocabulary
activities in Turkish lesson? Explain why?

Data Collection Process

Within the scope of the research, a long and a short text was
processed for the experimental and control groups in the
first two weeks. After the texts were processed, word suc-
cess test was conducted for both texts. This part constitutes
the pretest of the experimental study. Then, a short text was
processed for four weeks with the experimental group and
a vocabulary success test was conducted for each text. In
the control group, a long text was processed for four weeks
and a vocabulary success test was conducted for each text.
After the application of the experimental study was com-
pleted, the application which was made in the pretest was
conducted to both the experimental group and the control
group again. This stage constitutes the final test of the ex-
perimental study.

The 7-Week Course Process in the experimental and con-
trol groups is presented in Table 2.

Data Analysis

In the study, a quantitative data gathering tool and a qualita-
tive data gathering tool were used. These are the Vocabulary
Success Test (SBT) and Structured Interview Form (YGBF).
In order to determine which types of statistical tests should
be used during data analysis, the distribution of students’
scores in the pretest and post-test were examined. Depending
on whether the distribution indicated normality or not, the
test types used in the analyses were determined. Skewness
and kurtosis values that determine the normality value of the
pretest and post-test scores regarding the experimental and
control groups’ short text vocabulary success are shown in
Table 3.

Skewness and kurtosis values that determine the normal-
ity value of the pretest and post-test scores regarding the ex-
perimental and control groups’ long text vocabulary success
are shown in Table 4.

While skewness and kurtosis values between -2 and
+2 are considered to be sufficient for a normal distribu-
tion (Yerevan-Damar & Aydin, cited in George & Mallerry

Table 1. Texts processed in the study and the number of words in the texts

Experimental Group Control Group

Text Name TWN Text Name TWN
Short Kaplumbagayla iki Ordek (Pretest for 251 Long Kaplumbagayla Tki Ordek (Pretest for short 251
Texts short text) Tests text)

Sigirtmag Mustafa’ni Oykiisii 601 Sigirtmag Mustafa’nin Oykiisii (Pretest for 601

(Pretest for long text) long text)

Cicek Diirbiinii 394 Ana Issiz Kalinca 688

iki Tekerlekli Ozgiirliik 446 Miirefteli Kadinlar ve Emin Astsubay 763

Futbolcu Olmaya Karar Vermistim 413 Tahta Bisiklet 988

Karli Daglari Arkadagi Ol 330 Adimi Goklere Yazdiran Cocuk 812

Okumanin Tslevi 343 A Harfi 1244

Kaplumbagayla iki Ordek (Post-test 251 Kaplumbagayla Tki Ordek (Post-test for short 251

for short text) text)

Sigirtmag Mustafa’nin Oykiisii (Post- 601 Sigirtmag Mustafa’nin Oykiisii (Post-test for 601

test for long text)

long text)
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2015, pp. 281-282), Kline (2005, p. 63) states that skewness
value between -3, +3; and kurtosis value smaller than 10 is
adequate. Considering these references, it can be stated that
skewness and kurtosis values of the experimental and con-
trol groups indicated a normal distribution.

In this study, which examines the effect of text lengths on
students’ vocabulary success, “SPSS-PASW Statistics 18”
statistical package program was used in order to test whether
there was a significant difference between the experimental
group where short texts were studied and the control group
students where long texts were studied. While dependent
groups t-test was utilized in order to check the differences
among the groups, independent groups t-test was utilized
in order to determine the difference between the groups.
Significance level was accepted as 0.05 at least.

Table 2. Five-week course processing in the experimental
and control groups

Weeks  Experimental and Control Group

Weeks 1 Experimental and control groups studied the texts

and2. titled “Kaplumbagayla iki Ordek” and “Sigirtmag
Mustafa’nin Oykiisii”. Then, vocabulary success
tests were performed for both texts, respectively.
Experimental Group Control Group

Weeks  Every week, a short Each week, a long text

3,4, text was studied with was studied with the

5,6 the students in the students in the Control
Experimental Group and Group and a vocabulary
a vocabulary success success test regarding that
test regarding that text text was carried out.
was carried out.
Experimental and Control Group

Week 7  In the last week of the application, after the application

conducted within the scope of the experimental study,
the applications carried out in the pretest both to

the control group and the experimental group were
repeated.

Table 3. Normality tests regarding the total scores of the
experimental and control groups’ short texts vocabulary
success tests

Groups Test type Skewness Kurtosis
Experimental Pretest -0.920 0.532
Group Post-test -0.906 0.250
Control Pretest -0.682 0.204
Group Post-test -0.520 -0.857

Table 4. Normality tests regarding the total scores of the
experimental and control groups’ long texts vocabulary
success tests

Groups Test type Skewness Kurtosis
Experimental Pretest -0.326 -0.358
Group Post-test -0.578 -0.368
Control Pretest -0.398 -1.042
Group Post-test -0.016 -0.827

Content analysis, which is one of the qualitative data
analysis methods, was used in the study. Content analysis
can be defined as a systematic, repeatable technique in which
some words of a text are summarized with smaller content
categories based on certain rules-based encodings. It is a
technique in which an objective and systematic recognition
of certain features of a message is made (Biiyiikoztirk et
al., 2016).The data obtained were analyzed and interpreted
in the relevant study. The opinions of the students, whose
opinions were consulted within the context of the research,
were aimed to be presented directly. Thus, it was aimed to
ensure that the data gathered would reflect the actual condi-
tion. The answers given by the students, whose views were
asked regarding the development of the vocabulary of the
text lengths, were turned into categories and sample views
were included for each category. In the process of analyzing
the data of the study, the answers of the students were coded
as “S1, S2, S3...”.

FINDINGS

In this part, the findings obtained from the data are discussed
and various interpretations are presented. In addition, find-
ings related to the opinions of the students, whose opinions
were asked about the effect of text lengths on the develop-
ment of their vocabulary, were discussed and the results are
presented in tables.

Effect of Text Lengths on Students’ Vocabulary Success

Independent measurements t-test results indicating the dif-
ference between the short text pretest average of the experi-
mental and control groups are given in Table 5.

In the unrelated groups t-test which was conducted in
order to test whether there was a significant difference be-
tween the experimental and control groups’ short-text pretest
scores, no significant difference was found between the ex-
perimental group (M= 76.20) short-text pretest the average
scores and the control group (M= 73.60) short-text pretest
score average [#(58) = 1.012 (p= .316)]. Considering these
results, according to the short text pretest, it can be stated
that the vocabulary comprehension levels of the students in
the experimental and control groups were close to each other.

Dependent measurements t-test results related to the dis-
tribution of the pretest and post-test scores of the experimen-
tal group’s short texts vocabulary success are presented in
Table 6.

In the related groups t-test which was conducted to test
whether there was a significant difference between the short-
text pretest and post-test scores of the experimental group,
a significant difference was found between short-text pre-
test score average of the experimental group (M= 76.20)
and post-test average score (M= 84.03) of the experimental
group [(#(29) =-3.702 (p=.001)]. This situation indicates that
short texts have an influence on students’ level of vocabulary
comprehension.

Dependent measurements t-test results related to the
distribution of the vocabulary success pretest and post-test
scores of the control group are presented in Table 7.
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According to Table 7, it is possible to state that statistically
there is no significant difference between pretest and post-
test scores of the reading comprehension levels of the con-
trol group students who have attended courses with short
texts throughout the application [#(29) =-1.453 (p=.157)].

Independent measurements t-test results indicating the
difference between post-test averages scores of short texts of
experiment and control groups are given in Table 8.

In the t-test conducted for unrelated groups in order to
test whether there was a significant difference between short-
text post-test scores of the experimental and control groups,
a significant difference was found between short-text post-
test score averages of the experimental group (M= 84.03)
and short-text post-test score averages of the of the control
group (M= 76.67) [(«(58) = 2.382 (p=.021)]. This situation
indicates that short texts have an effect on students’ level of
vocabulary comprehension.

Pretest averages independent measurements t-test results
of long texts vocabulary success of experiment and control
groups’ are given in Table 9.

Table 5. Comparison of experimental and control groups’
short text pretest

Groups n M SD df t P
Experimental 30  76.20 8.265 58 1.012 316
Control 30 73.60  11.398

Table 6. Comparison of experimental group’s short text
pretest and post-test mean scores

Groups n M SD df t p*
Experimental 30 7620 8265 29 -3.702 .00l
(Pretest)

Experimental 30  84.03 10.37

(Post-test)
*p<.05

Table 7. Dependent measurements t-test indicating the
difference between the vocabulary success of the control
group’s short texts pretests and post-tests

Groups n M SD df t P
Control (Pretest) 30 73.60 11.398 29 -1.453 .157
Control (Post-test) 30 76.67 13.412

Table 8. Independent measurements t-test indicating the
difference between the experimental group and the control
group’s vocabulary success post-tests of short texts

Groups n M SD df t p*
Experimental 30  84.03 1034 58 2382 021
Control 30 76.67 13.41

*p<.05

Table 9. Independent measurements t-test indicating the
difference between experimental group and the control
group’s vocabulary success pretests of long texts

In the t-test conducted for unrelated groups in order to
test whether there was a significant difference between long
text pretest scores of the experimental and control groups, no
significant difference was found between the experimental
group long text pretest score averages (M= 74.43) and the
control group long text pretest score averages (M= 71.90)
[(#(58) = .719 (p= .475)]. According to these results, it can
be stated that the vocabulary comprehension levels of the
experimental and control group students are close to each
other according to the long text pretest.

Dependent measurements t-test results related to the dis-
tribution of pretest and post-test scores of long texts of the
experimental group are given in Table 10.

According to Table 10, it can be stated that statistically there
was no significant difference between the pretest and post-test
scores of the students’ vocabulary comprehension levels of
the experimental group students who studied with long texts
throughout the application [/(29) = -1.493 (p=.146)].

Dependent measurements t-test results related to the dis-
tribution of pretest and post-test scores of long texts of the
control group are given in Table 11.

According to Table 11, it can be stated that statistically
there was no significant difference between the pretest and
post-test scores of the vocabulary comprehension levels
of the control group students who studied with long texts
throughout the application [#(29) =-.916 (p=.367)].

Independent measurement t-test results of experimental
and control groups’ post-test long texts vocabulary success
score averages are given in Table 12.

In the t-test conducted for unrelated groups in order to test
whether there was a significant difference between long-text
post-test scores of the experimental and control groups, no sig-
nificant difference was found between long-text post-test score
averages of the experimental group (M= 76.53) and the long-
text post-test of the control group (M= 74.00) [(z (58) = .891

Table 10. Dependent measurements t-test indicating the
difference between the experimental group’s vocabulary
success pretest and post-test of long texts

Groups n M SD df t P
Experimental (Pretest) 30 74.43 12.392 29 -1.493 146
Experimental (Post-test) 30 76.53 9.860

Table 11. Dependent measurements t-test indicating
the difference between the control group’s vocabulary
success pretest and post-test of long texts

Groups n M SD df t )/
Control (Pretest) 30 7190 14.782 29 -916 367
Control (Post-test) 30 74.00 12.060

Table 12. Independent measurements t-test indicating the
difference between the experimental group and the control
group’s vocabulary success post-tests of long texts

Groups n M SD df t p
Experimental 30 7443 1239 58 719 475
Control 30 71.90 1447

Groups n M SD df t P
Experimental 30  76.53 9.86 58  .891 377
Control 30 74.00 12.06
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(p=.377)). This situation indicates that long texts have no ef-
fect on students’ level of vocabulary comprehension.

Student views regarding the effect of text lengths on
vocabulary success

The opinions of the students, whose opinions were asked
about the issues that motivate the students during the appli-
cation phase of the experimental study, are given in Table 13.

In Table 13, opinions of secondary school students about
the subjects that increase their motivation during the experi-
mental study are given. More than half of the students (f=16)
stated that the shortness of the texts attracted their attention,
they understood the texts better, and the texts were more un-
derstandable. While 7 of the students stated that the interesting
subjects in the texts motivated them, 5 of them stated that they
felt motivated when the text was fluent and understandable.

The findings regarding the opinions of the secondary
school students, with whom the application was carried out,
and the issues that decrease their motivation during the ap-
plication are given in Table 14.

In the table, opinions of secondary school students about
the subjects that decreased their motivation during the experi-
mental study are given. More than half of the students (f=16)
stated that they had difficulty in long texts, they were bored
because the texts were long, and they were distracted. They
also stated that the length of informative texts reduced their
desire for reading. Eight of the students stated that the lack
of time reduced their motivation, while 4 students stated that
the noise and crowded classroom decreased their motivation.

Table 13. Students’ views regarding the issues that
motivate students during the application

Category f Views

Short Texts 16 We can read and finish the short text, but
when we read long texts and somebody
makes a noise, we get distracted (S1, S24,
S27, S28). I can read short texts more
than once. But there is not enough time
to read long texts twice, and performing
the vocabulary success test after the exam
allows more information to get in our
minds (S2). We can read and understand
the short texts, but it takes some time to
understand the long texts. The vocabulary
test increases my motivation (S3, S7, S9,
S13, S23). I think we can repeat the parts
we don’t understand because the short
text ends quickly (S4). I find short texts
more interesting. The vocabulary test
increased my motivation (S5, S10, S14,
S21). Short texts are more understandable
than long texts (S6).

The subject is interesting; there is a
person or subject that I like; including the
life of celebrities (S12, S15, S18, S19,
S20, S25). Its subject is interesting (S22).

Fluent text (S11, S26). Comprehensible
texts (S8, S16, S17).

Interesting 7
Subjects

Comprehensible 5
and fluent text

The opinions of the students whose opinions are asked
whether they wanted the same application to be carried out
or not in the other texts in the Turkish lesson are given in
Table 15.

In Table 15, the opinions of secondary school students
about the same application to be conducted in the other texts
in the Turkish lesson are given. The great majority of stu-
dents (f = 16) stated that the texts in Turkish should be short
and concise. 7 of the students stated that long texts should
be interesting while 4 of them stated that the texts should be
both short and long.

The opinions of the students whose opinions were asked
about the application’s contribution to their development of
vocabulary are given in Table 16.

In Table 16, the opinions of secondary school students
whether the application contributes to their vocabulary or
not are given. The great majority of the students (f = 24)

Table 14. Students’ views regarding the subjects that
decreased their motivation during the application

Category f Views
Long 16 Ihave difficulty in long texts, I find them
Texts boring (S3, S4, S7, S13, S14, S23, S27). The

length of some texts takes away my desire to
read the whole text (S5, S18). Long informative
texts influenced my motivation (S8). Since long
texts are distracting I start from the beginning
again and again and it decreases my motivation
to read. (S9, S11, S15, S16, S17, S19).

I had trouble with time (S6, S10, S12, S20,
S21, S25, S26, S28).

Noise (S1). Crowded classroom (S2, S22,
S24)

Inadequate 8
Time
Noiseand 4
Crowd

Table 15. Student opinions about the same application to
be carried out in other texts in Turkish lesson

Category f Views

Textsare 16 I would like the texts to be short and concise.
short and I want the texts to be about one of the topics
concise that I find interesting (S1, S10, S12, S18, S23,

S25, S27, S28). I would like the informative
texts to be short and concise. Because I would
like to have topics that I find interesting in
other texts (S3, S9, S11). I would like the
informative texts to be short (S4). I would
like the informative texts to be short. I would
like other texts to be one of the topics that I
find interesting (S5, S20). I would like the
informative texts to be short (S6, S8).

Interesting 7 I would like long texts to be more interesting

long texts (S2, 87, S13, S15, S19, S26). I would like the
informative texts to be long (S14).

Bothlong 4 I would like both short and long texts to

and short be given. Short texts end quickly, I am not

texts distracted; I am excited about in long texts

because I feel curious about the end (S16,
S21). The texts should be distributed equally;
I think there should be both long and short text
(S17, 820, S22).
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Table 16. Student opinions regarding the contribution of
the application to the development of their vocabulary

Category f Views
Yes

24 Since some words are interesting for me,
they improve my vocabulary (S1). I think it
has improved. Because the more we practice,
the more information we get (S2). Yes, it has
improved. We learned the meaning of words
well (S3, S9, S12, S14, S18, S22, S23). Yes,
it has improved. The fact that we were asked
to use the words in a sentence helped us learn
the words well (S5, S13, S19, S25, S28). It has
developed; thanks to this test I learned more
words (S6, S8, S17, S20). Yes, it has improved.
Words of which meanings I did not know were
given clearly there (S7). It definitely enriched;
I would like more of such activities. We had
the opportunity to match the words and it was
just like a puzzle (S10, S21). My vocabulary
has improved because when I started learning I
started to like this practice more (S15, S16). It
enriched; short and instructive activities of the
text refresh the current knowledge (S27).

No, there were words I already knew. But
1 still learned a few words (S4). No, I had
trouble with time in long texts (S11, S24,
S26).

Table 17. Student opinions about the vocabulary activities
in the Turkish lesson and the vocabulary activities within
the scope of the research

Category f Views

Vocabulary
Success Test

20 The activities in the application were more
instructive and improved my vocabulary
more (S3, S21, S24). I liked the vocabulary
test more (S4). I liked this application
more (S5, S22). In application, the
vocabulary success test was better than
the activities in the dictionary (S6, S8, S9,
S18, S28). Activities in the application
were better. Because there is a more
detailed explanation, the questions were
more qualified and instructive (S10, S15).
The activities in the application are better
because everyone is doing the activity they
know (S11, S12, S14, S19, S26). I think the
activities in the application are better; a few
people practice and pass the activities in the
course books (S13, S23).

Vocabulary 8 The activities in the course book are

Activities better because there are fewer and more
in Course explanatory texts (S1, S7, S17, S20, S27).
Books The activities in the course books are mostly

text based (S2, S16, S25).

stated that the application improved their vocabulary, while
4 of the students stated that there was no contribution due to
the long texts.

Students’ opinions whether the secondary school students
find the vocabulary activities in the Turkish course book or

the vocabulary success test within the scope of the applica-
tion are given in Table 17.

The opinions of the students within the scope of the re-
search about the vocabulary success test and vocabulary ac-
tivities in Turkish course books are given in Table 17. While
the majority of the students (f = 20) stated that the vocabu-
lary success test within the scope of the application is better,
8 of the students stated that they had better vocabulary activ-
ities in the course books.

DISCUSSION AND CONCLUSION

Within the scope of the research, the effect of text lengths
on students’ vocabulary success and the opinions of students
about this application were examined and the results are
summarized below.

At the beginning of the experimental process, no statis-
tically significant difference was found between vocabulary
success scores of pretests of experimental and control groups
in short texts [# (58) = 1.012, p <.05 (p = .316)]. At the end
of experimental process, a statistically significant differ-
ence was found between vocabulary success scores of post-
tests of the experimental and control groups in short texts
[(# (58) =2.382 p <.05 (p = 0.021). At the beginning of the
experimental process, no statistically significant difference
was found between vocabulary success scores of pretests of
experimental and control groups in long texts [(¢ (58) = 719
p <.05 (p = .475)). At the end of the experimental process,
no statistically significant difference was found between vo-
cabulary success scores of experimental and control groups
regarding long texts [( (58) =.891 p <.05 (p = .377).

When the relevant literature is examined, it is possible to
encounter many studies that coincide with the results of the
research. Payza (2015) states that text length makes the situa-
tion difficult for students regarding four basic language skills
(listening, speaking, reading, writing). Also emphasized that
the length of texts must be reviewed and shorter texts must
be included. Karaboga (2009) states that since the length of
texts in coursebooks is above the student level, this situation
distances the texts from their main purpose. Karakus (2014)
stated that attention should be paid to the length of texts to be
added to the coursebook, in a way not to exceed 10 minutes
of the course. As a result of their research Solak and Yayli
(2009) found that Turkish books contain very long texts. In
their study Akkaya & Susar (2007) stated that the general of
teachers expressed that texts in coursebooks were long.

The students stated that while the texts studied were short
and concise, their motivation towards the lesson decreased
their motivation because the length of the text caused them
to have difficulty managing time or they get bored. On the
other hand some students stated that both long and short
texts should be included in Turkish course books. However,
they stated that long texts should be interesting and fluent.
In the study of Iseri (2006) it was stated that most com-
plaints about the course books were related to the length of
the texts. Kirmiz1 and Akkaya (2009) stated that the reading
texts in the Turkish course books of the teachers, whom they
applied for their opinions about the Turkish Curriculum,
were long. Hamouda (2013), on the other hand, stated that
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English learners, whose opinions were asked regarding the
listening texts, had difficulties with time due to the length
of the texts. In Kaya and Kardas’s (2019) study, which was
carried out with both teachers and prospective teachers re-
garding the texts in Turkish course books, it was stated that
texts should not be long in the course books. As a result of
Kaya and Ciftci>s (2020) study, teachers and students stated
that the listening texts in the Turkish course books are long.
Although these results support the findings obtained in this
study, in the study of Durukan (2011) it was stated that the
students, whose opinions were asked regarding the texts in
the Turkish course books, found the texts in the course books
long.

The students stated that the comprehensiveness and flu-
ency of the texts and interesting subjects increased their
motivation to read. As a result of their research on Turkish
prospective teachers’ perceptions of texts Tok and Yilmaz
(2014) stated that the prospective teacher candidates ex-
pressed that the factors required in texts are comprehensibil-
ity, simplicity and level appropriateness. As a result of their
study Kaya and Kardas (2019) stated that texts should be
fluent, comprehensible and interesting. As a result of their
study in which the texts in the Turkish course books were
evaluated in terms of literary pleasure and pleasantness ac-
cording to the opinions of teachers, Coskun and Cetinkaya
(2020) stated that teachers found the texts insufficient to en-
courage students to read other texts. This situation can indi-
cate that fluent, comprehensible and interesting texts have an
important effect on motivating the students.

Throughout the application the students stated that crowd
and noise made it difficult for them to understand the texts.
It was seen that several studies conducted support this view
of students’. According to Giiglii (2002), the amount of time
spent by the teacher for individualized teaching is decreas-
ing in crowded classrooms. As a result of Ozday1’s research
(2002) it was stated that 31% of the students complained
about crowded classrooms. Mackay (1997) stated that noise
is an important factor in distraction. This situation not only
reduces the students’ interest in the lesson but also makes it
difficult for them to understand the text.

Students stated that the vocabulary success test enriched
their vocabulary knowledge and also they learned more
words thanks to this vocabulary success test. In addition,
most of the students stated that the vocabulary success test
is better than the vocabulary activities in the course books.
As a result of their work, Yilmaz and Dogan (2014) stated
that both teachers and course book writers should approach
the vocabulary studies in the course books systematically,
and more and further systematic studies should be included.
In the study of Ertem & Akyiizaru (2014), it was stated that
there was no systematic planning for vocabulary teaching.
As a result of certain studies, it was determined that teach-
ers use traditional methods and do not use different methods
and techniques during vocabulary teaching (Basoglu et al.,
2014; Yagci et al., 2012). Goger (2010) stated that teachers
should give up traditional practices and create function-
al learning environments in which students are effective in
teaching Turkish language. Akyol (2008) states that using

different teaching methods and techniques during vocab-
ulary teaching will make the words easy to make sense in
mind and provide a permanent learning. Findings in these
studies support students’ views.

Suggestions

Based on the findings of the research, various recommenda-
tions for the researchers and the application were presented:
The texts to be selected for Turkish course books should
be chosen from comprehensible and fluent texts that attract
the attention of the students. In addition, short texts should
be included rather than long texts that would distract the stu-
dents and cause them to get bored. In Turkish course books,
texts that would improve students’ vocabulary and which
students would enjoy while reading should be selected.

One of the main objectives of the Turkish course is to en-
rich student’s vocabulary. In order to enrich the vocabulary
of the students, general activities in the same form are in-
cluded in the Turkish course books. Different and enhanced
activities should be included in the Turkish course book in
order to teach new vocabulary in the text.
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