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NLP is an interpersonal communications model based on the belief that language is strongly
inter-connected with neurological processes and behavioral patterns adopted through experience
and the power of this connection can be harnessed to acquire the skills in exceptional people. The
aim of the present study is to evaluate the efficiency of NLP for language learning and investigate
its potential role in learning the English language. By using primary and secondary sources and
implementing the Oxford Placement Test, as the pretest and the post-test on the experimental and
control groups, the effect of the NLP coaching treatment sessions on the experimental group of
female Saudi EFL learners was investigated for two months. The findings of this study reveal that
NLP not only provides the techniques and solutions to the problems, but it also enables teachers
to form their own flexible responses to the specific problems. In this study, NLP coaching proved
to have a significant effect on EFL learning, however, further research is needed to confirm the

findings of this innovative study.

Key words: Neuro-Linguistic Programming, English Language Learning, Coaching
Effectiveness, Language Teachers, University Students

INTRODUCTION

Background and Context

Learning can occur in a variety of forms, depending on
how we choose to look at this process and how it should be
materialized. Over the years, a lot of learning approaches
and techniques have emerged and increasingly found their
place in academic circles. One of these approaches is Neu-
ro-linguistic programming (NLP). Recently, there has been
a surge in interest in NLP, which is believed to have a great
potential for coaching and learning. A better understanding
and knowledge of NLP, to improve language learning, will
equally lead to an improvement in learning opportunities for
both instructors and learners. The present research aims to
investigate NLP in order to determine its effectiveness in En-
glish Language Learning.

Research Problem

Developed by Richard Bandler and John Grinder in the
1970s, NLP is basically an interpersonal communications
model based on the belief that neurological processes (neu-
ro), language (linguistic), and behavioural patterns adopted
through experience (programming) are all strongly intercon-
nected and the power of this connection can be harnessed to
acquire the skills in exceptional people. The efficiency of
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using the concept of NLP as therapy or as a personal devel-
opment program was investigated.

One of the NLP techniques used in coaching is Linking
Criteria technique in which the coach first needs to find out
what is personally important to students (known as Highly
Valued Criteria) and then impart what s/he wants accord-
ing to their own criteria. This is one of the many NLP tech-
niques used in coaching and teaching. The basic common
idea, however, is to model the language and behaviour in
a way so as to make learning happen. In its essence, NLP
coaching involves developing and moulding states, encour-
aging learning, and enhancing the internal representations of
learners to direct them towards the desired outcome (Bandler
& Grinder, 2012). If applied successfully, NLP is a model
that can help teachers develop a functional relationship with
students and direct their motivation and efforts towards the
desired outcome (Kong, 2012).

As the education sector is becoming more research driv-
en, several psycho-pedagogical issues have been identified.
In general, students have started to manifest an increasingly
negative attitude towards schooling. In response to this phe-
nomenon, teachers are expected to try to make the learning
process as easy as possible by establishing an effective re-
lationship between learners and teachers. NLP has largely
become an indispensable component of the learning process
to meet learner needs.
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In spite of the fact that learning the English language is
becoming more convenient and accessible in the contempo-
rary world, there are still a lot of problems that could poten-
tially render this learning process ineffective. The dynamics
of NLP in the classroom setting provides effective commu-
nication and can facilitate the process of learning. Such a
learning environment is considered more motivating to learn
English and to overcome the issues arising from the common
practice of teaching, generally witnessed in any English Lan-
guage class. A study of the relationship between NLP and
English language teachers’ success at a high school showed
a significant correlation between NLP and the attributes of
successful teachers (Pishghadam et al, 2011).

Purpose of the Study

Due to the increasing significance of using NLP for language

teachers, this study aims to investigate the NLP coaching

and its effect on successful language learning. The purpose

of this study is to address and answer the following research

questions:

*  Based on the findings of previous studies, is NLP an ef-
ficient tool for language learning?

*  What is the possible role of NLP in English language
learning?

LITERATURE REVIEW

Some recent studies have focused on investigating the appli-
cability of NLP for improving the efficiency of the language
learning process. As a new tool for both language teachers
and learners, NLP offers a number of techniques to address
the above issue and provides a framework to facilitate lan-
guage learning. At its core, NLP coaching involves motivat-
ing students to learn and for this, one needs to connect the
value of learning with what is valuable to them (Kong &
Farrell, 2012).

Trends in Neuro-Linguistic Programming

The term “Neuro-Linguistic Programming” (NLP) refers to the
approach to personal development, psychotherapy, and com-
munication introduced by John Grinder, American linguist,
management consultant, author, speaker, and trainer, and Rich-
ard Bandler, American trainer and author, in the 1970s (Ban-
dler and Grinder, 2012). In order to understand the concept,
and the practical use, of NLP better, we need to consider the
three words in NLP, i.e. neurology, language, and program-
ming, separately. They are probably the three most influential
components in the production of human experience. According
to Bandler and Grinder (2012), there is a profound relationship
between these three components. These components can also
be modified in order to achieve specific goals in life.

NLP is administered in order to assess the multi-dimen-
sional process in humans that involves behavioral develop-
ment in terms of flexibility and competence. It also involves
understanding cognitive and mental processes that are be-
lieved to exist in human behavior. This can also be called
strategic thinking in humans. According to Robert and Santa

(2016), NLP provides skills and tools needed to develop and
promote individual excellence. In addition, it builds the sys-
tem that empowers the presuppositions and beliefs concern-
ing human nature as well as their communication systems in
terms of changes. Kong (2012) argues that NLP is mainly
used for self-discovery as well as exploring identity and mis-
sion. It also provides a framework to be used to understand
and relate it to the spirituality of human experience, which
permeates from individuals to families, communities, and
global systems (Biswal and Prusty, 2011).

NLP for Language Teachers

According to Pishghadam and Shayesteh (2014), NLP is a
supplementary tool used by language instructors to support
language learning, particularly second language learning.
In today’s teaching and learning context, keeping language
learners motivated is a difficult task for language instructors.
Pishghadam and Shayesteh (2014) believe that “NLP is now
emerging as an emotional bridge that helps teachers to build
and maintain functional rapport with students and motivate
them throughout their learning journey towards success”
(p- 2096). On the other hand, NLP, as a new approach to
language learning and teaching, offers many solutions for
classroom-related issues and, thus, provides the resourc-
es that are essential to language teaching. In the context of
learning English as a second language, Naeem (2011) cites
three principles related to NLP that can be used to improve
the writing and reading skills of learners:

*  Learners must have a clear idea of their goals;

*  Learners must be active regarding what they are gain-

ing;
* Learners must be flexible and willing to change their
behavior until they get what they want.

It is believed that the NLP begins with individuals’ inter-
est in how they do certain tasks. By using the NLP in teaching
EFL (English as a foreign language), language teachers are
informed about how students think and learn the language.

In NLP coaching, teachers can use their own personal ex-
periences to conceptualize the language for learners, which
makes it a very strong motivational tool. Teachers can also
create artificial contexts to be used as the supporting material
in the classroom (Pishghadam & Shayesteh, 2014). The most
remarkable aspect, however, is the way the NLP techniques
enable teachers to form an association between what learners
see and hear and their emotional state. These associations,
called ‘anchors’, have proved to be very successful in mem-
ory recall and thus, using them in an English language class
can yield the desired results (Lashkarian & Sayadian, 2015).
NLP techniques also help build and maintain a positive rap-
port with learners. Needless to say, a good rapport is at the
core of every healthy learning experience. It also helps devel-
op a sense of community in the classroom in which students
actively engage in various tasks. Research has shown that
students who are on good terms with their teachers are more
motivated to learn and tend to have a better understanding of
the material at hand (Bashir & Ghani, 2012).

In their study, Sharif & Aziz (2015) present an example
of “Linking Criteria” technique in the NLP. The first step in
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this technique is to identify the highly-valued criteria of the
students. Each student has different criteria so one cannot
motivate every student in the same way. Usually, a person’s
criteria can be identified by finding out what already moti-
vates that person. For instance, a student who plays video
games may say that he plays them because, first, it is fun to
compete against others and second, he loves being on top.
Its logical conclusion could point to the student’s emotional
response underlying the fact that he wants to both have fun
in the classroom and also function in a competitive learning
environment. The next step is to link the criteria with the
learning goals. This technique, if administered properly by
the teacher in class, can make the process of language learn-
ing much more effective. There are other NLP techniques
such as anchoring, creating rapport, and reframing that can
be applied by both learners and educators in language class-
es to facilitate learning. These techniques can help educators
communicate better with students, promote the learning en-
vironment, and result in a positive rapport that will, in its
turn, lead to academic effectiveness (Sharif & Aziz, 2015).

Effect of NLP on the life of University Students

NLP has a considerable impact on the life of university stu-
dents in that it has the potential to enhance students’ quality
of life. It helps students develop positive perceptions and
ideas about their quality of life and can provide support to
students in resolving the issues they face in their current
life. In addition, NLP also affects student life as it provides
support to students in resolving psychological problems and
influences the overall attitude of students positively (Turan,
Kodaz & Turan, 2016). It is a very useful tool for students
as it helps them resolve their issues and problems and, at the
same time, fosters personal growth and learning.

The life of university students is also affected by NLP
as it has a significant influence on the family and personal
life of students and can boost, and help achieve, individual
fulfillment. Students use these techniques to develop posi-
tive interaction with others and ensure better communication
with other people. Students can use NLP principles for en-
joyment, making better decisions and life choices, and build-
ing a peaceful environment. NLP can be used by students to
promote communication skills and boost the process of ap-
pearance, memory, and intelligence (Salami, 2015). NLP can
also be used by students as a psychotherapeutic technique
to bring excitement, happiness, joy, and success to students.

Role of NLP in Classroom

NLP has a significant role in providing classroom instruction
to students. It is an approach that has great potential for being
extensively used in EFL classroom settings, as it can be used
to achieve excellent learner performance. NLP can also be in-
tegrated for classroom instruction. It can be used to discuss
new ideas and grammar points, e.g. ideas can be written on
board and gestures and speaking aloud can be used to deliv-
er them (Richards, & Rodgers, 2014). This approach is also
useful in the application of improvements in English instruc-
tion. In the classroom, this program provides an opportunity

to all students to achieve potential learning in the environment
(Ilyas, 2017). NLP, as an approach for presenting instructions
in the classroom, ensures that no student is left behind in the
process of learning and understanding. It ensures equal learn-
ing opportunities for all students and enables teachers to make
a curriculum that is easy to learn (Burstein et al. 2014). It also
guarantees the provision of basic learning and understanding
to students in the classroom by enhancing students’ communi-
cation skills and ensuring true equality in the learning process
and environment. To eliminate stress in students, NLP tech-
niques should be implemented daily, as NLP in the classroom
setting plays an important role in the improvement of students’
communication skills, learning, and achievement of success.

METHODOLOGY

Research Methodology

The present study uses both primary and secondary research.
At first, the hypothesis and conceptual framework of the re-
search is developed in light of previous scholarly research. To
ensure the validity of the findings, only peer-reviewed journal
articles and conference papers are included in the review.

Tool

The primary research is conducted by applying Oxford
Placement Test, as a pretest and post-test to the experimental
and control groups. Language students with and without the
experience of using NLP for learning English are targeted
for the primary research. The test helps to identify the influ-
ence of the NLP coaching treatment sessions on the experi-
mental group for two months.

Participants

The sample consists of six classes from the first grade of the
second stage students (ages 15 to 16) in 47 public schools
for girls in Riyadh in Saudi Arabia. Three classes comprised
the experimental group and the other three were the control
group. ‘Simple random sampling’ method was used for se-
lecting the participants for the primary research so as to avoid
bias in the participants’ responses. The statistical methods of
regression and correlation coefficient analysis were used to
reach the findings of the study.

DATA ANALYSES AND FINDINGS
Reliability

Cronbach’s Alpha coefficient test is used to verify the consis-
tency of responses for words in both of the two dialects. Cron-
bach’s Alpha for coefficient values for the experimental and
control groups are 0.639 and 0.839, respectively. These values
are statistically accepted since they are higher than the statically
permitted rate of 60%. Table 1 shows the reliability of the study
variables for the experimental and control groups, as follows:
After applying Cronbach’s Alpha with satisfactory results
for both groups (the experimental and control groups), the re-
searcher measured the frequencies, the means, and the standard
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deviations. In the next step, the researcher applied a paired t-test
to resolve the statistical differences in the answers of the two
groups, the accepted significance level being 0.05 (o= 0.05).

Data Analysis

This study aims at answering the two research questions that
try to determine the role of NLP in English language learn-
ing in an experimental and a control group. We conducted
this test on the sample of study, in 25 parts, and the results
are displayed in the following Tables.

Q: What is the possible role of NLP in English language
learning?

Descriptive Analysis of Students’ Grades
Table 2 shows the recorded grades for the control group in

the pre and post test stages, as follows:

Table 1. Cronbach’s alpha coefficients

Table 2 shows that the most frequent grade of the pretest
stage is 36, with 12.5% of the total grades. The two lowest
grades at this stage are each 4 and 7. 9% of the grades are
higher than 40. 58.9% of the grades are between 30 and 40
and 67.8% are higher than 30. In the post-test stage, the most
frequent grade is 33 and there is no grade less than 20. 83.9%
of the grades are higher than 30.

Table 3 shows that the most frequent grades in the pretest
stage are 26, 29, 30 and 33, altogether comprising 31.6%
of the total grades. There are no grades less than 10 at this
stage, but there are three grades less than 20. 66.7% of the
grades are between 30 and 45 and 7.9% are higher than 40.

The most frequent grade of the post-test stage is 37 which
comprises 14.3% of the total grades. There is one grade less
than 10 at this stage (i.e., grade 9) and 68.8% of the grades
are between 30 and 45.

Table 4 is a comparison between the pretest results of
the control and experimental groups. The most frequent
grade of the pre-test stage is 36, with 12.5% percent of the
total grades. The two lowest grades at this stage are 4 and 7
and 9% of the grades are higher than 40. Also, 58.9% of the

Cronbach’s alpha The groups .
X grades are between 30 and 40 and 67.8% are higher than 30.
0.474 Experimental group
01 Control group Table 3. The pre & post test results of the experimental
0.025 Both groups group
The Pre test The Post test

Table 2. The pre & post Test results of the control group grade  Frequency % grade  Frequency %
Post test Pre test 16.00 1 1.6 9.00 1 1.6
%  Frequency The grade % Frequency The grade 17.00 1 1.6 22.00 2 3.2
1.8 1 23 3.6 2 4 18.00 1 1.6 25.00 1 1.6
1.8 1 25 1.8 1 7 20.00 1 1.6 26.00 2 32
3.6 2 26 1.8 1 16 21.00 1 1.6 27.00 2 32
3.6 2 28 1.8 1 19 24.00 2 32 28.00 2 32
54 3 29 1.8 1 25 25.00 1 1.6 29.00 3 4.8
12.5 7 30 3.6 2 26 26.00 5 7.9 31.00 6 9.5
5.4 3 31 5.4 3 27 27.00 2 32 32.00 4 6.3
8.9 5 32 3.6 2 28 28.00 1 1.6 33.00 6 9.5
14.3 8 33 8.9 5 29 29.00 5 7.9 34.00 4 6.3
5.4 3 34 7.1 4 30 30.00 5 7.9 35.00 8 12.7
8.9 5 35 3.6 2 31 31.00 4 6.3 36.00 2 3.2
54 3 36 5.4 3 32 32.00 2 3.2 37.00 9 14.3
8.9 5 37 7.1 4 33 33.00 5 7.9 38.00 7 11.1
1.8 1 38 8.9 5 34 34.00 3 4.8 39.00 1 1.6
3.6 2 39 3.6 2 35 35.00 3 4.8 40.00 1 1.6
3.6 2 40 12.5 7 36 36.00 3 4.8 41.00 2 32
3.6 2 42 5.4 3 37 37.00 4 6.3
1.8 1 43 3.6 2 38 38.00 4 6.3

1.8 1 39 39.00 2 3.2

1.8 1 41 40.00 2 32

1.8 1 42 41.00 1 1.6

1.8 1 44 43.00 3 4.3

3.6 2 45 45.00 1 1.6
100 56 Total 100 56 Total Total 63 100.0 Total 63 100
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The most frequent grades of the pre-test stage are 26, 29,
30 and 33, altogether making up 31.6% of the total grades.
There are no grades less than 10 at this stage, but there are
three grades less than 20. 66.7% of the grades are between
30 and 45 and 7.9% of the grades are higher than 40.

Table 5 shows the post-test results of the control and
experimental groups. The most frequent grade of the post-
test stage is 33. There are no grades less than 20 at this
stage and 83.9% of the grades are higher than 30. The most
frequent grade of the post-test stage is 37, with 14.3% of
the total grades. At this stage, there is one grade less than
10, i.e., grade 9, and 68.8% of the grades are between 30
and 45.

Mean and Standard Deviation of Control and Experimen-
tal Groups

A. The Pre Test Stage

B.  The Post Test Stage

Table 6 shows the mean grades of students in the control
group at 31.32, which is less than the mean grades of stu-
dents in the experimental group, at 31.95.

Table 4. The pre test results of the control and
experimental groups

Control group Experimental group
The Frequency % The Frequency %
grade grade
4.00 2 3.6 16.00 1 1.6
7.00 1 1.8 17.00 1 1.6
16.00 1 1.8 18.00 1 1.6
19.00 1 1.8 20.00 1 1.6
25.00 1 1.8 21.00 1 1.6
26.00 2 3.6 24.00 2 32
27.00 3 54  25.00 1 1.6
28.00 2 3.6 26.00 5 7.9
29.00 5 8.9 27.00 2 3.2
30.00 4 7.1 28.00 1 1.6
31.00 2 3.6 29.00 5 7.9
32.00 3 5.4 30.00 5 7.9
33.00 4 7.1 31.00 4 6.3
34.00 5 8.9 32.00 2 32
35.00 2 3.6 33.00 5 7.9
36.00 7 12.5  34.00 3 4.8
37.00 3 5.4 35.00 3 4.8
38.00 2 3.6 36.00 3 4.8
39.00 1 1.8 37.00 4 6.3
41.00 1 1.8 38.00 4 6.3
42.00 1 1.8 39.00 2 3.2
44.00 1 1.8 40.00 2 3.2
45.00 2 3.6  41.00 1 1.6

43.00 3 4.8
Total 100 45.00 1 1.6

56
Total 63 100.0

Table 7 shows the mean grades of students in the control
group at 33.268, which is higher than the mean grades of
students in the experimental group, at 33.12.

The conclusion that could be drawn is that there is an
improvement in the grades of the control group with regard
to the concept of ‘NLP for English language learning’ con-
ducted by the researcher in this study (the post-test). At the
same time, differences between the control group and the
experimental group were documented.

Descriptive statistics of pre and post tests for the three
classes of the control group

N Pre test Post test
Mean S.D Mean S.D
CLASS1 17  33.2353 6.42777 347059 492144
CLASS2 25 29.9600  11.08358 33.4000 4.05175
CLASS3 14  31.4286 3.67349  31.2857 3.40652
Valid N 14

(listwise)

Descriptive statistics of pre and post tests for the three
classes of the experimental group

N Pre test Post test
Mean S.D Mean S.D
CLASSI1 25 30.8800 5.05239 33.6000 4.31084
CLASS2 16 322500 7.46101 33.0625 4.75351

Table 5. The Post test results of the control and
experimental groups

Control group Experimental group

The Frequency % The  Frequency %

grade grade

23.00 1 1.8 9.00 1 1.6
25.00 1 1.8 22.00 2 3.2
26.00 2 3.6 25.00 1 1.6
28.00 2 3.6 26.00 2 3.2
29.00 3 54 27.00 2 3.2
30.00 7 125 28.00 2 32
31.00 3 54 29.00 3 4.8

32.00 5 8.9  31.00 6 9.5

33.00 8 143 32.00 4 6.3

34.00 3 54 33.00 6 9.5
35.00 5 8.9  34.00 4 6.3

36.00 3 54 35.00 8 12.7
37.00 5 8.9  36.00 2 3.2
38.00 1 1.8 37.00 9 14.3
39.00 2 3.6 38.00 7 11.1
40.00 2 3.6 39.00 1 1.6
42.00 2 3.6 40.00 1 1.6
43.00 1 1.8 41.00 2 32
Total 56 100 Total 63 100
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Table 6. Pre test descriptive statistics

N Minimum Maximum Mean Standard deviation
Control 56 4.00 45.00 31.3214 8.41667
Experimental 63 16.00 45.00 31.9524 6.48678
Table 7. Post test descriptive statistics

N Minimum Maximum Mean Standard deviation
Control 56 23.00 43.00 33.2679 431273
Experimental 63 9.00 41.00 33.1270 5.33247
CLASS3 22 32.9545 7.26687 32.6364 6.78616 ‘We used the paired t-test to test these hypOthCSGS and to
Valid 16 resolve the differences between the control and experimental

N (listwise)

Descriptive statistics of the pre-test for the three
classes of control and experimental groups

Control group Experimental group

Mean S.D Mean S.D
CLASSI1 33.2353 6.42777  30.8800 5.05239
CLASS2 29.9600  11.08858  32.2500 7.46101
CLASS3 31.4286 3.67349 329545 7.26687
Valid N
(listwise)

Descriptive statistics of the post-test for the three
classes of control and experimental groups

Control group Experimental
group
Mean S.D Mean S.D
CLASSI1 347059  4.92144 33.6000 4.31084
CLASS2 33.4000 4.05175 33.0625 4.75351
CLASS3 31.2857 3.40652 32.6364 6.78616
Valid N (listwise)

TESTING THE HYPOTHESIS

We used the paired t-test to test the following hypothesis:
HO: There are statistically significant differences be-
tween the experimental and control groups in regard to NLP
for English language learning.
Ha: There are no statistically significant differences be-
tween the experimental and control groups in regard to NLP
for English language learning.

groups. Table 9 shows the results.

The results show that the significance level of the paired
t-test is 0.764, which is higher than 0.05 (the statistically
accepted level). It means we can accept the alternative hy-
pothesis Ha (reject HO) which says, ‘there are no statistically
significant differences between the experimental and control
groups in regard to NLP for English language learning’.

DISCUSSION

Based on the results of experimental and control groups
in regard to NLP for English language learning, it can be
stated that similar results were obtained. That is, the effi-
cacy of the concept of NLP as therapy and/or as a person-
al development program was confirmed. For Bandler and
Grinder (2012), “Linking Criteria” is one of the NLP tech-
niques used in coaching in which the coach should first
find out what is personally important to students (called the
Highly Valued Criteria) and then connect what s/he wants
to impart with their criteria. The results of this factor, in-
vestigated against the first hypothesis, were revealed as the
same as found in the reviewed literature. For instance, the
findings of the first hypothesis show that there are no sta-
tistically significant differences between the experimental
and control groups in regard to NLP for English language
learning.

On the other hand, it can be concluded that there is an
improvement in the grades of the control group with regard
to the concept of ‘NLP for English language learning’ con-
ducted by the researcher in this study (the post-test). There
are, of course, differences between the control group and the
experimental group. Previous research has demonstrated that
using NLP can increase the motivation level and make the

Paired differences

Mean Standard Standard error 95% confidence t df  Sig. (2-tailed)
deviation mean interval of the
difference
Lower Upper
Pair 1
Experiment - 7.97064 1.06512 —2.45598 1.81312 - 55 0.764
Control —-0.32143 0.302-
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classroom less demanding for teachers. The findings of this
study also confirm the benefits of the application of the NLP.

CONCLUSION

This paper is a study of the topic of the incorporation of NLP
in the practice of teaching English. This topic was selected
due to the researcher’s belief that this technique can make
a noticeable change in students’ learning experience. Pre-
vious research has shown that using NLP can increase stu-
dents’ motivation level and, at the same time, make classes
less demanding for teachers. NLP provides techniques and
solutions to problems and enables teachers to form their own
flexible responses to specific problems.

However, the findings do not point to any perceptible
progress in the experimental group, probably due to the age
of subjects. In addition, the fact that the NLP teacher was
not the English teacher of the class might have affected the
results. For more effective results, it is recommended to in-
tegrate the NLP technique with English teaching classes. To
the best of the researcher’s knowledge, no similar study has
been conducted in the past and thus the contribution would
be significant. Analyzing the role of NLP in teaching English
would contribute to an improvement in the efficiency of both
instructors and learners.
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