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The objective of this study was to identify the study habits of the college students of English,
and examine their role on the their performance as assessed by the instructors. The study was
intended to be a preliminary and exploratory one and to be followed by a more at a larger scale
study. The participants were 150 students distributed between males (60%) and females (40%).
They were selected purposefully representing the different academic years from the Departments
of English, Colleges of Sciences and Arts, University of Bisha, An-namas, KAS. Three different
tools were used to collect the data: a self-prepared 19-item survey questionnaire, informal
observations, and informal meetings with the instructors of the intended groups. The percentile
and frequency techniques were used to analyze the collected data. The results showed that the
majority of the students, boys in particular, devoted less time to their study, revised less frequently,
never took notes, did not plan their study time, and study mainly to take examinations or please
parents. They studied alone in their rooms and rarely study at library. All this corresponded
with the instructors’ assessment that the participants’ performance was below the expectations.
Though this was true of both genders, females, however, did better than males in many of these
respects. Their study habits were less negative; they were more motivated and therefore their
performance was reported to be better than those of the males. The study concluded with some
recommendations and suggestions for future actions.
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INTRODUCTION

The link between study habits and academic achievement
has been going on for many years (Franklin, 2017). Credé,
and Kuncel found that traditional tests were found to rival
study habits as predictors of academic performance (2008).
This shows the role of study habits in academic perfor-
mance. We have observed this link between study habits
and performance with our students; it was also there when
we were students. The students who, for example, plan their
study time, take notes, organize themselves, take active
roles in class room and so on are usually better perform-
ers and good achievers. On the contrary, those who come
to class late, do not study regularly, do not take notes, do
not plan study time, do not take active part in classroom
are usually underachievers. Good study habits, therefore are
prerequisite for effective academic performance and vice
versa. This study was trying to examine the role the study
habits of students of English in the Colleges of Sciences and
Arts, affiliated to University of Bisha, KAS, and compare
these habits with their academic performance. By examin-
ing these habits we hoped to find out if they were indicators
of the students’ performance. Low performance in English,
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therefore, is taken for granted. The study aimed to achieve
the following objectives:

1) to identify the study habits of the study groups, 2) to de-
termine the relationship between the study habits of the par-
ticipants and their performance, 3) to find out the differences
between male and female students in their study habits,4) to
draw the attention to those habits that were inappropriate and
create some kind of awareness of their role in the students’
performance, 5) to offer some recommendations and sugges-
tions to help those concerned for more effective and produc-
tive study habits and therefore for better performance.

Study Questions

1. What characterizes the study habits of the targeted par-
ticipants?

2. Are there differences between males and females in
their study habits?

3. Is there any kind of relationship between these study
habits and students’ performance?

4. What are the causes for the poor study habits if any?

5. Are there any discrepancies between data obtained from
instructors and those from participants?
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The Significance of the Study

This study will be helpful to the different stockholders who
are involved in the English teaching/learning process: stu-
dents, teachers, parents, educators, course designers and pol-
icy makers. The students will be the first to benefit from the
outcomes of this study. It is hoped that their attention will be
drawn to the different kinds of study habits and to those hab-
its they have to avoid and those that they can adopt to sup-
port them to do well in their study. The study will be helpful
to teachers in that they can train the students and guide them
to follow the positive habits and avoid the poor ones. Par-
ents, in turn, will be awaken to the study habits and behav-
iors of their children and keep an eye on them and help them
stay away from the unproductive habits. As for other parties
like educators, course designers and policy makers all will
benefit from the implications offered in adopting, adapting
and implementing the teaching learning process and materi-
als to accommodate the individual differences of the learners
in the area of the study habits.

Operational Definitions of Terms
Study Habits

Study habits here refer to those actions performed by the
students to acquire and learn English inside and outside the
classroom. Such habits include study time, planning, sched-
uling, note taking, note checking, reviewing the material,
asking questions, self-testing, when, where, and with whom
to study...etc.

Performance

The term ‘Performance’ in this study refers to the students’
actions and processes in understanding and using English for
purposeful communication inside and outside the classroom
and as represented in their achievement of tasks and tests and
other classroom performance.

LITERATURE REVIEW

The first attempt to examine study habits was by Wrenn with
his Study-Habits Inventory, followed by the Student Skills
Inventory by Locke, (as cited in Gurung, Weidert, & Jeske,
2010). Other attempts on this area were reported. Recently,
one can find many attempts that focused on the study habits
and behaviors. But as Gurung (2010) indicated that none of
these attempts succeeded to offer some advice to students on
how to study well.

What are Study habits?

Study habits are those habitual actions through which stu-
dents learn their subject matter (Thiyagu, 2013). People per-
form these habits automatically and without thinking (Neal,
Wood, & Quinn, 2006).

These study habits are also defined as “behaviors serving
to acquire, organize, synthesize, evaluate, remember, and
use information” (Crede, & Kuncel, 2008; Gettinger &Seib-
ert, 2002, as cited in Gurung et al., 2010, p.1)

Study habits are mainly external factors that facilitate the
study process such as sound study routines that include how
often a student engages in studying sessions, reviewing the
material, self-evaluating, rehearsing, explaining the materi-
al, and studying in a conducive environment (Credé, as cited
in Cerna & Pavliushchenko, 2015).

Grede (as cited in Gurung, & McCann, 2011) sees that
study habits refer to the study behaviors of the learners,
functioning to acquire, organize, synthesize, evaluate, re-
member and use information. Such behaviors include time
management, goal setting, selecting what, how and where
and with whom to study. They also include scheduling, tak-
ing notes, individual and group studying, self-testing read-
ing, and other classroom-related actions. This is the meaning
that we adopted in our study.

Some researchers (Gurung, & McCann, 2011) divided
these study behaviors into four main groups. These were
repetition-based (repeating a word/expression out aloud),
cognitive-based (concentrating on what lecturers say), pro-
cedural (time management) and metacognitive (planning
and scheduling).

In our paper, the term ‘study habits’ mainly refers to the
metacognitive habits like planning scheduling, organizing,
revising, note taking and the like. It focuses on studying hab-
its inside and outside classroom.

Why Study Habits?

Examining the study habits can serve as diagnostic tools
to help instructors identify students in need of additional
help and can also provide better awareness of the students’
strengths and weakness and any other means to improve
their learning (Gurung & McCann, 2011). Study behaviors,
the metacognitive ones, in particular are the best and stron-
gest predictors of examination scores (Gurung et al., 2010).

A number of studies as shown in the reviews by En-
twistle & McCune, 2004; Crede & Kuncel, 2008; Gurung
& Schwartz, 2011; Hattie, 2009 tried to identify and classify
the study techniques that were useful. All the reviews cited
showed that study attitudes/habits/behaviors are related to
students’ academic performance. This is in agreement with
the intent of our study. However, in these attempts, it was
not easy to identify which specific strategy was the best one
(Gurung & McCann, 2011).

Benford & Gess-Newsome (2006) indicated that under-
standing the factors that influenced students’ perseverance
and satisfaction were important in their success in college.
According to them, this understanding might lead to dimin-
ish those factors that affected their study habits and attitudes.

In a study aimed to identify the role of motivation and in-
centives in education and future career of oversea students it
was suggested to turn to study habits instead of learning styles
as the former can be better indicators of the students’ academic
performance and future orientations (West & Sadoski, 2011).

However, the findings of the studies carried out to iden-
tify the best techniques or study habits were conflicting and
ambiguous. And therefore, it was difficult to give good ad-
vice to students to follow certain techniques to perform bet-
ter (Gurung et al., 2010).
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Study Habits and Saudi Students

There are indicators that most Saudi students have poor
study habits. We have observed this phenomenon in different
educational institutions and with different types of college
students, boys in particular. Atieh (1997, p. 43) confirmed
the case of poor study habits among Saudi students. The is-
sue of poor study habits came third of the most determinant
obstacles mentioned by the author. About 65% of the re-
spondents (students) in his study opted for this response that
poor study habits were one major obstacle facing students in
Saudi Arabia. Though Atieh’s study was not concerned with
students of English, yet it gave indications that the problem
was common among Saudi college students.

In another relevant study in the Saudi context with partic-
ipants from Najran University (in Saudi Arabia), the author
Chokri (2013) attributed academic performance to a group
of interrelated factors and mentioned that the study habits
factor was one of the these factors.

Some authors like Cerna and Pavliushchenoko (2015)
tried to link poor study habits to the cultural differences.
They differentiated between students coming from high-con-
text cultures (collectivistic) and students who came from low
context cultures (individualist). Unlike students who come
from low context culture, those who came from high-con-
text cultures were usually low-performers and their study
habits were generally negative ones. High-context cultures
include middle eastern countries beside others which means
Saudi Arabia is included. The conclusion that high/low con-
text cultures are responsible for bad study habits and the low
performance, however does not seem to hold ground. Rather
these poor study habits are due to some other social and eco-
nomic factors which are time and place-specific. They also
depend on the students themselves. We can classify all Arab
countries as high-context ones, some of these countries give
high values to learning while other do not. Moreover, within
each of these countries, there are very good learners who
may perform very well in different language learning con-
texts. Furthermore, our contact with Saudi students shows
that they are as intelligent as any other students in other Arab
countries. Their problem is that they are not exerting enough
effort to learn due to lacking motivation.

Study Habits and Performance

It would be expected that students who possess good study
habits in general are better performers than are those with
poor study habits. Resan, Mecann and Terenzini (as cited in
Nonis, Philhours & Hudson, 2006) found that study attitudes,
habits, and behaviors were related to academic performance.
We would agree with this conclusion as we have observed
this with our students in everyday classroom behaviors. Stu-
dents’ behaviors such as not attending classes, coming late to
class or not taking notes and so on, all reflected the students’
overall performance. Students who frequently came late to
class were usually doing bad. Similarly, students who did
not bring their note books to classroom or did not take notes
were not doing well.

Some individual habits proved to have positive effects. For
example, group learning activities can result in an increase
in students’ deep learning approach, which has been known
to improve analytical thinking (Coffield, Moseley, Hall, &
Ecclestone, 2004). Williams and Worth (as cited in Cerna
and Pav, 2015) concluded that attendance and note-taking
predicted performance. We agree with this; for example, our
students did not take notes and their performance was poor.
Of course, this cannot be a one-to-one cause-effect relation-
ship. There could be other causes for the bad performance
as indicated by Lawson (2009) that low performance might
not necessarily be related directly to study habits. It could be
caused by other related socioeconomic factors like the low
level of educated parents and so on.

However, available empirical research has shown that
there exists different mixed findings of the relationship be-
tween study time and study habits and college student per-
formance and achievement. The results have been either
positive, negative or no relationship at all (see Andrade
2006; Krohn, & O’Conner, 2005). Nonis and Hudson’s also
studied this relationship, and results showed that some study
habits had a positive direct relationship on student perfor-
mance but others had a negative direct relationship (2010).

There are other studies that revealed conflicting results
about the relationship between study habits and performance.
For example, Schuman, Walsh, Olson and Etheridge (1985)
examined some study habits like group studying, cramming,
degree of note-taking, reviewing of past exams, and going
over readings twice, but they concluded that none of these
variables have been found to have a direct effect on grades.
On the other hand, positive results were found when some
combination of study behaviors such as attendance, home-
work turned in, and use of study guide, prior preparation for
the class, participating in class, and coming to class on time
(Gracia, Shaftel, &Wooten, as cited in Cerna & Pav, 2015).

Gurung et al., (2010) carried out a study to assess 125
introductory psychology students’ use of different study
techniques and correlated their responses with their exam
scores. They found study habits like attendance, study guide
use, using practice exams, and using class material to ex-
plain problems were positively correlated with exam scores.
Some other habits or techniques were negatively correlat-
ed with exam scores. Scores on tradition study habit and
attitude inventories were said to be the most predictive of
performance. However, some studies revealed that the study
habits were not a powerful predictor of students’ academic
performance(Credé, & Kuncel, 2008).

If study habits can predict performance as some studies
have revealed, the reverse can also be true as observed by
Rossi-Le (as cited in Oxford & Burry-Stock, 1995) who found
that for 147 adult ESL students in the Midwestern and the
Northeastern parts of the US, language proficiency level (on
a standardized test) predicted strategy use in multiple regres-
sion analyses. More proficient ESL students used self-man-
agement strategies (study habits in our case) like planning
and evaluating (p <.006) and formal practice (p <.02) signifi-
cantly more often than less proficient ESL students.
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Study Habits and Motivation

Earlier we indicated that study habits were not the only fac-
tor that affects performance. There is some evidence both
theoretical and empirical that performance is a multifaceted
function. It is not merely the amount of time devoted to study
or the techniques of taking notes and managing one’s study.
Academic performance can be influenced by more qualita-
tive variables, such as of ability, attitude and most important
of all motivation (Chan, Schmitt, Sacco & DeShon, 1998).

Motivation, namely internal motivation, was found to
encourage positive study habits (Simons, Dewitte, & Lens,
2004). Stoynoff (as cited in Andrade, 2006) found that mo-
tivation, among other variables, was related to achievement
which was, of course, related to study habits and behaviors.
Different types of motivation played different roles in the
study habits and achievements. Comparisons between learn-
ers who were internally motivated and those who were exter-
nally motivated, showed that the former had more interest,
confidence, excitement, persistence, better performance, and
showed a better conceptual understanding of the material
relative to the second group (Deci &Ryan; Grolnick & Ryan;
Grolnick, Ryan, & Deci; Hayamizu; Ryan & Connell; Valle-
rand & Bissonnette; Yamauchi & Tanaka as cited in Simons
etal., 2004, p.4).

Mohammad and Hazarika (2016), with reference to the
Saudi context, stated that lack of motivation is one of the
most important factors for the poor performance of Arab
learners in writing assignments. However, this lack of moti-
vation is not limited to writing or any of the four major skills
but rather to learning English and may be to the learning
process as a whole. Though some researchers tried to link
these problems in language skills to language interference
of the mother tongue (Khan, 2011; AlMurshidi, 2014), we
attribute this rather to lack of motivation to learn and to bad
study habits.

As we know there are different types of motivation most
commonly known as internal motivation and external mo-
tivation. Relevant studies reported that “when internally
motivated, students are more task oriented, more excited
about the course, persist more, use more deep level learning
strategies, and perform better. When externally regulated, on
the other hand, students adopt more approach and avoidance
ego goals, study less regularly, show less excitement, persist
less, use more surface level strategies and perform worse.”
(Simon et al., 2004, p. 14). We can say that our students were
not internally motivated as they exhibited those aspects of
learners under this category.

METHOD
The Context of the Study

The main data collection tool was a questionnaire. The ques-
tionnaire was first given to six EFL instructors in both boy
and girl colleges to ensure the validity of the survey. All of
these instructors were all assistant professors. Their feedback
was useful for modifying some items. The questionnaire was
prepared in English, but after the modification, it was trans-
lated into Arabic so that participants could understand the

meaning of the items due to low proficiency in English. Then
the survey was piloted to 40 male students. The piloted sub-
jects faced no difficulties in understanding the items. Corre-
spondence between the responses of the pilot study and the
final survey was found to be high.

Participants

One hundred and fifty full-time undergraduate students
90 (60%) males and 60 (40%) females) participated in this
study. They were selected from the Departments of English
in the two colleges of Sciences of Arts affiliated to the Uni-
versity of Bisha in An-Namas town, KSA. They were fresh-
men (28%) sophomores (12.7%) juniors (27.3%) and seniors
(32%). Participation was voluntarily.

Instruments

1. A questionnaire. The questionnaire was a self-prepared
and non-standardized one. The purpose of the question-
naire was to identify the study groups’ study habits. It
consisted of two sections: a demographic one which
asked for the kind of gender of the participant, and the
level or the academic year. The term ‘level” here means
one of the two divisions of the academic year in which
each year is divided into two semesters. Each semester
is called ‘level’. The second section of the questionnaire
consisted of 19-item multiple response survey. Most of
the items were likert-type scales with most of them four
alternatives (e.g. always, often, sometimes and never).
The 19 items were later reduced to 14 items for the sake
of brevity and because five items were not adding much
to the required data. The items were about the different
study habits of the target groups. The list of items was
developed as a result of a thorough review of the rele-
vant literature in a way that suits the context of our study
and the target groups.

2. Informal meetings. The second tool for the data col-
lection was informal meetings with instructors from
both boys’ and girls’ colleges; These meetings centered
around the major study habits of the students such as
if the students attended regularly, if they used to bring
notebooks and pens to class, if they took notes and if
they participated in classroom activities, if they asked
their instructors clarification questions...cetc. See
Table 1for more detail.

3. Informal observations. The informal observations were
conducted by the instructor/researcher to observe ob-
servable behavior and study habits (see Oxford, & Bur-
ry-Stock, 1995). These were based on the different types
of student’s actions and behaviors in and out of classroom.
See Table 1 for detail. All the data obtained from the infor-
mal meetings and observations were meant to supplement
the data gained from the survey questionnaire.

The Procedures

The 19-item survey questionnaire was administered to
the 150 participants of both genders. The participants were
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Table 1. Notes from observations and meetings

Informal observations (Boys)

Informal meetings (Boys)

Informal meetings (Girls)

. Students do not study outside classroom
. Students frequently come late to class

. Some sleep in class

. Reluctant to have classes

. Students are not regular

. They do not read before lectures

. Few students take notes

eI B Y I N R S R

. They do not bring books/note books/pens

9. Most do not participate
10. Many try to cheat in exams

11. Try to plagiarize and copy from each
other’s work

12. Never reflect, criticize or notice
instructors’ mistakes

13. Never add new ideas
14. Rarely ask questions

15. They all revise only for tests/examinations

16. Good performers usually sit at the front of
the class

17. Most never return tasks on time

Students do not study outside classroom
Students usually come late to class
Some sleep during classes

Reluctant to take classes

Many are not regular

They not read before lectures

Students do not take notes

They do not bring books/note books/pens

Only few participate
Many try to cheat in exams

Try to plagiarize and copy from each
other’s work

Never reflect, criticize instructors or notice
their mistakes

Do not add new ideas
Rarely ask questions

Most revise only to take tests/examinations

poor performing ones usually sit at the
back of the class

They never return tasks on time

Some girls study outside classroom
Girls sometimes come late

Some sleep during classes

Happy not to have classes

Some girls are not regular

They do not read before lectures
Some take notes

Some bring notes and other
stationery

Some girls participate
The majority try to cheat in exams

Try to plagiarize and copy from each
other’s work

Rarely reflect, criticize or correct
instructors

Sometimes add ideas
Sometimes ask questions

They usually revise for tests/
examinations

Poor students mostly sit at the back
of the classroom

Many never return tasks on time

18. Students generally are not motivated

Students are not motivated

Some are motivated; More girls are
motivated than boys

selected purposefully as far as the academic year was con-
cerned and randomly regarding the individual participants
within each level (academic year). Seven instructors helped
distribute the questionnaire, which was administered in the
normal classes. The students took approximately 7 to10 min-
utes to complete the questionnaire. As for the informal meet-
ings, they were taken whenever instructors met and when
the issue of students’ motivation was the focus of discussion.
The informal observations were undertaken by the instruc-
tor/researcher along a six-year period of time.

Data Analysis

The obtained data from the survey questionnaire were tabu-
lated according to the frequency of each response. These fre-
quency responses were converted to percentages. It is worth
noting here that this study was intended to be a preliminary
and an exploratory one and would be followed by a more
in-depth and at a large scale study; Therefore, sophisticat-
ed statistics were not used at this stage. More sophisticated
statistical techniques will be used in the larger study which I
intend to carry out in the near future.

RESULTS AND RESULT DISCUSSION

Results of Observations and Meetings

The following tables present data for the survey questions:
Question 1: How often do you revise your lectures?

As shown in Table 3 the scores show that only 1.9% of
the males said they revised on a daily basis against 5% of
females. Those who said they studied on weekly basis were
13.5% for boys against 19% for females. About 16.8% boys
against 12.5% girls indicated they studied monthly. The ma-
jority of the males (63%) against 54.2% for girls said they
studied only to take tests. The boys who said they never stud-
ied whatsoever recorded 4.9% against 9.2% for girls.

This is consistent with our observations and with the
informal meetings with instructors (Table 1) in which the
male’s behavior, study habits, performance, and self-expres-
sions all indicated that most of the students did not study out-
side classroom; they studied mainly to take tests. However,
we can see that girls were rated better than boys. More girls
studied on daily basis, and fewer girls compared with boys
said they never studied even to take tests. This is in agree-
ment with our expectations and with what instructors of both
genders reported that females worked and performed better
than boys in the examinations.

Question 2: How many hours do you devote to study
each time?

In Tables 2 and 3 about 33.9 % of the boys are shown to
have studied about one hour. The same was not true about
girls. Only 9% of girls indicated that they studied about one
hour. This means girls studied more than boys. About 43.6
% of the boys studied between two to three hours against
25% of the girls.Only13.3% of the males said they studied
between four and five hours compared with 33% of the fe-
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Table 2. Number of times of revisions

Question No. 1

Academic year

Total in percentages

Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
Daily 4.5 5 --- --- --- 15 3.1 --- 1.9 5
Weekly 13.6 20 14.3 20 4.8 10 21.2 26.7 13.5 19.2
Monthly 31.8 5 21.4 20 4.8 5 9.1 20 16.8 12.5
On tests 45.5 65 57.1 40 85.7 65 63.6 46.7 63 54.2
Never 4.5 5 7.1 20 4.8 5 3.1 6.7 49 9.2

males. The percentages of those who studied more than five
hours are 9.3% and 33% for both boys and girls respectively.

The subjects’ responses here are in agreements with what
already mentioned in the previous item. Male respondents
spent less times than females in their study. More girls stud-
ied between three to four hours and more girls studied more
than five hours each time. These results are in agreement
with the observations and with the instructors’ reports. It
is also in agreement with the findings of research in which
statistics indicate that the time spent studying by most stu-
dents is dramatically below the time expected from students
(Nonis et al., 2006). However, the participants’ responses in
the questionnaire were somewhat exaggerated and this was
normal for this type of students who always tried to show
themselves in a good face.

Question 3: How many times do you study in a semester?

The data in Table 4 show that students who studied only
once a semester recorded 23.8% and 20% for males and fe-
males respectively. A considerable number of the male stu-
dents (34.5 %) and females (29%) studied twice. Almost the
same percentages (28.4% and 28.8%) of both genders stud-
ied three times. More females (28%), however, studied more
than three times compared with males (13.4%).

Though boys seemed to exaggerate the number of times
they studied, yet as a general tendency, they tended to study
fewer times than girls did. Again, this is in agreement with
our expectations and with our classroom observations. In-
structors said that students, particularly boys, studied only
for examinations. Though some of the participants said they
studied more than three hours, yet we can conclude that they
did this only if they had quizzes, tests or examinations.

Question 4: When do you usually read the assigned text?

As shown in Table 5 the big majority of both genders
77.2% males and 76.7% females read the assigned text be-
fore tests not before classes. Only 2.9% of males said they
read before class. None of the girls studied before class.
More females (12.1%) than males (11.7%) indicated they
studied after class.

As indicated above, most of the subjects said they studied
mostly for tests and examinations. This is true of both girls
and boys. Though this is against our expectations regarding
girls as they proved to perform better than their counterparts,
yet they appeared to be more honest as they said they mainly
studied for examinations. This is however, does not negate
the fact that they outperformed the boys and that they read
more and better. Again, there is agreement in all the three

tools that students read material mainly to take examina-
tions. As for those who said they read before they came to
class, there was no evidence that showed they were doing
that. In other words, they were not accurate.

Question 5: Where do you like to study?

Figures in Table 6 show that about two thirds of the males
(73.7%) and more than a half of the females (61.7 %) said
they studied in their own rooms. The responses in the given
table show that only small numbers of both genders said they
either studied in the sitting rooms, or in other places. Only
5% of the males said they studied at the library. More girls
(12.5%) studied at the library.

Again we can see here that more girls studied at library.
On the other hand, none of the males reported to do the same.
This shows that females were more serious. Moreover, more
males studied in the sitting rooms where distraction is more
inevitable. This shows that boys were not as serious as girls
were.

Question 6: Why do you usually study?

This question tried to explore the reasons the respondents
gave for studying. Table 7 shows that more than a quarter of
the males (25.3%) said they studied to please their parents.
Fewer girls, however, (11.7%) opted for this response. About
11% of the boys studied to do assignments. On the other
hand, about 30.4% females said they studied to do assign-
ments. Less than half of the males (44%) said they studied
to pass the examinations against 1.25% of the females. Only
14% of the male students said they studied out of their own
desire to understand. Females, on the other hand, recorded
more than a half of the responses (51.5%). Studying for other
reasons got almost the same percentages for both genders:
5.1% against 5.4% for both boys and girls respectively.

Looking for the reasons the students gave for studying,
we found that a quarter of the males studied only to please
their parents. This means if it was not to please their par-
ents, they won’t study. Moreover, nearly about a half of them
studied to do examination. In other words, if it was not to
pass the examinations they may not study at all. Most im-
portantly, those males who said they studied out of their own
desire to understand made only 14%. This is in agreement
with what the instructors observed that students particularly
males were careless and demotivated. Females on the other
hand, were somewhat better performers. More girls studied
out of their own desire and fewer studied to please their par-
ents, or to take examinations. Though girls performed better
than boys, yet they can still be classified as not really that
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Table 3. Number of studying hours

Question No. 2

Academic year

Total in percentages

Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
0-1hrs 54.5 20 21.4 --- 14.3 5 455 6.7 33.9 9
2-3hrs 36.4 35 57.1 40 47.7 10 333 15 43.6 25
4-5hrs 9.1 25 14.3 40 28.6 40 9.1 26.7 13.3 33
S+hrs - 20 7.1 20 9.5 45 21.1 46.7 9.3 33
Table 4. Number of study times
Question No. 3 Academic year Total in percentages
Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
a. Once 27.3 15 21.4 20 19 35 27.3 13.3 23.8 20.8
b. Twice 273 55 35.7 --- 47.6 15 273 46.7 34.5 29.2
c. 3 times 36.4 20 21.4 40 28.6 20 27.3 333 28.4 28.3
d. 3+ 9.1 10 21.4 40 4.8 30 18.2 6.7 13.4 21.7
Table 5. Usual time for reading a text
Question No. 4 Academic year Total in percentages
Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
a. Before tests 72.7 85 64.3 60 90 75 81.8 86.7 77.2 76.7
b. Before class - - 7.1 --- 4.8 - --- - 2.9 ---
c. After class 13.6 5 14.3 20 4.8 10 6.1 13.3 9.7 12.1
d. Other 13.6 10 14,3 20 --- 15 21.1 --- 11.3 11.3

serious. Very few girls said they did not study to take exam-
inations. Instead, they said they studied to do assignments.
This is rather a kind of contradiction. Instructors said that
girls copies assignments from each other. Therefore, girls
seem not to give accurate answers. This is confirmed by the
contradictory responses. How did they study for assignments
not for examination? Otherwise the contradictory response
may indicate that they were not taking the question seriously.

Question 7: Do you take notes during lectures?

Table 8 presents the data for the students’ responses about
taking notes after instructors. Only 13. 9% of the males said
they ‘always’ took notes. Females, on the other hand record-
ed 29.2%, which is higher compared to males. About 25.8 %
said ‘often’,%,44.4, ‘sometimes’, and 15.9%, ‘never’. Most
of the females (43.35%) said they took notes. The number of
the girls who said they never took notes was only 7.9% and
this is less than males.

Taking notes is considered one indication that students
are serious about their study. If we take the students’ respons-
es as accurate, we can see that most of them are not regular
in taking notes. Now observations and informal meetings
showed that students of both genders generally did not take
notes. This is true of both genders, boys in particular. We
conclude that at least most of participants did not take notes
during lectures.

Question 8: Do you take notes while studying (revising)?

This questions investigated if the students took notes
while revising their lectures Table 9. The number of the
females who always took notes during their studying was
(35.8%), which was higher compared with males (18.2%).
Most of the males (41.3%) said they ‘sometimes’ took notes.
Males who ‘never’ took notes recorded about 11.1% whereas
fewer girls (8. 3%) never took notes.

These responses are consistent with what has been ob-
served in the previous section. Students particularly males
did not take notes while revising their lectures after class.
Less than one fifth of the males said they always took notes
and about one tenth never took notes at all. Even here girls
still do better according to their given responses. More girls
are regular in taking notes and fewer who never take notes at
all. Observations and informal meetings with instructors did
not give data on this point. But we can conclude that as they
did not take notes during classes, it is a possibility that they
did not do that during revision.

Question 9: When you take notes, do you review them?

As shown in Table 10, males’ responses were as follows:
‘always’ (24.4%), ‘often’ (29.5%), ‘sometimes’, (35.9%) and
‘never’ (9.7%). On the other hand, females’ responses were:
‘always’ (36.7%), ‘often’ (30.8%), ‘sometimes’,(28.8%) and
‘never’ (3.8%).
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Table 6. Preferred places for studying

Question No. 5

Academic year

Total in percentages

Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
a. My room 54.5 80 85.7 40 76.2 60 75.8 66.7 73.1 61.7
b.Ssitting room 22.7 10 7.1 20 9.5 20 12.1 26.8 12.9 19.2
c. At library 9.1 - --- 40 9.5 10 3 - 54 12.5
d. Other 13.6 10 7.1 --- 4.8 10 9.1 6.7 8.7 6.7
Table 7. Reasons for studying
Question No 6 Academic year Total in percentages
Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
a. Please parents 40.9 10 21.4 20 23.8 10 15.2 6.7 253 11.7
b. Do assignments 13.6 30 - 40 - 25 30.3 26.7 11 30.4
c. To take exams 31.8 5 429 - 61.9 - 394 - 44 1.25
d. My desire 13.6 45 21.4 40 14.3 60 6.1 60 14 51.5
e. Other - 10 14.3 --- - 05 9.1 6.7 5.1 54
Table 8. Taking notes during lectures
Question No. 7 Academic year Total in percentages
Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
a. Always 9.1 20 14.3 40 14.3 30 18.2 26.7 13.9 29.2
b. Often 18.2 15 21.4 20 333 30 30.3 13.3 25.8 19.6
c. Sometimes 40.9 50 57.1 40 42.8 30 36.4 533 44.3 433
d. Never 31.8 15 7.1 - 9.5 10 15.2 6.7 15.9 7.9
Table 9. Taking notes while revising
Question No: 8 Academic year Total in percentage
Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
a. Always 4.5 40 14.3 40 23.8 30 30.3 333 18.2 35.8
b. Often 36.4 30 28.6 40 28.6 15 24.2 13.3 29.5 24.6
c. Sometimes 50 25 50 20 28.6 45 36.4 333 41.3 30.8
d. Never 9.1 05 7.1 --- 19 10 9.1 20 11.1 8.3
Table 10. Reviewing one’s notes
Question No. 9 Academic year Totals in percentages
Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
a. Always 4.6 40 28.6 20 333 40 333 46.7 24.4 36.7
b. Often 31.8 30 357 60 14.3 20 36.4 13.3 29.5 30.8
c. Sometimes 455 25 21.4 20 524 30 242 40 35.9 28.8
d. Never 18.2 05 14.3 - -—- 10 6.1 - 9.7 3.8
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We have seen earlier that the majority of the participants
neither took notes in class nor at home while reviewing. If
we take what the participants said for granted (see Table 9)
then those who took notes, and those who revised them, rep-
resented a small minority and at the same time they are irreg-
ular in reviewing their notes.

Question 10: Do you make yourself a schedule for re-
vising?

The data in Table 11 indicate that about (36.4%) of the
females said they ‘always’ planned their study time. Unlike
females, only 17.4% males were found to always schedule
their study. Males who did not plan their study time made
about 36.4% against 26.7% of the females.

As always the case, males performed worse than females in
planning their study time. If we only consider those who said
they ‘never’ plan studied time of both genders, we can see that
almost one third of the participants came under this category. If
we add to this those who said they ‘sometimes’ did it, this will
be majority of the boys (65.5 %) and the girls (46.7%) we can
confidently say that the majority of the participants studied ran-
domly and did not follow any schedules. This is of course if we
take what they said for granted. If we, however, take into ac-
count that the students usually tend to exaggerate their respons-
es and give inaccurate answers then the situation will be worse.
Girls,of course still perform better than their counterparts.

Table 11. Planning study time

Question 11: When do you study better?

The data presented in Table 12 tell us that most of the
students of both genders said that they studied better when
studying alone making 47.1% of boys compared with 63.3%
of girls. Those who preferred studying with a partner record-
ed 33.8% males and 27.5% females. Studying with groups
came next with 17.3%% against 9.2% females.

It is normal to find a majority of students studied alone
and not in groups or with partners. This can be an advan-
tage and a disadvantage at the same time. It is an advantage
because studying in groups means wasting time in useless
matters like chatting. It is a disadvantage because studying
in groups means students make use of critical thinking skills
like discussing, analyzing, evaluating, commenting reflect-
ing, adding and enriching ideas. But as our everyday obser-
vations indicate, we can see that students do not make a good
use of group studying.

Question 12: When you do not understand, do you ask
your instructor?

Whether or not the students asked their instructors when
they did not understand, the responses given in Table 13 are
as follows: ‘always’ 9.2% for males against 11.3% for fe-
males, ‘often’ 19.7% for males against 11.3% for females;
‘sometimes’ 55.1% for males against 54.6% for females; and
‘never; 16.1% and 22.9% for males and females respectively.

Question No. 10

Academic year

Total in percentages

Year 1 Year 2 Year 3 Year 4

M F M F M F M F M F
a. Always 13.6 15 14.3 40 14.3 50 273 333 17.4 34.6
b. Often 13.6 25 28.6 20 14.3 10 12.1 20 17.2 18.8
c. Sometimes 31.8 30 21.4 --- 23.8 30 394 20 29.1 20
d. Never 40.9 30 357 40 47.6 10 21.2 26.7 36.4 26.7
Table 12. When studying better
Question No. 11 Academic year Total in percentages

Year 1 Year 2 Year 3 Year 4

M F M F M F M F M F
a. Alone 40.9 70 50 80 429 50 54.5 533 471 63.3
b. With partner 36.4 30 429 20 28.6 40 273 20 33.8 27.5
c. With groups 18.2 --- 7.1 --- 28.6 10 15.2 26.7 17.3 9.2
d. Not applied 4.5 -—- -—- -—- -—- -—- 3 - 1.9 -
Table 13. Asking the instructor
Question No. 12 Academic year Total in percentages

Year 1 Year 2 Year 3 Year 4

M F M F M F M F M F
a. Always 227 20 --- 20 4.8 5 9.1 - 9.2 11.3
b. Often 18.2 10 21.4 20 23.8 15 15.2 - 19.7 11.3
c. Sometimes 40.9 55 57.1 20 61.9 50 60.6 93.3 55.1 54.6
d. Never 18.2 15 21.4 40 9.5 30 15.2 6.7 16.1 229
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More than a half of each group said they only ‘sometimes’
asked their instructors for clarification or to understand. If
we add to this those who ‘never’ asked we can conclude that
most of the respondents did not ask their instructors regularly.
Observations and meetings with instructors indicated that stu-
dents were almost always passive _ boys in particular. Girls’
instructors said that though girls were considered passive, yet
they asked more frequently than boys did. As for my observa-
tions, I can say [ won’t be exaggerating if I say that 99% of the
students do not ask even if they do not understand the content.

Question 13: Do you switch off your mobile during your
study?

As can be seen in Table 14 the percentages of those who
‘always’ switched of their mobiles were 16.7% and 18.6%
for both males and females respectively. On the other hand,
those who never switched off theirs made 26.6% and 21.3%
for both boys and girls respectively. The remaining percent-
ages were distributed between ‘often’ and ‘sometimes’.

As the figures show, about a quarter of each group of the
participants said they did not switch off their mobiles during
study or revision. If we add to this percentage those who
‘sometimes’ switch off their mobiles, we can say the majori-
ties in both groups studied while their mobile were on, which
means the students did not pay real attention to their study
and kept engaged in things other than studying.

Question 14: Do you test yourself after studying?

Results in Table 15 show that most of the students of both
genders said they tested themselves after each time they stud-
ied or revised. Only a small proportion of about only 8.2%
boys and 10.8% girls said they ‘never’ tested themselves. Of
course not all of those who said they tested themselves were
at the same rate. Some did it regularly some did not. Wheth-
er what the students said was true or not is left to the their
honesty. We teachers doubt this as the students’ performance

CONCLUSIONS

From the results and results discussion presented above the
following points can be concluded:

1. The participants did not study outside the classroom.
When they did, they did that mainly to please their par-
ents, take tests and examinations or do graded tasks.
The studied groups were irregular, frequently came late
to classroom, and usually were reluctant to have classes.
Because they stayed up late, some of them fell asleep in
classroom and therefore were inattentive to what their
instructors said.

Most of the subjects did not bring note books, or pens.
to classrooms. Few students cared to take notes in class-
room or during studying at home. Those who took notes
rarely made use of them.

Both genders were generally inactive in the classroom;
they did not participate in asking questions even when
they did not understand the content. They rarely an-
swered questions, added new ideas, tried to be reflective
or creative.

Most of them preferred to study alone. However, many
of them did not switch off their cell mobiles while revis-
ing or studying.

Due to all this, performance is poor and achievement is
very low. The main goal for them was to pass the exam.
To achieve this goal, the participants resorted to cheat-
ing, plagiarizing, copying from each other’s assign-
ments letting others do assignments for them.

The majority of the subjects did not follow schedules
for revising their lectures. In other words, they revised
randomly and unsystematically.

When given tasks or assignments, they either did not do
them, or they did not hand them over to instructors on

does not reflect this. time.
Table 14. Switching off the mobile phone
Question No. 13 Academic year Total in percentages
Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
a. Always 45 25 35.7 143 30 12.1 20 16.7 18.6
b. Often 50 20 14.3 60 14.3 10 --- 20 19.7 27.5
c. Sometimes 18.2 20 35.7 20 52.4 50 424 40 37.2 325
d. Never 27.3 35 14.7 20 19 10 455 20 26.6 21.3
Table 15. Testing oneself
Question No. 14 Academic year Total in percentages
Year 1 Year 2 Year 3 Year 4
M F M F M F M F M F
a. Aalways 455 45 14.3 60 57.1 40 39.4 40 39.1 46.3
b. Often 27.3 20 429 40 14.3 15 18.2 6.7 25.7 20.4
c. Sometimes 13.6 25 28.6 --- 23.8 25 424 40 27.1 22.5
d. Never 13.6 10 14.3 - 4.8 20 - 13.3 8.2 10.8
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9. Females’ study habits were generally found to be com-
paratively better than those of the males; more girls
spent more time in studying; they studied more than
once; they studied out of their own desire rather than to
please parents or do examinations, and they took notes
and revised these notes more frequently than males did.
Instructors ascertained this differences. This situation
is also supported by writers like Carroll, Horwood,
Burstall et al (as cited in Yazigy,1991), who found that
females did better than males. However, the reasons for
this difference were not obvious.

10. Generally, we can say that students of English study
habits were poor. The main cause for this situation as
agreed upon among instructors was lack of motivation
to learn. The causes of this demotivation, in turn, can be
attributed to different social, economic factors.

11. Observations and meetings with instructors showed that
participants generally were underachievers. This un-
derachievement was reflected in the poor study habits
and the vice versa. Therefore, negative relationship was
found between students’ study habits and their academic
performance. Bad study habits resulted in the poor per-
formance.

RECOMMENDATIONS

1. All stock holders in the educational process weather pol-
icy makers educators, course designers, and instructors
should look at the role of study habits in the students’ per-
formance and undertake appropriate corrective measures.

2. Parents should be seriously involved the education
process of their children. They should follow up their
children and direct them to the right study habits. They
should trace the different study habits of their children
and see the amount of time devoted to study, consider if
their children are committed to study, if they study seri-
ously and when, how, where and with whom they study
and so on.

3. The state of demotivation of the students should be ex-
amined and the causes behind it should be explored.

4. Teachers should keep guiding, reminding and recom-
mending their students of the good study habits they
have to follow and direct them to the qualities of the
good English student.

SUGGESTIONS

1. A further and more extended studies on the relationship
between study habits and performance of the students
of English in particular, should be carried out to include
more colleges and universities at different regions in the
kingdom.

2. Studies should be conducted to find out the causes be-
hind the EFL students.
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