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Abstract 

The study explored intercultural sensitivity of 103 faculty members of the English Language Centre (ELC) of Jazan 
University, Saudi Arabia. A quantitative and non-experimental design was adopted for this study in which intercultural 
sensitivity of the English language teachers was evaluated on five demographic variables (e.g. gender, education, 
religion, total teaching experience, and experience of teaching in intercultural context). The results revealed that the 
international faculty of ELC abreast the basic canons of Intercultural adjustments. This suggests that the teachers are not 
only familiar with different cultural patterns (like beliefs, values and communication styles) they are willing to 
minimize these differences and adopt universal set of values for effective educational practices. The results indicate the 
participants’ higher level of empathy, respect for others’ culture, tolerance on differences and high willingness to 
integrate with other cultures. The data reveals no statistically significant difference between the two groups in three 
variables, i.e. gender (Male & Female), qualification (Masters' & Ph.D) and religion (Muslims & Non-Muslims). 
However, there was found a statistically significant difference in the two groups (Less than ten years & More than ten 
years) in two variables, i.e. total teaching experience and teaching experience in intercultural context. 
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1. Introduction 

Today, the process of globalization in education is shaping the world societies in which Intercultural Communicative 
Competence (ICC) is of the significant importance. Large scale mobility of teachers across borders is a growing 
demand by the stake holders that is indeed contributing to major reforms in this sector. The establishment of effective 
intercultural relationship is a well-recognized concept in a global context. The manner how the individuals construe 
being in different cultures and how ready they are for the intercultural adaptation has remained a matter of great interest 
for many scholars and researchers. The underlying assumption is that 'as one’s experience of cultural difference 
becomes more complex and sophisticated, one’s potential competence in intercultural relations increases' (Hammer et 
al, 2003). According to this assumption, 'experience does not occur simply by being in the vicinity of events when they 
occur. Rather, experience is a function of how one construes the events' (Kelly, 1963). Hammer et al, (2003-Pp. 423) 
explained it as follows: 

Individuals who have received largely mono-cultural socialization normally have access only to their 
own cultural worldview, so they are unable to construe (and thus are unable to experience) the 
difference between their own perception and that of people who are culturally different. The crux of 
the development of intercultural sensitivity is attaining the ability to construe (and thus to experience) 
cultural difference in more complex ways. 

The educators play an important role in promoting intercultural dimensions in the students’ personality. The goal is to 
achieve a comprehensive global understanding with respect for diversity and to attain intercultural perspectives for a 
life-long learning. The researchers and scholars have emphasized the need for developing cross-cultural adjustment in a 
diversified globalized world for the teachers. Diller & Moule (2005) claim that many educational institutions profess 
commitment to support intercultural competence and diversification in their educational set-up, but that is hardly seen in 
real practice. Students and teachers from diverse cultures experience discrimination in many countries. George & 
Louise-Spindler (1994) asserted that the international teachers bring with them personal cultural backgrounds which 
reflect in their beliefs and assumptions.  
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2. Background of the study 

This study shows partial results of a larger study, a part of which can be seen in Ahmad & Ahmad (2015) which was 
taken with the objective to explore the extent of teachers’ readiness for the cross-cultural communications within 
themselves and the students. It was limited to the faculty of English Language Center of Jazan University, Saudi Arabia. 
Jazan University is one of the leading universities in the region with the aim to academic leadership and excellence in 
scientific research and innovation in community development and service. The English Language Center of Jazan 
University was established in 2008 with the purpose to offer general English language and ESP courses to its various 
departments and faculties. This center is striving hard to provide high quality English pedagogy for its students with 
staff and faculty members from around the world, like Europe and Western countries, Asia and Africa. The total 
number of faculty members of ELC is above 400, from which 103 teachers, male and female who belonged to different 
regions of the world, and from various campuses of the university, participated in this research.  

2.1 The significance and historical development of ICC as a discipline 

Institutes of higher learning across the world are facing a big challenge in producing inter-culturally competent 
intellectuals. These institutions are concerned with: how many of the international students study at their campus, how 
many of the foreign faculty members teach their courses and how many of their taught courses abreast the standards of 
internationalized curriculum. And more so, how many of their students succeed in obtaining admissions in the 
international institutions abroad. Graduating cross-cultural savvy students is thus an obvious target for many of the 
colleges and universities across the globe. However, a few institutes address the challenges of making their students 
adaptable in a new culture.  

ICC is now a well-established universal phenomenon. Its history dates back to hundreds of years ago when people from 
different parts of the world started business and trade with each other and established a new era of internationalization 
which led to the present situation of globalization. The first work towards ICC is believed to be a book ‘The Silent 
Language’ by Hall (1959). This book played an influential role in creating interest in the study of ICC and setting an 
agenda for new explorations in this context, though some researchers also claim that Hall was not the only scholar 
working in this direction, his work massively rested on the work of a series of anthropologists and scholars who 
understood the importance of ICC and played their role in establishing and maintaining international relations between 
America and the rest of the world. However, it is said that ICC as a separate discipline in college and university 
education started in 1970s. The historical development of intercultural education as a separate discipline can be traced 
in America (Polat, 2011) where the presence of a major racial diversity compelled the stakeholders start nationwide 
discussions on the emerging needs of multicultural, multiethnic and multiracial curriculum. A multicultural education 
was felt necessary to reduce marginalization of minorities residing in the USA. Since then, an overarching awareness of 
such issues paved way for the mass-education promoting intercultural elements of education and bringing forth the need 
of a standardized curricula which may effectively teach students not only to recognize their own cultural diversity but 
also identifying and respecting cultural identities of the other nations.  

In the USA, the concept of multicultural education emerged from the Civil Rights Movement in 1960 (Stuhr, 1994) 
which led to reconstruction of school and society. It was considered to be a solution of social problems of multiethnic 
and diversified students who were suffering on the social front due to the ethnocentric views of the prevailing 
educational system. The emergence of a multicultural education safeguarded civil rights, ‘promoting cultural pride and 
equal learning opportunities for all children in U.S. schools’ (Adejumo, 2002, Pp. 34- as quoted in Weiner, 2010), 
teaching them a curriculum with the features of a cross-cultural curriculum (Gay 2000, Pp. 29- as mentioned in Celik, 
2013). 

3. Literature Review  
A plethora of research in exploring the intercultural competence suggests the significance of this topic, yet very few 
studies have been taken to evaluate the level of adjustability among teachers in the international settings, especially 
keeping in view the recent increasing cultural diversity and the consequent need to increase intercultural competence 
among all the stake holders. Chen & Starosta (2005- Pp. 4) suggested that, ‘the development of a global mind-set is 
pivotal for further human progress’. Many researchers have focused on intercultural competence in education and a 
number of terms have been coined over time which are used synonymously in the current literature, e.g. Culturally 
Responsive Teaching (Gay, 2000; Klump & McNeir, 2005; Villegas & Lucas, 2002), Culturally Proficient Instruction 
(Robins et al, 2006), and Culturally Relevant Teaching (Ladson-Billings, 2001)—as mentioned in Bayles (2009). The 
researchers (like Jodry, 2001; Kellecher, 2006; Ladson-Billings, 1994; Lundgren, 2007) have asserted that culturally 
responsive teaching affects students’ achievement (Bayles, 2009). 
3.1 Assessment of Intercultural Sensitivity: 

Measuring Intercultural Competence and Intercultural Sensitivity among the students and employees have gained 
popularity in the recent years. In the Intercultural settings, employers increasingly show their concern for the 
assessment of their employees’ level of Intercultural adaptability, and the educational organizations who consider 
intercultural adjustment as an important outcome of the education they provide to their graduates. An important 
question at this point arises as to how to accurately and appropriately measure Intercultural adaptability and sensitivity. 
Lucky enough, various measurement tools have been developed over time by many scholars and experts in this field 
which are being used by the institutions and organizations worldwide. Fantini (2006b) has mentioned eighty seven 
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assessment tools which have been developed and used in numerous contexts worldwide. Research studies in diversified 
areas, as International Management (for example Adler, 1991; Black, 1990; Black, Gregersen et al, 1992; Black & 
Mendenhall, 1990), Overseas Effectiveness (for example Brislin, 1981; Cleveland et al, 1960; Kealey & Ruben, 1983; 
Landis & Brislin, 1983; Landis & Bhaget, 1996), International Study Abroad (for example Klineberg & Hull, 1979), 
International Transfer of Technology and Information (for example Hawes & Kealey, 1979, 1981; Kealey, 1996), etc., 
have signified the concept of ICC. Using these assessment instruments allows the employers and educators to assess the 
effectiveness of their plans, and helps them intervene at the proper times and provide remedial measures to obtain the 
desired objectives. These assessment tools can be approached easily which are available on commercial or non-
commercial basis. Five of these instruments (Lombardi, 2010) which are more frequently used than others, are: the 
Assessment of Intercultural Competence (Fantini, 2006a), the Intercultural Development Inventory (Hammer et al, 
2003), The Intercultural Sensitivity Inventory (Bhawuk & Brislin, 1992), The Cross-Cultural Adaptability Inventory 
(Kelly & Meyers, 1995) and The Cross-Cultural World Mindedness Scale (Piage, 2004). The Intercultural Development 
Inventory and the Cross-Cultural Assessment Inventory are available on cost while the other three instruments are the 
emerging non-commercial instruments (Lombardi, 2010). However, more research is needed to validate the constructs 
of these measurement instruments since the dimensions of intercultural communications are ever evolving and the 
human behaviors are never stagnant. 

Chen & Starosta (1996) model of measuring the ICC has also been considered important by the experts which 
comprises three dimensional aspects including INTERCULTURAL AWARENESS, INTERCULTURAL 
SENSITIVITY, and INTERCULTURAL ADROITNESS. Further, Chen & Starosta (2000) also prepared an instrument 
with 5 factors and 24 items to measure the intercultural sensitivity, about which Fritz, et al (2002) claim that - ‘the 
instrument as a whole is a valid one through which a culture-free scale for measuring intercultural sensitivity can be 
developed’. This model is worthwhile since it integrates cross-cultural attitudes and behavioral skills of the individuals. 
The originators of this scale employed it during their research with the German students’ population of 400 by means of 
factor confirmatory factor analysis.  

4. Research Methodology 

To achieve the research objectives of this study, a survey study method was selected. A semi structured questionnaire 
with five demographic variables, i.e. gender, qualification, religion, total teaching experience, and experience of 
teaching in intercultural settings, along with an Intercultural Sensitivity Scale adopted from Fritz, et al (2002)  was 
delivered to all the campuses of ELC at the Jazan University, Saudi Arabia. This instrument was used because of its 
easy access, validity issues and appropriateness for the assessment of intercultural communication among the culturally 
diverse employees. The data was collected and thereon analyzed using quantitative techniques. 

5. Results 

5.1 Demographics 

A total of 103 faculty members of English Language Centre of Jazan University participated in this study from which 
forty two (41%) were male and sixty one (59 %) were female members. The majority of respondents in this study held a 
Master’s degree (87) which constitutes eighty five percent of the total population. And, there were sixteen Ph.D degree 
holders who constitute fifteen percent of the population. The participants of this study belonged to different religions, 
i.e. Muslims constituted the majority (89 %), with other religions like Hindus and Christians (11 %). The sample 
population has had myriad experiences that were categorized into two, less than 10 years (40 %) and more than 10 years 
(60%). The intercultural experience of the respondents was also categorized into two, less than 10 years (70 %) and 
more than 10 years (30 %). 

5.2 Intercultural Sensitivity   

Bayles (2009) examined seven variables in her study including gender, age, education, bicultural living experience, total 
years of teaching experience, experience of teaching ethnically diverse students, and years teaching in the bilingual 
classrooms in her study to assess the intercultural sensitivity of the elementary teachers in bilingual schools. The 
factors, like gender, age and education have also been examined by Frethiem, 2007; Westrick & Yuen, 2007; and 
Helmer, 2007. Following the latter studies, the present study, however, added two variables that were considered to be 
important, i.e. total teaching experience and the participants’ experience of working in the intercultural environment. 
The present study found no statistically significant difference among the respondents in terms of the above mentioned 
variables while the statistical level of difference was less than 0.05 on alpha. The results were calculated by assigning 
5,4,3,2 and 1 with every individual positive item in the Intercultural Sensitivity Scale (and the order of assigned marks 
was in the reverse order with the items with negative statements). The marks obtained by the respondents on every 
single item were calculated and Mean scores with Standard Deviation were assessed to find any possibly significant 
difference/s among the population on multiple variables. The overall results, however, showed no statistically 
significant difference among the double-grouped population on three demographic variables, i.e. gender, age, and 
qualification. However, a statistically significant difference was found in two demographic variables, i.e. total teaching 
experience, and the experience of working in the intercultural context (Table 1).  
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Table 1. Comparison of results in five variables 

Groups N Mean SD S.E (M) T Sig. 95% Confidence interval of Dif. 
Lower                             Upper               

Gender 
Male 
Female 

 
42 
61 

 
4.528 

 4.541 

 
0.505 
0.502 

 
0.078 
0.064 

 
-.170 
-.169 

 
0.754 

 
-.217                                 0.183 
-.218                                 0.184 

Qualification 
Masters 
Doctorate 

 
87 
16 

 
3.524 
3.541 

 
0.804 
0.787 

 
0.124 
0.101 

 
-.108 
-.107 

 
0.953 

 
-.3320.                              298 
-.335                                 0.300 

Religion 
Muslims 
Others 

 
89 
14 

 
4.143 
3.910 

 
0.843 
0.850 

 
0.130 
0.109 

 
1.419 
1.422 

 
0.957 

 
-.096                                0.578 
-.096                                0.578 

Total Exp. 
Less than 10 Yrs. 
More than 10 Yrs. 

 
40 
63 

 
3.610 
4.357 

 
0.936 
0.692 

 
0.120 
0.107 

 
4.428 
4.676 

 
0.009 

 
0.414                                1.087 
0.432                                 1.069 

Intercultural Exp. 
Less than 10 Yrs. 
More than 10 Yrs. 

 
72 
31 

 
4.119 
4.541 

 
0.803 
0.502 

 
0.124 
0.064 

 
-3.281 
-.3.024 

 
0.002 

 
-.677                                -.167 
-.701                                -.143 

 
The researchers examined five demographic variables using One-Sample t Test of SPSS 17 making two groups on each, 
i.e. Gender (Male and Female), Qualification (Masters’ and Doctorate), Religion (Muslim and others), Total Experience 
(Less than 10 years and More than 10 years), and Intercultural Experience (Less than 10 years and More than 10 years). 
These are the most plausible variables that may affect intercultural sensitivity. The table 1 shows a comparison of 
results between two groups in every individual variable: in gender, i.e. male and female; in qualification, i.e. masters’ 
and doctorate; in religion, i.e. Muslims and others; in total experience, i.e. less than 10 years and more than 10 years, 
and in intercultural experience, i.e. less than 10 years and more than 10 years. The data reveals no statistically 
significant difference in three variables, i.e. gender, qualification and religion. However, in two variables, i.e. total 
experience and intercultural experience, there was found a statistically significant difference.  The significance value 
was less than .05 on alpha. The Mean score on the two groups in gender was 4.528 and 4.541, SD 0.505 and 0.512 and 
the t score -.170 and -.170 for male and female respectively with a significance of 0.754 which was higher than the 
point of significance on 0.05 alpha.  Hence, no statistically significant difference was found on this variable. The Mean 
score on the two groups in qualification was 3.524 and 3.541, SD 0.804 and 0.787 and the t score -.108 and -.107 for 
masters and doctorate respectively with a significance of 0.953 which was higher than 0.05 alpha. Hence, no 
statistically significant difference was found on this variable. The Mean score on the two groups in religion was 4.143 
and 3.910, SD 0.843 and 0.851 and the t score 1.419 and 1.422 for the two groups Muslims and others with a 
significance of 0.957 which was higher than the point of significance 0.05 alpha. Hence, no statistically significant 
difference was found on this variable. The Mean score on the two groups in total experience was 3.610 and 4.357, SD 
0.936 and 0.692 and the t score 4.428 and 4.676 in two groups less than 10 years and more than 10 years respectively 
with a significance of 0.009 which was lesser than the point of significance 0.05 alpha. Hence, statistically significant 
difference was found on this variable that means the respondents with longer experience in job were more prone to 
adjustment in the intercultural settings. The Mean score on the two groups in intercultural experience was 4.119 and 
4.119, SD 0.803 and 0.502 and the t score -3.128 and -3.024 with a significance of 0.002 which was lesser than the 
point of significance 0.05 alpha. Hence, a statistically significant difference was found on this variable that means the 
teachers with longer experience in teaching interculturally diverse classrooms are nearer to the adaptation process as 
compared to their counterparts with lesser experience.  
6. Conclusion 
The study was taken to evaluate the level of intercultural sensitivity on five variables, i.e. gender, qualification, religion, 
total experience and the intercultural experience among the faculty of English Language Centre of Jazan University, 
Saudi Arabia. The participants’ responses on the given items in a questionnaire were collected. The results show that 
the participants belonged to both genders, male and female. They hailed from various religious backgrounds. They have 
had myriad sources of professional and personal experiences ranging from less than ten to over ten years. They have 
had myriad experiences of working in the intercultural settings that range from less than ten to over ten years. Their 
responses on the intercultural sensitivity scale (appendix 1) clearly indicate their readiness and adjustability in the cross-
cultural settings. They respect cultural differences as indicated on items number 2, 7, 8, 16, 18 and 20. They are 
confident for intercultural communications as indicated on items number 3, 4, 5, 6 and 10. They believe in interactional 
engagement as indicated in items number 1, 11, 13, 21, 22, 23 and 24. They enjoy intercultural interactions as indicated 
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in items number 9, 12 and 15. They also show interactive attentiveness with multicultural colleagues as indicated in 
items number 14, 17 and 19. 
7. Discussion 
‘As human society moves to a global community, the demand of cultural interdependency in the macro level and 
intercultural communication competency in the individual level become stronger’ (Fritz et al, 2002). Today, living in a 
culturally diverse globalized society has become a norm of life for the people rather than an exception. In this sense, a 
rigorous research is needed to further elaborate complexities involved in fully understanding the implications of 
intercultural interactions in order to help humanity for a comparatively better adjustment to the ever changing demands 
of the new world, and to live a peaceful and progressive life. The globalization trends in the modern world have 
significantly increased the importance of ICC. The internationalization led the stake holders to know how to act 
successfully in the culturally diversified settings. 
Although this study attempted to evaluate the level of intercultural sensitivity and adjustability of the international and 
multicultural faculty, yet many other measurement instruments and scales could be used for a clearer picture of the 
phenomenon. The scarcity of resources hampered to access some possibly more authentic and reliable tools available at 
cost for this current study. Further research can be taken with a larger population, using more sophisticated and 
authentic techniques as mentioned above. The research should also be taken with a population from different disciplines 
at college and university levels. A comparative analysis of the phenomenon will also be a subject of interest for many 
researchers. 
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        Appendix 1:   Intercultural Sensitivity Scale 
 

Statements on Intercultural Sensitivity  
I enjoy interacting with people from different cultures. )1(  
I think people from other cultures are narrow minded. )2(  
I am pretty sure of myself in interacting with people from different cultures. )3(  
I find it very hard to talk in front of people from different cultures. )4(  
I always know what to say when interacting with people from different cultures. )5(  
I can be as sociable as I want to be when interacting people from different cultures. )6(  
I don’t want to be with people from different cultures. )7(  
I respect the values of people from different cultures. )8(  
I get upset easily when interacting people from different cultures. )9(  
I feel confident when interacting with people from different cultures. )10(  
I tend to wait before forming an impression of culturally-distinct counterparts. )11(  
I often get discouraged when I am with people from different cultures. )12(  
I am open minded to people from different cultures. )13(  
I am very observant when interacting people from distinct cultures. )14(  
I often feel useless when interacting with people from different cultures. )15(  
I respect the ways people from different cultures behave. )16(  
I try to obtain as much information as I can when interacting people from different cultures. )17(  
I would not accept the opinions of people from different cultures.  )18(  
I am sensitive to my culturally-distinct counterparts' subtle meanings during interaction. )19(  
I think my culture is better than other cultures. )20(  
I often give positive responses to my culturally distinct counterparts during our interaction. )21(  
I avoid those situations where I will have to deal with culturally distinct persons. )22(  
I often show my culturally distinct counterpart my understanding through verbal and non-
verbal cues. 

)23(  

I have a feeling of enjoyment towards differences between my culturally distinct 
counterpart and me. 

)24(  

 
 

 
  
  


