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Abstract

Despite the fact that Intelligence Quotient (IQ) is an important factor in one’s success in terms of working environment,
it is believed that emotional quotient or EQ plays a more important role. With that in mind, this study investigated the
relationship between emotional intelligence and job satisfaction of English as Foreign Language (EFL) teachers who
work at private language institutes in Iran/Shiraz. Furthermore, this study tried to answer whether there is a significant
difference between emotional intelligence and job satisfaction of Iranian’s EFL teachers in terms of gender. A 90-item
Bar-On questionnaire was used to measure the teachers’ emotional intelligence; also, a modified version of Karavas’s
(2010) job satisfaction scale was used to see how satisfied our teachers are with their teaching career. To answer the
research question, Pearson Product-Moment Correlation Coefficient statistical test was run. The results showed that
there was a positive and significant correlation between emotional intelligence and job satisfaction of EFL teachers in
Iran/Shiraz. Furthermore, the results revealed that there was a statistically significant difference in emotional
intelligence between EFL male and female teachers, but there was no statistically significant relationship between
Iranian EFL teachers’ job satisfaction in terms of gender. Based on our findings, it is suggested that some preparatory
courses aiming at enhancing the important psychological traits such as emotional intelligence should be incorporated in
educational programs designed for novice teachers so that it will contribute to pedagogical improvement.
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1. Introduction

Money, manpower, strategy and material are thought of as four significant pillars of any organization, among which
manpower is the most important one (Ghazi, Ali, Shahzada & Israr, 2010). In addition, in a social institution like
classroom, teachers’ vital role cannot be overlooked (Ghazi, et al. 2010). One of the valuable assets of any country is its
quality teachers who form the strength of a nation in progression of “human capital for a knowledge-based economy”
(Kappagoda, 2011, p.1). This is a crucial role because without a combination of teachers’ skill, knowledge and
experience, we wouldn’t have a coherent system to lead the students to a better achievement of their goals. This can be
seen in a lot of school effective research which found a strong relationship between the students’ learning and their
progress with teachers’ expectations and their quality of teaching (Sammons, 2007; Sammons & Bakkum, 2012).

Nonetheless, are teachers content with what they do? In spite of their highly valued roles, many teachers are often
reported to be not happy with their jobs due to the challenges and great demands on the part of the teachers (Salim,
Nasir, Arip & Mustafa, 2012). Although one must be careful in generalizing the teachers’ dissatisfaction to every
country and all cultural contexts, it has been reported that teachers are not happy with their jobs because of their low
salary, reduced autonomy and heavy workloads, to name a few (Dinham & Scott, 2000; Fenech, 2006). When this
occurs, it is obvious that unhappy teachers are less capable of doing their expected job; therefore, they feel less
competent regarding their awareness of the course and lessons and probably it finally results in their less faith in
controlling their classrooms. Besides, teachers’ demographic characteristics, their education degree, worksettings,
income, their students’ approach towards learning, and workload are other reasons which can influence the teachers’
satisfaction or dissatisfaction (Wright & Davis, 2003; Kim, 2004; Borzaga & Tortia, 2006). As it can be seen, all the
factors cited above are economic, physical and sociological ones. So it is also important to highlight more on
psychological factors contributing to the teachers’ job satisfaction (hereafter JS). One of these factors is the concept of
emotional intelligence (hereafter EI). Recently, it is an “emotional knowledge” rather than “academic knowledge”
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which is highlighted most since it sounds that EI is much more powerful than academic intelligence in the employee’s
efficiency and achievement of an organization’s goals (Goleman, 1995, p.12). To state it differently, despite the fact that
Intelligence Quotient (IQ) is an important factor in one’s success, in terms of working environment, emotional quotient
or EQ plays a more important role. Lying beneath this is the belief that teachers with high EI can more probably achieve
success in the classroom environment (Kremenitzer & Miller, 2008). Therefore, personality and personal traits of
teachers, including their EI, must be taken into account along with other factors in studying job satisfaction.

Many studies have found relationships between JS and situational factors, such as task attributes, salary, promotion,
supervision, working conditions, and subjective well-being among executives (Wiener & Vardi, 1980; Parker, Baltes,
Young, Huff, Altmann, Lacost, Roberts, 2003; Kulshrestha & Sen, 2006). However, teachers’ emotions should be
emphasized here because teaching can be one of the most stressful occupations (Chaplain, 2008). This, in turn, can lead
to teacher turnover which eventually can have a negative effect on the students’ performance and learning (Levy, Fields,
& Jablonski, 2006). Chen (2007) also reported a positive relationship between stress and turnover and job
dissatisfaction. Accordingly, regarding the statistics published related to teachers’ turnover and burnout and their general
dissatisfaction as well as global financial problems with which everyone is faced including teachers particularly
teachers in Iran who are faced with inflation due to related sanctions (Tabatabaee Yazdi, Motallebzadeh & Ashraf,
2013), it is important to study EFL teachers’ emotional intelligence in those who teach at private language centers
without any job security, and to see if it has a relationship with their job satisfaction. Because if there is a relationship
between these two variables, then teacher training courses should incorporate social and emotional skills training
programs, in this case, for TESL students.

Another reason for doing this study is that most of the findings of the studies are mixed. A number of studies revealed
weak to moderate relationships between EI and JS (Carmeli, 2003; Vacola, Tsaousis & Nikolaou, 2003; Kafetsios &
Loumakou, 2007) and some of them found a positive significant relationship between the two (Alam, 2009; Wong &
Law , 2002 ). So, it can be seen that this discrepancy among the results of various studies especially regarding the
employees in different sectors rather than teaching cannot really be convincing to assume that there is definitely a
relationship between EI and JS of EFL teachers working at private sectors.

Another significance of this study is that although an experimental relationship exists between the two concepts, a great
number of studies in this regard have been carried out in Western countries (Alam, 2009). Hence, it seems that there is a
gap in similar investigations in Asian contexts. Yet those studies which have been conducted in Asian settings like Iran
have just focused on secondary school teachers (e.g. Yahyazadeh-Jeloudar, 2012), or physical education teachers (e.g.
Mousavi, Yarmohammadi, Nosrat, Tarasi, 2012). As a result, comprehensive research on the relationship between EI
and JS of EFL teachers in Asian settings is scanty.

Since the studies described above have indicated the contributing effect of EI on JS, and the importance of this area of
research has been shown in some factories and organizations rather than in the education system, especially among EFL
teachers, the main objective of this study was to analyze EFL teachers' EI and their JS in private language institutes in
Iran/Shiraz.

1.1 Emotional Intelligence

The term EI has been coined by Mayer, DiPaolo and Salovey (1990). They defined it as “a set of interrelated abilities to
perceive, understand, articulate, evaluate, regulate and harness emotions in one and others” (Mayer, DiPaolo & Salovey,
1990, p 14). In fact, EI is known as a non-cognitive facet of intelligence which makes one able to recognize particular
emotions and agitations in oneself and others to apply this information in order to manage one’s thoughts and behaviors
(Cherniss, 2000). This is almost distinct from what has been traditionally known as cognitive facet of intelligence that
highlights memory and problem solving (Stein & Book, 2006). People with a high level of EI can cope with
environmental requirements and tensions which account for 80% of their achievements in life and work environment
(Goleman, 1995; Bar-On, 1997). According to Goleman (2001, p. 26), four main constituents of EI are “1) self-
awareness which is about knowing one’s emotions, preferences, resources and perceptions; 2) self-management which
is the ability one has to manage his or her emotions, incentives and resources in order to reach his/her goals; 3) social
awareness which is about being aware of others’ emotions, requirements and interests including understanding social
networks; and finally 4) social skills which is the ability one has to inspire and motivate others to achieve the desired
goals”. Thus, it is evident that the above-mentioned skills are verbal and non-verbal abilities which a teacher must have
in an emotional setting filled with joy, anger, boredom, fear (of peers or teacher) called classroom.

One of the pioneering studies in this regard is Bar-On's (1997, p 35) model of EI which was developed in order to
answer the question, "Why are some individuals more able to succeed in life than others?" Bar-On studied the
psychological literature on personality traits which seemed related to life success and found five extensive areas of
performance, related to success, including (a) intrapersonal abilities, (b) interpersonal abilities, (c) ability to be
modified, (d) stress control, and (e) overall mood. Each wide area is again subdivided. For instance, intrapersonal
abilities are categorized into “emotional self-awareness assertiveness, self-regard, self-actualization, and independence”
(Izaguirre, 2008, p.34).

We can generalize this to teachers in the classroom and state if teachers do not own essential skills, awareness and
talent, they cannot be an effective source of knowledge. Recently, the notion of the EI amidst teachers has been paid
attention in the educational institutions because of its great significance. As stated earlier, EI is a sort of social
intelligence that enables individuals to manage their own and others’ emotions in order to apply these emotions to adjust
life. Therefore, this ability is really needed to make the teachers’ functioning influential (Hans, Mubeen & Al Ghabshi,
2013).
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1.2 Job Satisfaction

Job satisfaction is a positive delightful response an individual has for his or her occupation experience (Milkovich &
Boudreau, 1988). Syptak, Marslandand and Ulmer (1999, p. 23) proposed this definition for JS: “peoples’ affective
relation to their work role, and a function of the perceived relationship between what they wanted from the job, and
what they perceived it was offering”. Throughout the last decades, due to certain reasons JS has been the target of
several research studies. First of all, there is this strong belief that JS is a powerful predictor of general wellbeing of a
person in the job setting (Argyle, 1989). Next, high JS is followed by developed work function regarding quantity and
quality since the features of the job suits the anticipations of the employee. Finally, JS cannot merely affect work
productivity but also influence work effort, the quality of the working condition, staff turnover and retention, payment
level, the perceived impartiality of the promotion system within an organization, and many more (Rowden, 2002).
Classification of these factors shows that JS is generally related to sociological perspective (situational factors) and
psychological perspective (personal factors) (Heller, Judge, & Watson, 2002). Situational factors comprise job
associated conditions such as payment, chance for promotion, working situations, and job characteristics like “task
identity, task significance, skill variety, autonomy, and feedback” (Saavedraand & Kwun, 2000, p. 4). Personal factors
consist of personality nature, features, self-respect, drives, and feelings.

Moreover, teacher JS is considered as “a predictor of teacher retention, a determinant of teacher commitment and a
contributor to teacher effectiveness” which leads to the teacher’s performance enhancement and eventually the ability to
have a positive effect on the students’ final performance (Shann, 1998, p. 67). Many teachers are believed to choose
teaching as an occupation since they merit the innate rewards which they get and since they feel the pleasure of the
emotional and personal advantages of the job itself, including personal improvement and a sense of success (Iwanicki,
2001). Indeed, most of the teachers choose this profession since they want to help others and look for the chance to
improve personally and develop the public services (Jones, 2002). To put it differently, the utmost reason for this
common enthusiasm among teachers is their competency to cause positive differences in young people’s lives.

What we can conclude from the above-cited discussions on EI and JS is that teachers are not only influenced by outer
factors but also by inner factors like feelings and personality characteristics. Emotional or affective intelligence is one
of these personality traits (Mayer, Salovey & Caruso, 2000). Knowledge of interpersonal feelings can aid in the
management of negative senses and emotions ; therefore, the person will enjoy a better performance in his/her
profession. Better performance will also create a basis for JS. EI can be intimately linked to JS and job success since as
it was explained earlier, EI is concerned with understanding other people. Also, it involves adapting and dealing with
the surrounding environment to become more successful in coping with environmental requirements (Bar-On, 1997).
Thus, according to Bar-On (1997), EI greatly predicts one’s JS since it can reflect on how a person utilizes emotional
awareness to an immediate condition. Finally, since abandoning data can be found in the reviewed literature on teacher
attrition and dissatisfaction and because what appears to draw teachers to this occupation is somehow distinct from what
they really do experience in the community, the relationship between EI and EFL teachers’ JS is worth investigating.
Because including EI in any educational system may enhance pre-service, novice and in-service teachers’ classroom
function, respectively.

1.3 Research Questions

1- Is there any relationship between Iranian EFL teachers’ emotional intelligence and job satisfaction?

2- Is there any difference between male and female EFL teachers in terms of emotional intelligence?

3- Is there any difference between male and female EFL teachers in terms of job satisfaction?

1.4 Hypothesis

Based on the objectives of the research, the following hypotheses have been formulated:

H1: There is no statistically significant relationship between Iranian EFL teachers’ emotional intelligence and job
satisfaction.

H2: There is no statistically significant difference between male and female EFL teachers in terms of emotional
intelligence.

H3: There is no statistically significant difference between male and female EFL teachers in terms of job satisfaction.
2. Method

In order to conduct the present study, the quantitative method was used. The design chosen for the current research is
the correlational research approach. As Creswell (2003) argued, in contrast to a qualitative research design which deals
with interpreting, understanding, and conceptualizing the focal phenomenon, quantitative research approach is the most
suitable method for describing the trends and explaining the scope of associations between variables. Although
correlation is not able to reasonably determine causation, “high correlation values should suggest causal relationships”
(Barr, Kamil, Mosenthal & Pearson, 2002, p. 48). According to Barr et al. (2002, p. 48), “Such suggested relationships
have to be verified by other experimental means” (Barr et al., 2002, p. 48). Thus, in the present study, descriptive
statistics were applied in order to summarize the characteristics of the sample and measure the principal variations and
tendency. The current study applied a quantitative correlational design as an appropriate method for investigating the
nature and comprehending the extent of connections between variables. There were two distinct variables in this
research; one dependent and the other independent. Iranian EFL teachers’ job satisfaction is the dependent variable of
the study, while teachers’ emotional intelligence is the independent variable.

2.1 Sampling
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Two-step cluster sampling was utilized to choose six English private institutes in Shiraz. First, 6 out of 20 language
centers were selected. The criteria of choosing these 6 language centers were based on the fact that all these centers
were located in a similar district with a moderate economic level. Since this study had focused on the EFL teachers who
were teaching at private language centers, the researchers thought if they choose language centers located at the upper
middle class districts, the teachers would be paid more and this would indirectly affect the results of this study. The
same was true about language centers located at lower middle class districts. So, the sampling at this stage was based on
purposive sampling criteria. In the second step, all teachers included in these six centers were asked to participate in this
study based on convenient sampling.

2.2 Participants

The participants of the present study were male and female teachers who had temporary positions in private institutes.
The sample size comprised 70 participants (n=70); 30 were males and 40 females. The participants’ age ranged between
22 and 50 years, and their teaching experience ranged from 1 to 35 years. As opposed to English language teachers who
work and teach at high schools, this study aimed to choose EFL teachers who teach at private language institutes
because the researchers thought that most of the EFL teachers who teach at these particular institutions are not
permanently employed. Thus, they may have less job security, which may result in more meaningful and beneficial
outcome for the current study. Moreover, since education in public schools is free, there is no competition among them
to attract more students; in contrast, there is a strong competition among private language schools to draw in more and
more students (Pishghadam & Sahebjam, 2012).

2.3 Instruments

In this study, the short version of Bar-On EQ-i Self Report Scale was used to measure Iranian EFL teachers’ emotional
intelligence. The original scale consists of 133 questions but the short version which was recently published consists of
90 items. This is a five-point Likert scale ranging from 1= highly satisfying to 5= highly dissatisfying in a checklist
form. It is worth mentioning that although the participants of this study were EFL Iranian teachers, we decided to use
the Persian adaptation of this scale because we did not have any knowledge about the English proficiency level of the
participants of this study, though they were EFL teachers. The validity and reliability of the Persian version of the
questionnaire were examined via 30 teachers from other language institutes which were not part of the sample group. In
the current study, Cronbach Alpha test was utilized to determine the reliability and the result was 0.94 which proved to
be highly satisfactory.

The second questionnaire used in this study was a modified version of Karavas’s (2010) job satisfaction scale which
was specifically devised for EFL teachers. This scale consists of 33 items in the form of five-point Likert scale and has
four facets of job satisfaction including income satisfaction (4 questions), working condition satisfaction (14 questions),
motivation to teach (12 questions), and satisfaction of system-based level (3 questions). This scale, too, was translated
into Persian and piloted on 30 EFL teachers. The result of the reliability test (alpha) was 0.96. To answer the research
question, we used Pearson Product-Moment Correlation Coefficient.

2.4 Procedure

This study was conducted in six private language institutes in Shiraz, south-western Iran during August and November
2013. Teachers were permitted to take the questionnaire home, complete it and submit it next session to the researcher.
At the same time, the job satisfaction questionnaire was handed to the teachers. They filled out the questionnaire at
home and, the next session, gave them back to the researcher, likewise. To achieve a credible evaluation by the
teachers, the researcher described the goal of filling the questionnaires and promised them that their ideas and
perspective would be strictly confidential.

2.5 Data Analysis

This is an exploratory study, as its main goal is to reach a better perception of the EFL teachers' emotional intelligence
and job satisfaction. To study the common distribution, descriptive statistics were utilized. Pearson correlation was
applied to determine the association between EFL teachers’ EI and job satisfaction. Furthermore, t-test was used to see
if there is any difference between male and female EFL teachers in terms of emotional intelligence and job satisfaction.
3. Results

To see if there is any relationship between Iranian EFL teachers’ EI and their JS, Pearson’s correlation coefficient test
was run to analyze the data (Table 1).

Table 1. Correlation analysis between teachers” EI and JS
Total EI Total JS

Total EI Pearson Correlation 1 450"
Sig. (2-tailed) .000
N 70 70
TOTALJS  Pearson Correlation 450" 1
Sig. (2-tailed) 000
N 70 70

**_ Correlation is significant at the 0.01 level (2-tailed).
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Since the Sig. (2-tailed) value is 0.000 and this value is less than .05, we can conclude that there was a statistically
significant correlation between Iranian EFL teachers’ EI and their JS. In this study r=450; this reveals a moderate
relationship between the variables of this study.

The relationship between EI and four essential parts of JS was analyzed too and the results are shown in Table 2.

Table 2. Correlation analysis between teachers’ EI and income

Total EI INCOME
Total EI Pearson Correlation 1 -.004
Sig. (2-tailed) 973
N 70 70
INCOME Pearson Correlation -.004 1
Sig. (2-tailed) 973
N 70 70

As seen in Table 2, the Sig (2-Tailed) value is greater than .05 (sig= 0.973); then, we can conclude that there was no
statistically significant correlation between Iranian EFL teachers’ EI and their income.

Table 3. Correlation analysis between teachers’ EI and work condition

Working
Total EI condition
Total EI Pearson Correlation 1 321
Sig. (2-tailed) .007
N 70 70
Working condition ~ Pearson Correlation 321 1
Sig. (2-tailed) .007
N 70 70

As it can be seen in Table 3, the Sig (2-Tailed) value is greater than .05(sig= .007); it can be concluded that there was
no statistically significant correlation between Iranian EFL teachers’ EI and their working condition.

Table 4. Correlation analysis between teachers’ EI and motivation to teach

[Motivation to

Total EI teach
Total EI Pearson Correlation 1 573"
Sig. (2-tailed) .000
N 70 70
Motivation to teach  Pearson Correlation 573 1
Sig. (2-tailed) .000
N 70 70

The results revealed that there was a significant correlation between EFL teachers’ EI and their motivation to teach (r =
0.573, p=10.000) and the correlation among variables was moderate.

Table 5. Analysis of teachers’ EI and satisfaction level of system base factor

Satisfaction level
of system base

Total EI factor
Total EI Pearson Correlation 1 216
Sig. (2-tailed) .072
N 70 70
Satisfaction.level.Of.system.b Pearson Correlation 216 1
ace.factor Sig. (2-tailed) 072
N 70 70
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As it can be seen in Table 5, the Sig (2-Tailed) value is greater than .05(sig= .072); then, we can conclude that there was
no statistically significant correlation between Iranian EFL teachers’ EI and system base factor.

To see if there is any difference between Iranian EFL teachers’ emotional intelligence in terms of gender, descriptive
statistics as well as independent samples t-test were run to analyze the data. The summaries are as follows:

Table 6. Descriptive statistics for EQ among males and females teachers.

Gender N Mean Std. Deviation  Std. Error Mean
Total EQ man 30 300.97 42.484 7.756
o woman 40 33153 34.379 5.436

According to Table 6, there was a difference in the scores for emotional intelligence of male and female teachers (EQ of
men (M=300.97, SD=42.48) and EQ of women (M=331.53, SD=34.379). The result of the t-test indicated that the
female teachers’ EQ scale scores were more than those of the men.

Table 7. Independent sample t-test for both groups: EQ among males and females teachers

Levene's Test for

Equality of t-test for Equality of Means
Variances
95% Confidence
F Sig. ¢ df Si.g‘ (2- Mean St.d‘ Error In.terval of the
tailed) Difference Difference  Difference
Lower Upper
Equal variances ) eoy 004 3325 68 001  -30558  9.189 -48.895  -12.221
Total assumed
EQ  Equal variances
-3.226  54.675.002 -30.558 9.472 -49.542 -11.574

not assumed

In the Independent Samples Test (Table 7), the mean differences were (M=30.558) that is less than 0.05. Thus, there
was a difference between EQ of male and female teachers .

And to see if there is any difference between Iranian EFL teachers’ job satisfaction in terms of gender, the same
procedure was run.

Table 8. Descriptive statistics for JS among male and female teachers

Gender N Mean Std. Deviation  Std. Error Mean
man 30 105.30 15.066 2.751

Total J.S
woman 40 108.90 16.597 2.624

As we can see in Table 8, there was no significant difference in the scores of job satisfaction of male and female
teachers. JS score of men was M=105.30, SD=15.066 and that of women was M=108.90, SD=16.597.

Table 9. Independent sample t-test for both groups: J.S among male and female teachers

Levene's Test
for Equality of t-test for Equality of Means

Variances
Sig. (2= M Std. E 95% Confidence Interval
. lg. - can . prror fth fo
F Sig t df tailed)  Difference Difference O e LATTeneE
Lower Upper
Equal variances ¢, ¢ 2934 68 354  -3.600 3.855 -11.293 4.093
Total assumed
15 Equal variances 947 65.480347  -3.600 3.802 -11.191 3.991

not assumed
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In the Independent Samples Test table, the mean difference was M=3.6 and the Sig=p-Value=0.354 that is greater
than 0.05; therefore, there was no statistically significant difference between our two variables.

4. Discussion

Analysis of the findings concerning our research question (Is there any relationship between Iranian EFL teachers’
emotional intelligence and their job satisfaction?) revealed that there was a positive and significant correlation between
EI and JS of EFL teachers in Iran/Shiraz. In other words, the more the EI of EFL teachers, the more their JS, perhaps
because if teachers have a high EI, they should have a positive perspective on their work environment and current
situations at work, as well (Anari, 2012; Mousavi et al. 2012). This may explain the cause of greater teaching enjoyment
by teachers with high EI than those with lower EIL

Comparison of the results of this study specifically with teacher-related studies revealed that our finding is in line with
those of Anari’s (2012) study in which a positive significant relationship was found between JS and EI of Iranian
English high school teachers. Similarly, in another study conducted in Iran, Yahyazadeh-Jeloudar and Lotfi-Goodarzi
(2012) reported a significant relationship between EI and JS of senior secondary school teachers. Likewise, this
relationship between EI and JS was supported by another study conducted in Iran but this time on physical education
teachers (Mousavi et al., 2012). This finding seems to also agree with the observations of Salim et al. (2012) on 1200
primary and secondary Malaysian school teachers from 60 schools. In this study, too, a significantly positive
relationship was found between EI of these teachers and their JS. Moreover, in another study regarding 398 secondary
school Nigerian teachers, Akomolafe and Ogunmakin (2014) also reached the conclusion that EI can significantly
predict JS. Finally, Cobb (2004) also found a positive relationship between JS and EI of American public school
teachers. Although from a different nature, Cobb (2012) studied the relationship between the principles’ emotional
intelligence and their teachers’ job satisfaction and he rejected the existence of a relationship between the two variables
of his study.

As to the studies related to other professions, the relationship between employees’ EI and their JS has been well
documented in many studies reviewed in the literature (Abraham, 2000; Busso, 2003; Platsidou, 2010, and Najafi &
Mousavi, 2012); however, these findings are in contrast with those of similar studies conducted by Hendee (2002) and
Donaldson-Feilder and Bond (2004) who found no association between EI and JS of the employees. One reason for the
discrepancies observed between these results, according to Donaldson-Fielder and Bond (2004), is the nature of self-
report measures in evaluating EI. They believe that since EI is strongly associated with self-awareness, when asked to
rate themselves, those who are self-aware may judge themselves high achievers while those who are not may consider
themselves low achievers when judging their EI (Donaldson-Fielder and Bond, 2004, p.12).

Furthermore, this study found that out of the four dimensions of JS, only one which is teaching motivation is related to
the EI. Indeed, Pearson correlation exhibited a moderate relationship between EFL teachers' EI and motivation (p-
value= r = 0.573) which means that teachers with more EI can create positive emotions in themselves and others in
order to have a successful communication with or impart their knowledge to students. Moreover, among all motivation
components, learning beliefs and teacher personality contributed highly to the students’ satisfaction. This might have
been the case since those teachers who have a more control over their learner and themselves are advantageous over
others due to their higher degrees of motivation which result from high EI. According to Cherniss (2001), individuals
who have a high level of EI produce a satisfactory, harmonious, and encouraging environment which will in turn
provide them with happiness in jobs that they strive for. This result confirms the findings of Karavas (2010) and Day
(2002), highlighting that intrinsic nature of the job, i.e. teaching, gives teachers the greatest motivation.

To answer the second research question, statistical analysis of the data revealed that there was a statistically significant
difference in emotional intelligence between EFL male and female teachers. In the present study, EFL female teachers’
emotional intelligence scored slightly higher than male teachers. Also, the majority of the female teachers had high
levels of EI (mean score was 331.53) and the majority of male teachers had a moderate level of EI (mean score was
300.97).

The above-mentioned finding is consistent with those of Mayer, Caruso, and Salovey (1999) who found that women
scored higher than the men. Correspondingly, Ciarrochi, Chan, and Caputi, (2000) who applied the MEIS (Multifactor
Emotional Intelligence Scale), carried out a study on 31 male and 103 female Australian undergraduate students and
discovered that female students outperformed the male ones. Other studies (Petrides, Furnham, & Martin 2004) have
come to similar results in which emotional intelligence is in favor of females. Some reasons mentioned in the literature
for the female’s emotional intelligence superiority are the fact that females might be socially more sensitive towards
emotions than men (Ciarrochi, Chan, & Caputi, 2000), or they might be biologically inclined to outperform males
emotionally (Mayer, Caruso, & Salovey, 1999). However, this result was against the finding of Hans et al. (2013), in
which the researches could not find any significant difference between male and female teachers’ emotional intelligence
in Oman based on descriptive statistics. It was inferred that male and female teachers were emotionally matured and
stable while conveying the knowledge in Oman.

Finally, the analysis of our data in order to investigate the difference existing between the job satisfaction of EFL
female and male teachers of private institutes in Shiraz demonstrated that there was no difference between job
satisfaction of EFL male and female teachers. Findings of the present research are in line with some rather older studies
conducted by Ely (1993), Haddad (1989), Haywood (1980), and Stiles (1993), Beck (2002), Bright (2002) and finally
Klein (2007) who looked into gender and found no gender effect on the level of job satisfaction. However, the finding



IJALEL 5(2):97-107, 2016 104
of this study is not in agreement with the results reported by Abdullah and Salahudin (2007). They conducted a study on
job satisfaction among secondary school teachers. This survey was carried out among 200 teachers. They concluded
that male teachers are generally more satisfied with their jobs in comparison with the females. And Ladebo (2005)
showed that Nigerian female teachers are more satisfied with their jobs than the male teachers.

5. Conclusion

Many of the studies existing in literature have focused on the relationship between EI and JS among employees in
general regardless of the fact that they work in public or private sectors. On the contrary, this study concentrated only
on EFL teachers who work at private sectors in which they might often be deprived from their occupational rights.
Nevertheless, the findings of this study showed that working at private sectors, in this case teaching English at private
institutes with low income, or not very suitable conditions to work with lack of job security, did not really affect the
relationship found in this study between EI and JS. And this once again emphasizes the fact that how essential EI is in
the workplace whether it is considered to be a range of abilities related merely to reflecting and drawing conclusions or
abilities associated with character trait and motivation (Bar-on, 2000; Mayer et al. 2000). Indeed, when interaction
occurs between people every day and all day in the workplace, the quality of those interactions affect decision,
outcomes, perception, and the approach people use in dealing with one another. Individuals who have the ability to
perceive emotion in others, use this emotion to facilitate thinking and managing other’s and their own emotion, and they
have an advantage in dealing successfully with people on the job. Thus, the researchers can conclude that the
emotionally-intelligent teachers might understand their students’ feelings better. In turn, this may influence the teacher-
student relationships and interactions. Teachers who are not comfortable with 'touchy feely' matters should be educated
in order to understand that emotions are as similarly important as intelligence if a person wants to educate the child
completely (Harbour & Stewart, 1997, p. 194).

Based on the findings of this study, the researchers can suggest that remedial and in-service trainings are done to aid
teachers in enhancing their EI in case teachers’ EI is low (Goleman, 1998). If mediations like these are considered in
public or private institutions, not only the maintenance rate among effective teachers may enhance, but also their
productivity will be increased. Emotions can lead to assurance and commitment, thereby increasing JS and productivity
in the organization (Cooper & Schabracq, 1998). The incorporation of some preparatory courses allocated to enhancing
such vital psychological traits like EI for novice teachers is thought to contribute to pedagogical strengthening. This
finding may also trigger organizational managers to perceive and enhance JS and productivity through focusing more
on psychological issues involved in employment.

As a final remark, though, it is worth mentioning that while this study focused on 70 EFL teachers working at 6
language centers in one district in Shiraz/Iran, the findings may be relevant to teachers with similar profile
characteristics and to geographical districts with moderate economic level. Above all, although EFL teachers from
different Asian countries may share some cultural commonalities, the findings of this study may only mirror the results
that would be obtained perhaps from similar cultural practices and beliefs in the similar region.
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