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Abstract

Since parents and their involvement and attitude have a crucial role in children’s achievement in learning English, the
present study is to explore and evaluate the impact of Iranian parents’ involvement in and attitude toward their
children’s foreign language programs for learning English. In other words, the effectiveness of their high level of
involvement and strength of attitude will be evaluated. Besides, this study is to explore whether some factors such as
parents’ gender, knowledge of English, income, and educational background are related in the parents’ involvement and
attitude or not. To this end, first of all, a reliable questionnaire, checked through a pilot study, was distributed among
140 parents to find out the level of their involvement in and attitude toward the programs. Based on the normal curve
and the Z score, the parents were divided into two groups, one with a higher level of involvement and more positive
attitude and the other with a lower level of involvement and less positive attitude. By using a standard final achievement
test of the course book among 70 primary school student in third grade and Independent T-test analysis, the impact of
parents’ involvement and attitude were checked. As the results revealed those parents who have high level of
involvement in and positive attitude toward their children’s English language programs made their children’s higher
level of achievement in the language program. Besides, the further outcomes showed that there are significant
differences between the parents’ knowledge of English, income, and educational background and their level of
involvement and attitude. The aforementioned factors affect children’s achievement test scores as well.
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1. Introduction

English language is considered an international language for a long time. Since English is a “global language” and
widely used in science and business, the number of English language learners has raised worldwide (Crystal, 2003).
More specifically, English is considered as the most significant foreign language in Iran and it has an important role in
education.

The notion of when it comes to English learning, the younger the better, is widely accepted by people (Wang and
Chang, 2011; Birdsong and Molis, 2001). It is proven that childhood education has to begin early and children learn
most at early ages. Foreign language instruction in primary school has been justified by educators and experts with
theoretical and empirical rationale. More particularly to the context of this study, Iranian parents are increasingly
interested in English learning for their children from the early ages. Thus, this increasing significance of mastering
English seems to have encouraged more primary schools to include English language programs as a subject in their
curriculum.

Regarding the parents’ roles, the impact of parents on children’s development and education is really crucial and it has
been the topic of empirical studies for a long time. Parents are always in the center of their children’s life. Family or
parents is an environmental factor that affects learners’ academic achievements.

Traditionally parents think that teachers and schools are the only responsible agents for their children’s education and
training. As teachers try to make a relationship with parents so that they involve the parents in their children’s
education, parents may perceive teachers as being not appropriate teachers. The teacher must enlighten the parents on
the physical, spiritual, mental, and emotional development of their children. (Latif, Rahmany & Hassani, 2013)
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As it was mentioned, a child’s family is the most influential part of his/her life. Therefore, parents have a major role in
their children’s education. Parents’ involvement in and attitude toward a foreign language has a great effect on their
children’s success in learning the language. This attitude can be passive or active. It is shown that children have a better
foreign language achievement if their parents have an active attitude towards this foreign language even if these parents
do not speak the foreign language. And vice versa is true if the parents have a passive attitude towards a foreign
language. Parents can reveal their positive attitudes towards foreign language learning by being a part of their child’s
learning inside or outside of the school (Rosenbusch, 1987).

Parents’ attitudes toward language learning are especially important in concepts when predicting children’s level of
success in language attainment (Baker, 1992). To the extent that parents definitely understand advantages of language
learning and how to develop it, their children’s foreign language learning will be more effective via language programs.

In case of parents’ involvement, Feuerstein (1990) stated that parents have cognitive, social, and emotional roles in
students’ development. They can form their students’ self-concepts and through this efficient cognitive functioning,
foster their language learning. This feature is culture-bound and differs in different societies (as cited in Williams and
Burden, 1997). Buttery and Anderson (2000) documented that parents play an active role by monitoring their children’s
activities. Parents might play a more indirect role by modeling attitudes that leads to language learning achievement.
Keith and Keith (1993) confirmed that involvement by parents is particularly significant in work with young children.
Parents can help their children in experiencing and making sense of the world. Parents also provide an important source
of emotional.

Thus, owing to the fact that a growing body of research has confirmed the role of parents’ involvement in and attitude
toward their children’ language learning, it is of utmost importance to see how effective it is in students’ achievement
and development in practice.

Based on the purpose of the research, the present study seeks to answer the following questions. The first question is the
main research question and the last four ones are considered as the minor ones:

1. Do the students whose parents have high level of involvement in and positive attitude toward their children’s
English language programs learn and achieve more in the programs?

2. Is there any significant difference between parents’ knowledge of English and their involvement in and attitude
toward their children’s English language programs?

3. Is there any significant difference between parents’ gender and their involvement in and attitude toward their
children’s English language programs?

4. Is there any significant difference between parents’ level of educational background and their involvement in and
attitude toward their children’s English language programs?

5. Is there any significant difference between parents’ level of income and their involvement in and attitude toward
their children’s English language programs?

2. Review of the Related Literature

The purpose of this section is to review the literature relating to the theoretical and research issues so as to provide input
into the construction of the framework for the present study. The theoretical and research background related to the
effect of parents’ involvement in attitude toward children’s language programs for learning English is addressed herein
respectively.

2.1 Theoretical Background

Foreign language teaching in early ages or specifically elementary school has been justified by educators and experts
with theoretical and empirical rationale. Theories and research suggests early onset and sustained study of second and
third languages cause more effective conversational proficiency (McGroarty, 1997 & Brown, 2007), advantageous to
those students’ future educational and occupational purposes.

According to Ballantyne, Sanderman, & McLaughlin (2008), early childhood language programs can play an essential
role in preparing young English language learners for later achievements in education. Children who have an
opportunity to develop basic foundational skills in language and literacy in school programs will be more successful.

In both theory and practice, it is extremely concluded that in early childhood development, parents especially mothers
play a crucial role in young children’s life therefore parental education is important for the healthy development of
children (Oncu & Unluer, 2010).

Parents’, teachers’ and students’ beliefs are significantly important, since they can help conversations concerning the
status of foreign languages and have effects on every language policy decision and determine a new direction for
education, (Griva & Chostelidou, 2011; Nespor, 1987). Parents can play an important role in terms of improving
children’s positive thinking towards foreign languages. Parental attitudes towards foreign languages influence their
children’s success in multilingual competence. Both the way in which parents feel about foreign languages and the way
they treat have effects on their children linguistic development (Young, 1994). Besides, Parents’ attitudes, motivations
and home literacy practices can be affected by a variety of personal characteristics such as age, gender, educational
levels, income etc. (Jang, 2012).

Generally, concept of parents’ attitudes is important in understanding children’s language attainment because they
influence parents’ language behavior with regards to children’s language learning (Tse, 1998, cited in Jang, 2012). In
other words, parents’ attitudes toward languages considerably affect children’s attitudes (Baker, 1992).
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In case of involvement, Keith and Keith (1993) confirmed that involvement by parents is particularly significant in
work with young children. Parents can help their children in experiencing and making sense of the world. Parents also
provide an important source of emotional.

The literature related to parents and language programs at schools is rife with articles that convey a convincing and
positive connection between parent involvement and academic achievement (Henderson & Mapp, 2002), school
attendance (Sheldon, 2002), graduation rates (Harvard Family Research Project, 2006), educational aspirations
(Greenwood & Hickman, 1991), positive classroom behavior (Cotton & Wikeland, 2001), enrollment in more
challenging curricula, and favorable attitudes towards language program (Henderson & Mapp, 2002; Trusty, 1996;
Astone & McClanahan, 1991).

2.2 Research background

Boosting in the numbers of language institutes and their students, also boosting interest of parents for their
children to learn English can be a good evidence for the recent importance of English language programs in
Iran (Vaezi, 2008).

However, it should be mentioned that teaching of English has long been a difficult task for both EFL
students and teachers in Iran due to reasonssuch as lack of resources and little contact with the target
language (Sadeghi, 2005).

Oladejo (2006) examined parents’ attitudes towards bilingual education policy in Taiwan. The results of
this study indicated that gender was not related to parents’ attitudes toward bilingual education. However,
there was a significant difference between age and parents’ opinions on the statements claiming that foreign
language learning would negatively influence children’s first language proficiency. The parents’ income
was also influential. Lower income parents were less likely to agree than higher income parents. In the same
question, the highly educated parents had more positive response than the lower educated parents.

Furthermore, in another study, the components of parents’ language attitudes and involvement were also
influenced by a variety of factors such a gender, ethnic background, parents’ language background, social
class and income level (Cansler, 2008).

In addition, a great deal of studies (Craig, 1996; Giacchino-Baker, & Piller, 2006) in relation to parents’
attitudes and motivations were conducted in second language learning contexts, whereas much less research
was implemented in foreign language contexts (Chalak, & Kassaian, 2010; Csizer & Doérnyei, 2002).

Many studies confirm significant effects of parents’ involvement for example, August and Hakuta (1997)
stated that parent involvement could provide a significant source of support for students and teachers.
Previous researches (e.g. Carter & Nunan, 2001; Waterman & Harry, 2008; Clark, & Hawkins, 2010) have
suggested that parent involvement is central to academic achievement.

To put it in a nutshell, the direct correlation between parental attitude and involvement in various capacities
of schooling and student achievement has been documented in many empirical investigations (Cansler,
2008).

2.3 The current state of Children’s English language programs in Iran

English is the most important foreign language in Iran because it is a mandatory subject at secondary
schools and high school and generally in higher education. Many Iranians would consider English as their
children’s second important language to learn. English skills are a requirement for most official jobs and are
often crucial to improving one’s career. As it was mentioned above, English is a significant subject on
entrance exams of high-ranking university admissions.

Thus, most of Iranian parents are increasingly interested in bilingualism for their children and they want
primary schools to have English learning program as a school subject. Based on the review of the literature,
almost all parents’ attitudes, motivations toward and involvement in language learning are especially
important in concepts when predicting children’s level of success in language achievement.

3. Methodology

The design of this study is both descriptive and experimental. Since a questionnaire as one of the most common method
of collecting quantitative data in applied linguistics is utilized to get parents’ involvement in and attitude toward their
children’s English language programs, the present study first employed a quantitative method and a descriptive design.

Regarding the experimental design, as the main research design of the study to see the effects of parents’ involvement
in and attitude toward their children’s English language programs, the study employed a two-group posttest-only
randomized experimental design.

A pilot study was employed to examine the feasibility of the researcher-adapted questionnaire from the study which was
carried out by Lois Elaine McLendon Cansler in North Carolina in 2008 and check the length, layout and item sequence
since no previous research had been found in the context of Iran as a survey study in this regard. After administration of
the questionnaires in the pilot study which was to check reliability and validity, PASW Statistics (SPSS version 18)
software was used in order to calculate Cronbach’s alpha internal consistency reliability of the questionnaire. According
to the reliability statistics, the questionnaire yielded a Cronbach’s alpha of 0.87 revealing satisfactory internal
consistency reliability indexes which were highly acceptable.
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3.1 Participants of the questionnaire

Participants of this study consisted of both students’ fathers and mothers from Ferdows primary school in Tehran, Iran.
As it mentioned before, all the students participating in the research were girls. It should be mentioned that both parents
of a student were asked to participate and they were recognizable by the codes that the researcher assigned. They were
randomly selected parents of school through the third grade students taking part in English Time 2 course.

A total of 140 parents (70 fathers and 70 mothers) were accessed through their children attending the third grade of the
primary school selected from a district with similar socio-economical levels. The parents were asked whether their
children attend other English programs out of school or not and those whose children take part only in school language
programs which was true about almost all of students were chosen to take part in the study. The school was chosen
based on information presented on its website indicating that the school had a foreign language program.

Based on the nature of the questions in questionnaire, in order to categorize the parents in two groups, one with high
level of involvement and positive attitude and the other with a lower level of involvement and less positive attitude, a
normal curve was employed. The data will be presented in the following.

3.2 Participants of post-test

The students who participated in the present study were 70 ones who selected according to their parents’ total score (in
both involvement and attitude) in questionnaire. Thus, there are two groups of students, the ones whose parents have a
high level of involvement and positive attitude and the others whose parents have a lower level of involvement and less
positive attitude. According to the similar codes which were assigned to the parents and their children, the total score of
parents in questionnaire and the students’ achievement test score will be compared to see the effect of the parents’
involvement in and attitude toward language learning program.

3.3 Instruments

As mentioned in research design section, this study utilized a questionnaire to get parents’ involvement in and attitude
toward their children’s English language programs and divide them into two groups of parents with high level of
involvement and positive attitude and vice versa. Afterwards, this study employed a standard final achievement test of

the book, English time 2, in order to check the students’ achievement and then the effect of their parents’ involvement
in and attitude toward their children’s English language programs.

4. Results

First, based on the questionnaires analysis and according to the normal curve and Z score, the researcher found two
groups of participants among the parents. The following graph and tables reveal the distribution of the parents:

i

Figure 1. Frequency distribution of participants based on attitude and involvement variables

Table 1. The Z Score for Involvement and Attitude Variables

Statistic Std. Error
both Mean 3.7549 .06813

95% Confidence Interval for Mean Lower Bound 3.6202

Upper Bound 3.8896
5% Trimmed Mean 3.7613
Median 3.9231
Variance .650
Std. Deviation .80612
Minimum 2.38
Maximum 4.92
Range 2.54
Interquartile Range 1.54
Skewness -117 205

Kurtosis -1.531 407
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Based on the Z score, two classes were defined as Lower Bound and Upper Bound ones. Those parents
whose total scores of the questionnaire were lower than the Lower Bound number which was about 3.6
were defined as the parents having a lower level of involvement in and less positive attitude toward their
children’s language program.

On the other hand, those parents whose total scores of the questionnaire were higher than the Upper Bound
number which was about 3.9 were defined as the parents having a higher level of involvement in and
more positive attitude toward their children’s language program.

4.1 Descriptive data of defining the main variables

Table 2. Defining the Main Variables

COMPUTE Attitude=(al + a2 + a3 + a4 + a5+ a9 + al0 + al3 )/8. EXECUTE.

COMPUTE Involvement=(i6 + i7 +i8 + i11 + i12)/5. EXECUTE.
COMPUTE both=(al+a2+a3+ad4+a5+i6+i7+i8+a9+al0+il1+i12+a13)/13. EXECUTE.

According to the computation on SPSS, adding the following ordinal questions al + a2 + a3 + a4 + a5 + a9
+ al0 + al3 divided by 8 defines the main interval variable of attitude. It is worth mentioning that by
adding the ordinal questions here, the interval variable of attitude was gotten.

Besides, adding the following ordinal questions i6 + i7 + i8 + ill + 112 divided by 5 defines the main
interval variable of involvement. Again here, by adding the ordinal questions here, the interval variable of
involvement was calculated.

Furthermore, in order to have a variable to represent both attitude and involvement variables, all 13
questions of the questionnaire were added and divided by the total number of the ordinal questions and
finally the interval variable showing both attitude and involvement turned out.

4.2 Responding the research Questions
To answer the research questions, Independent Sample Tests and ANOVA analysis were employed.

1. Do the students whose parents have high level of involvement in and positive attitude toward their children’s
English language programs learn and achieve more in the programs?

The following tables depict the results related to the first major research question:

Table 3. Group Statistics of Both Level of Involvement and Strength of Attitude and Students’ Achievement Test
Scores

both N Mean Std. Deviation Std. Error Mean
class.score high total score 35 4.3429 59125 .09994
lower total score 35 2.6000 97619 16501

Table 4. Independent Samples Test of Strength of Both Level of Involvement and Strength of Attitude and Students’
Achievement Test Scores

Levene's Test for

Equality of Variances t-test for Equality of Means

95% Confidence Interval of the

Difference
Sig.  (2- Mean Std. Error
F Sig. t df tailed) Difference Difference Lower  Upper
class.score Equal variances ~ 9.627 .003 9.034 68 .000 1.74286 19291 1.35791 2.12781
assumed
Equal variances 9.034 55.987 .000 1.74286 19291 1.35641 2.12931

not assumed

As the above tables and the results of Independent Sample Tests show, there are statistical significant
differences, (p < 0.05). The outcomes state that there are two independent groups of the students whose
parents have different levels of involvement in and attitudes toward their children’s English language
programs. The scores of the students’ achievement test are significantly different considering their parents’
level of involvement and attitude. This difference as it was depicted in the first table shows those children
whose parents had a higher level of involvement in and a more positive attitude toward their children’s
English language programs got a higher achievement score.
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2. Is there any significant difference between parents’ knowledge of English and their involvement in and attitude
toward their children’s English language programs?

Table 5. Group Statistics of Parents’ Knowledge of English and their Involvement and Attitude

speak.eng N Mean Std. Deviation Std. Error Mean
both yes 38 4.2045 70779 11482
no 102 3.5875 778775 07711

Table 6. Independent Samples Test of Parents’ Knowledge of English and their Involvement and Attitude

Levene's Test for Equality

of Variances t-test for Equality of Means
95% Confidence Interval of
the Difference
Sig. (2- Mean Std. Error
F Sig. t df tailed) Difference Difference Lower Upper
both Equal variances 4.130 .044 4.269 138 .000 61697 .14451 33123 90271
assumed
Equal variances not 4.461 72.497 .000 61697 13831 34129 .89265
assumed

According to above tables, the statistical significant level is below 0.05, (»p < 0.05), showing that the
differences are significant. The parents’ knowledge of English shows higher level of involvement and more
positive attitudes. Thus, there is a significant difference between parents’ knowledge of English and their
involvement in and attitude toward their children’s English language programs .

3. Is there any significant difference between parents’ gender and their involvement in and attitude toward their
children’s English language programs?

Table 7. Group Statistics of Parents” Gender and their Involvement and Attitude

gender N Mean Std. Deviation Std. Error Mean
program.value male 70 3.7429 1.11233 13295
female 70 3.7571 92369 .11040

Table 8. Independent Samples Test of Parents” Gender and their Involvement and Attitude

Levene's Test for

Equality of
Variances t-test for Equality of Means
95% Confidence Interval of
the Difference
Sig. (2- Mean Std. Error
F Sig. t df tailed) Difference Difference Lower  Upper
program.value Equal 3.816 .053 -.083 138 934 -.01429 17281 -.35599 32742
variances
assumed
Equal -.083 133.494 934 -.01429 17281 -.35609 32752

variances not

assumed

Based on the above tables, the statistical significant level is higher than 0.05, showing that the differences
are not significant. There is not any significant difference between parents’ gender and their involvement in
and attitude toward their children’s English language programs.



IJALEL 4(4):175-185, 2015 181

4. Is there any significant difference between parents’ level of educational background and their involvement in and
attitude toward their children’s English language programs?

Table 9. Group Statistics of Parents’ Level of Educational Background and their Involvement and Attitude

95% Confidence Interval for Mean

N Mean Std. Deviation Std. Error Lower Bound Upper Bound Minimum Maximum
below diploma 8 2.6827 11943 .04223 2.5828 2.7825 2.54 2.717
diploma 36 29209 26295 .04382 2.8320 3.0099 2.38 331
bachelor's degree 61  3.9218  .66580 .08525 3.7513 4.0923 2.77 4.69
master's degree or higher 35 45670 25382 .04290 4.4798 4.6542 423 4.92
Total 140 3.7549 80612 .06813 3.6202 3.8896 2.38 4.92

Table 10. ANOVA Test of Parents’ Level of Educational Background and their Involvement and Attitude

Sum of Squares df Mean Square F Sig.
Between Groups 59.019 3 19.673 85.459 .000
Within Groups 31.308 136 230
Total 90.326 139

Based on the tables 9 and 10 and as the results of ANOVA show, the statistical significant level is below
0.05, (p < 0.05), showing that the differences are significant. In other words, there is a significant difference
between parents’ level of educational background-including below diploma, diploma, bachelor's degree,
and master's degree or higher- and their involvement in and attitude toward their children’s English
language programs.

5. Is there any significant difference between parents’ level of income and their involvement in and attitude toward
their children’s English language programs?

Table 11. Group Statistics of Parents’ Level of Income and their Involvement and Attitude

95%  Confidence Interval for

Mean
N Mean Std. Deviation ~ Std. Error ~ Lower Bound Upper Bound Minimum  Maximum
lower than average 8 3.0192 39811 .14075 2.6864 3.3521 2.54 3.31
average 57 3.3198 72449 .09596 3.1276 3.5121 2.38 4.69
higher than average 75 4.1641 .65909 .07611 4.0125 43157 2.77 4.92
Total 140 3.7549 .80612 .06813 3.6202 3.8896 2.38 4.92

Table 12. ANOVA Test of Parents’ Level of Income and their Involvement and Attitude

Sum of Squares df Mean Square F Sig.
Between Groups 27.677 2 13.839 30.262 .000
Within Groups 62.649 137 457
Total 90.326 139

According to the above tables 11 and 12 and the results of ANOVA, the statistical significant level is below
0.05, (p < 0.05), showing that the differences are significant. In other words, there is a significant difference
between parents’ level of income and their involvement in and attitude toward their children’s English
language programs.
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5. Discussion

This section is to investigate and examine the consistency of the results of the present study mentioned above with what
experts have theoretically stated and what similar studies have practically done. Before discussing the results, It should
be mentioned that no exact research was found to compare and check whether the outcomes of this research are in
accordance with the results of them or not.

The results of numerous studies revealed that parental involvement had a potential to improve student achievement and
behavior (Bourdieu and Passeron, 1990; De Graaf, 1986; Farkas et al., 1990). Also, Buchmann et al. (2010) indicated
that the benefits of parental involvement incorporated higher test scores and grades, better school attendance, greater
completion percentage of homework, more positive attitudes and behavior, superior graduation rates and greater
enrollment in higher education.

Specifically, the results of the present study are in harmony with the results of the study by Cansler, (2008), in which
the direct correlation between parental attitude and involvement in various capacities of schooling and student
achievement has been demonstrated in empirical investigations.

More specifically, similar to the findings of further outcomes of the study mentioned before, Jang (2012) found parents’
attitudes, motivations, and involvement can be affected by a variety of personal characteristics such as age, gender,
educational levels, income etc.

All in all, similar to findings of this study, a lot of research have reported that parental involvement and positive attitude
has a major influence on all students’ academic and overall success in general and language learning in specific
(Epstein & Sanders, 2000; Henderson & Mapp, 2002; Henrich & Gadaire, 2008; Weiss, Caspe, & Lopez, 2006).

6. Conclusion

The overall aim of this research was to evaluate the effect of parents’ involvement in and attitude toward their
children’s foreign language programs for learning English in Iran. As the results revealed, the students whose parents
have high level of involvement in and positive attitude toward their children’s English language programs learn and
achieve more in the programs. In other words, the parents who have high level of involvement in and positive attitude
toward their children’s English language programs caused their children’s higher level of achievement in the language
program.

According to the outcomes the next four questions were also answered. First, there is a significant difference between
parents’ knowledge of English and their involvement in and attitude toward their children’s English language programs.
Their knowledge of English leads to their higher involvement level and more positive attitude. Second, there is not a
significant difference between parents’ gender and their involvement in and attitude toward their children’s English
language programs. In other words, the parents’ gender does not affect their level of involvement and strength of
attitude. Third, there is a significant difference between parents’ level of educational background and their involvement
in and attitude toward their children’s English language programs. The more they are educated, the higher is their level
of involvement and the more positive attitude they have toward their children’s English language programs. Fourth,
there is a significant difference between parents’ level of income and their involvement in and attitude toward their
children’s English language programs. The higher their income level is, the higher level of involvement and strength
attitude they have toward their children’s English language programs.

6.1 Pedagogical Implication

Broadly speaking, the review of literature in this study reveals that how important and effective it is to hold language
programs from very early ages. More specifically, establishing language programs in which English is a mandatory
subject for primary school is highly recommended.

In fact, this study gathered information that will help them make effective decisions. As it was concluded, the results
showed parents’ high level involvement in and attitude toward their children’s English language programs lead to their
children’s improvement and achievement. Thus, education stakeholders should hold teacher-parent meetings in which
they make parents aware of their crucial roles in their children’s education.
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Appendix
Questionnaire

Please check the item that best describes the experiences of your child and yourself.

Strongly | Agree Not Disagree Strongly
Agree Applicable Disagree

1. My child talks positively at home about foreign
language class.

2. My child’s comments are positive about foreign
language learning.

3. My child feels successful in the foreign language
class.

4. My child likes the foreign language.

5. My child likes the foreign language teacher.

6. I am receiving enough information about the foreign
language program at the school.

7. 1 have seen my child performing in a foreign
language school program.

8. I have visited my child’s foreign language classroom.

9. My child brings home useful foreign language
worksheets, song handouts, or information.

10. My child uses foreign language frequently at home.

11. I am in favor of teaching a foreign language to
children.

12. 1 feel that studying foreign language has not
jeopardized my child’s progress in other subject areas,
such as math or reading

13. My child is benefiting from the elementary foreign
language program at our school.
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Now we have a few questions about you and your child. Please mark the blank next to your answer for each of
the following items.

1. Is your child receiving additional foreign language instruction outside of the school program?

2. Can you speak English?

3. What is your gender?
_____Male
____ Female
4.  What is your educational background?
_____ Bellow diploma
_____ Diploma
_____Bachelor's degree

Master’s degree or higher

5. In 2014, what was your family’s monthly income?
Lower than average
Average

Higher than average

Additional comments: If you feel this questionnaire did not allow you to adequately express your opinion, or if you
would care to elaborate on a particular point(s), please do so in the space below.

Thank you for your time.



